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The objective of the secopd part of a larger, research 
study (which was designed to study and assess the adult basic 
education (ABE) progras in Nebraska at the local level froi January 
^, 1971 to December 31, 197^1 and to assess the local comaunity 
awareness of the ABE program) vas to surv^ey the present adult basic 
education teacher occupational attitudes^ characteristics, and 
training experiences. Teachers of ABE were queried as to their (1) 
attitudes toward their jobs, (2) feelings about ABE teaching as a 
career, (3) perceived training needs, and (4) current teaching 
cospetencies. Data was gathered through a aailed survey in May of 
1975. One hundred fifty-one teachers in local ABE programs responded 
to the survey representing SOX of the total population. A pilot test 
using the assessment instrument was mad^ arid a test-retest measure 
demonstrated 99-8 reliability. Personal observations and interviews 
as well as content analysis by experts were used to rate the validity 
of the instrument. The report contains six chapters: (1) an 
introduction; (2) an examination of the literature related to 
employee attitudes and job satisfaction; (3) a description of the 
design of the study, methodology, the pilot study ^ and procedures; 
(^1) a report of the data and analysis of the data; (5) interpretation 
of the results of the data, with a summary of the results; and (6) a 
discussion of the implications and recooiBendations of the study. 
(WL) 



♦ ♦♦^(♦^ ♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦ ♦♦♦♦♦4c ♦♦♦♦♦^'^^♦♦♦♦♦♦♦♦♦♦^^♦^ 

♦ Documents acquired by ERIC include many informal unpublished ♦ 

♦ materials not available from other sources. EBIC makes every effort ♦ 

♦ to obtain the best copy available. Nevertheless^ items of marginal ♦ 

♦ reproducibility are often encountered and this affects the quality ♦ 

♦ of the nicrofiche and hardcopy reproductions EBIC makes available ♦ 

♦ via the EBIC Document Beproduction Service (EDfiS) . EDRS is not ♦ 

♦ responsible for the quality of the original document. Beproductions ♦ 

♦ supplied by EDBS are the best that car? be made from the original. ♦ 

♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦:«( ♦♦♦♦♦3|t ♦♦♦♦♦♦♦♦♦♦♦}!( 3^ 



BD 132 257 

AOTHOB 

TITLE 

INSTITOTION 

SPONS AGENCY 

POB DATE 
NOTE 

EDBS PRICE 
DESCBIPTORS 



IDENTIFIERS 
ABSTBACT 



ERLC 



ADULT BASIC EDUCATION 
TEACHER SURVEY 
1975 



By: Department of Adult and Continuing Education 
University of Nebraska 



For: Nebraska Department of Education, Adult Basic Education 
Section, Lincoln, Nebraska, 



^ 



PREFACE 



On March 7, 1975, a research study was agreed upon between the 
Nebraska Department of Education, Adult and Conimunity Education Section, 
Dr, Leonard Hill, Giief and the Department of Adult and Continuing 
Education, University of Nebraska, Dr. W. C. Meierhenry, Chairman. 
The research study was designed to: 

1. Survey and assess the Adult Basic Education program at the 
local level from January 1, 1971 to December 51, 1974; and to assess 
the local community awareness of the Adult Basic Education Program. 

2. Survey the present Adult Basic Education Teacher occup- 
ational attitudes, characteristics, and training experiences. 

This report provides the methodology, data analysis, results, 
significance and implications of the second portion of the total 
project. Under the direction of Dr. Mary Jane Even, a member of the 
Adult and Continuing Education Department, teachers of Adult Basic 
Education were queried as- to their (1) attitudes toward their jobs; 
(2) feelings about ABE teacliing as a career; (5) perceived training 
needs; and (4) current teaching competencies. 

Data was gathered via a mailed survey in May o" 1975. One hundred 
fifty-one (151) teachers in local ABE programs responded to the survey 
representing 80 percent of the total population. 

A pilot test using the assessment instrument was made and a test- 
retest measure demonstrated 99.8 reliability. Personal observations 
and interviews as well as content analysis by experts were used to 
rate the validity of the instrument. 
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A partial report of the findings of this study vere provided to 
local supervisors of Adult Basic Education programs at a meeting on 
March 11, 1976, at the Comhusker Hotel in Lincoln, Nebraska. This 
report is designed to be a complete analysis of the data gathered fron 
the 65-question survey. 

A summary of the results of the project appears in Chaper Five 
of this report. 

The University of Nebraska and Department of Adult and Continuing 
Education and the Department of education, Adult Basic Education Section 
have, over a number of years, jointly sponsored research studies. 
The Department of Adult and Continuing Education is pleased to coop- 
erate in these efforts toward furthering the quality of adult education 
programs in the State of Nebraska. 

The Department of Adult and Continuing Education is particularly 
grateful to Dr. Leonard Hill for his continuing support of research 
studies. It is a rare person who, though constantly faced with solutions 
to day- to-day problems, also exhibits the interest and support of 
research and the desire to find better answers to vexing problems as 
Dr. Hill has consistently done. 

Appreciation is extended to the teachers and their supervisors 
for their splendid cooperation and sustained interest in the project. 

Project consultants were Dr. W. C. Meierhenry, Dr. Roger Hiemstra, 
and Dr. Mary Jane Even of the Department of Adult and Continuing Educ- 
cation. The section Chief of Adult Basic Education is Dr. Leonard Hill. 
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Project assistants included: Ms. Marsha Fangineier, Ms. Margret 
Hazen, and Ms. Judy Hackman, 
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Assistant Professor alid Project Director 
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Professor and Chainnan 
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Chapter 1 . / 

Introduction 

The Adult Basic Education program was established to assist* those 
adults with less than a 12th grade education, who lack basic skills 
in reading, writing and speaking. Its purpose was to help participants 
to be less dependent upon others, to obtain or retain more productive 
and profitable employment, and to better meet their adult reponsibilities 
within their coimiunities. (1) 

Within the State of Nebraska there are approximately 350,000 
persons who are potential candidates for this program* Under the direc- 
tion of Dr. Leonard Hill, Chief of the Adult Education Section of 
the Department of Education, the ABE program has steadily increased 
in number of classes, participants^ and local programs to meet the veist 
and growing needs for this program in Nebraska. 

As the statewide program of ABE increases in size, there is a 
continual need to seek and maintain high quality standards and per- 
formance. A vital part of the Adult Basic Education program must be 
a conprehensive examination and evaluation of its components. Eval- 
uation data aids state and local Adult Basic Educarion program per- 
sonnel to develop a strong and more comprehensive program. 

^^uch of the strength of an effective ABE program lies in the 
quality and effectiveness of its teaching staff. A survey of the 
occupational attitudes, characteristics and training experiences 
of the present teaching staff would provide valid criteria for estab- 
lishing a salary structure for teachers of ABE based upon compet- 
encies viiich are considered to be adequate juinimum standards. A 
survey of the present teaching staff would also provide much needed 
information as a basis for establishing future ABE teacher training 
programs. (2) 

The Adult Basic Education program was established in Nebraska 
in 1966. The last conprehensive evaluation of the program was conducted 
in 1971 in 17 local canmunities. During this period and since 1971, 
the program has expanded extremely rapidly with many local communities 
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beginning and expanding programs* As each program begins or expands, 
the primary concern has been the recruitment, selection, and retention 
of teachers. * 
Purposes of the Study 

Part II of this research study (as reported in this document) was 
designed ''to survey the occiq)ational attitudes, characteristics, and 
training experiences of the current teaching staff as a means of 
determing adequate teaching competencies and corresponding prescrip- 
tive training needs." (3) 

Research objectives of this portion of the study were designed 
to assess current ABE teacher attitudes by: 

a, measuring job satisfaction, attitudes and related characteristics 

b. measuring feelings about ABE teaching as a career 

c. reconmend prescriptive training needs of future ABE teachers 

d, reconmend a practical structure which will induce quality 
teachers to remain in the field of Adult Basic Education 

Objectives of the Study 

The specific objectives of this study were to: 

1, analyze the characteristics of current ABE teaching staff 

2, ^- analyze the attitudes of current ABE teaching staff toward their 

work in teaching in ABE as a career 

3. . analyze the attitude of the current ABE teaching staff toward train- 

ing for an ABE teacher 

4. analyze training needs of current ABE teaching staff 

5- ^^^2^ current teaching competencies of the current ABE teaching 

6. recommend prescriptive training needs of future ABE teachers 

7. reconmend a structure for retention of ABE teachers 

14 



Hypotheses 

Hypothesis One - There are no significantly associated variables 
related to wployee attitude toward teaching and characteristic^ of 
teachers. 

ffypothesis Two - There are no significantly associated variables 
related to eniployee attitude toward teaching and supervisor behavior. 

Ifypothesis Three ~ There are no significantly associated variables 
related to eniployee attitude toward teaching and pay, tenure, and pro- 
motion. 

Hypothesis Four - There are no significantly associated vsrriables 
related to en^Dloyee attitude toward teaching and training received for 
work, training needs^and teaching responsibilities. 

Hypothesis Five - There are no significant relationships among 
measures of attitudes related to role and function of teacher, training 
received for work, pranotion, and tenure. 
Population sur^^eyed 

'•Current teaching staff of Adult Basic Education programs are 
those persons who were reported by supervisors of local programs in 
the spring of 1975 as having been paid to teach in their programs that 
year. In total, one hundred and eighty eight (188) , persons were 
reported to have taught by the local supervisors in 21 ccmmunities. 
Both full^ part-time, and temporary teachers were used in this study. 
Teachers carrying supervisory responsibilities were not included. 
Teachers who indicated they no longer were teaching were not included. 
No distinction was made among subjects taught, size of clas^ or nature 
of the overall program, e.g., rural, urban, small, or large. No 
.volunteer or para-professional was used in the study to our knowledge • 
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Lijnitations of the Study 

It is recognized that there are limitations in a study of this 
nature. The more obvious limits center around the methodological 
reliance on perception of the teachers, the time of year which the study 
was made, and the size, location^ and nature of local programs. However, 
these limitations are typical of many social science research studies. 
Efforts will be made to account for these limitations in the inter- 
pretation of results. 
Impl ications 

The ABE teachers have provided helpful infoimation and suggestions 
to administrators and supervisors at the state and local level regarding 
their attitudes, interest, and impressions of the ABE programs in 
Nebraska. However, it is recognized that the teachers' perceptions are 
but one of the many sources of evaluation ;viiich might be considered 
before modifications are made in the program. Recommendations for 
modifications have been developed with this additional perspective 
in mind. 
Research Report 

Chapter two examines literature related to enployee attitudes and 
job satisfaction. 

Chapter three describes the design of the study, the methodology, 
the pilot study^and procedures. 

Chapter Four reports the data and analysis of the data. 

Chapter Five interprets the results of the data. Included 
in this Chapter is a sunmary of the results. 

Chapter Six discusses the implications and recOTnendations of the 
study. 
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FOOTOOTES 

^Adult Basic Education in Nebraska. A Research Proposal s 1974. 

2lbid . 

3lbid. 
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Review of Literature 

The review of literature presented in this report is selective. 
It is intended to provide an overview of the findings which have resulted 
from related researcli. Consideration has been given to those findings 
specifically related to employee work/job satisfaction and attitudes. 

The literature is primarily business and industry oriented due 
to the significant lack of literature on ABE teachers and teachers in 
general on this topic. 
Background 

Researchers in the area of anployee relations have long sought 

clues to positive/favorable anployee, longer tenure, satisfaction with 

the job, increased productivity, and similar enqjloyee concerns. Golden 

and Parker, in Causes of Industrial Peace, stated, 

an institution cannot have rewarding community relationships 
without healtJiy enployee relations* Workers reflect ccmnunity 
attitudes on the job, and reflect job attitudes in the com- 
munity viiere they live, work, and play (1) 

Ovor the years, business and industry have increased emphasis 
on enployee communication and knowledge regarding the institution in 
which the employee works. However, it has been found there is no 
significant relationship between employees' attitudes toward their 
institutions and their knowledge about the institutions. (2) Many 
significant variables have been sought toward iJi?)roved employee 
relations and productivity, 

Morse, in- her book Satisfactions in the \tfhite-Collar Job (3) 
a study carried on at the Human Relations Program of the Survey 
Research Center in Ann Arbor, Michigan, e)q)lains the variables used 
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to measure the relationships between supervisory practices and 
en5)loyee attitudes. She found a direct relationship between anp- 
loyee attitudes toward supervisors and their ccanpany attitudes. 
Findings suggested by the analysis dealing with supervision included 
the following: 

1. Those (en5)loyees) who are better satisfied with various 
aspects of life in the coipany will be more favorable toward their 
supervisors. 

2. The behavior and attitudes of the iimediate siq)ervisors may 
influence the satisfaction -employees have with their jobs, their 
pay, and job status, and with the company. If so, it is not very 
likely that the same supervisory practices have similar effects for 
all types of «i5)loyees in all types of situations. 

3. Certain siqjervisory practices may have a similar effect on 
employees' satisfaction if they pervade in a consistent fashion through 
severa^- layers of supervision. (4) 

This study and others demonstrate that there is no single variable 
or element to bring about favorable enployee attitudes. 

An Illinois Bell Company study found that the key to effective 
en^loyee relations was through active participation by en5)loyees in 
discussion of con5)any problems, concerns and their questions about 
their con^jany. (5) They learned that (a.) When people get a lot 
of satisfaction out of t}*eir work, they reflect their feelings to 
outsiders and they are more effective on the job. (b.) Often iiqx)r- 
tant infoimation fails to reach employees because of employees' 
lack of interest and involvement, (c.) En5)loyees want to have an 
opportunity to ask questions and express their ideas in small meetings. 
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Leonard Berkowitz found in research on small group behavior test 
that when employees are in the outer rim o£ a wheel of supervision and 
make no direct managenent decisions, their attitudes are likely to be 
less favorable than those in a line or center position on the wheel, 
where decision making and autonomy are part o£ their roles. (6) 
Knowledge of the perception of employees as to^ their involvement 
in decisions would help in analyzing employee attitudes. 

"Employee opinion surveys are excellent tools for detemining 
training needs . . . the results can clearly point out how goo{i a 
supervisor is as a leader also." (7) This statement, by Guy Arthur, 
Jr. , is the introduction to an article exploring the nature of employee 
surveys and tlieir use. He contends that there is a direct relationship 
between supervisory practices and enployee satisfaction. His support 
is derived from the work of Morse and others at the University of 
Michigan Institute for Social Research. (8) 

The aim o£ employee surveys, he says, is to improve potential 
effectiveness of training. "If the aim of training is to improve 
perfonnance, production, quality or effectiveness, we must try to fill 
that need," he says* Variables which are appropriate in determining 
evidence of training include tenure, attitude toward company, management's 
relationship to employee, information promptness, employee told of 
changes made in work, favoritism of anployee, shared load, employer 
response to enployee with questions, attitude of employee toward people 
with whom he or she works, clarity of assignments, reccpti^'ity of 
suggestions by supervisor, and training for job, among others. 

Concern has been expressed by the authors of educational institu- 
tions that there is a direct relationship between attitudes of teachers 
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and awareness of capabilities. There is a need to become aware of 

the self-perceived role and role strengths of earnployees; and if used, 

there is greater job satisfaction which will result, 

Raymond A, Katzell of New York University, holds, 

that job satisfaction results from the interactions between 
job incumbents and their job environments; incumbents 
possess values or needs, and jobs are more or less instru- 
mental in providing fulfillments or reinforcenents. These 
interactions determine not only people's feelings about 
their jobs, but also their job behavior. There is reason 
to believe that job experiences induce changes in the values 
held by the incumbents (employees) . (9) 

His research has produced these conclusions: 

1* Job satisfaction is positively associated with the degree 
of congruence between job conditions and personal values. 

2. The more iii^x^rtant or intense the values involved, the 
greater the effect on job satisfaction of their attainment 
or negation* 

3. Satisfaction with a given job or occupation will vary with 
the values of the incunbents. 

4» Differences in job satisfactions among people having similar 
values will be associated with differences in their jobs 
or occupations. 

5. The presence of certain job characteristics serves visually 
to evoke satisfaction, whereas their absence results only 
in neutral feelings; other characteristics serve usually 
to evoke dissatisfaction, whereas their absence likewise 
results only in neutral feelings; still others tend to 
evoke satisfaction when present in moderate amounts, but 
dissatisfaction results when they exist in amounts that 
are either too large or too small. 

6* The extent to \^ich a person participated in a job organization 
varies directly with the amount of satisfaction evoked by 
such participation and inversely with the satisfaction 
evoked by alternative participation. 

7. The amount of productivity on the job varies directly with 
the extent to which productive behavior is positively 
associated with satisfaction, and inversely with the extent 
to which non-productive behavior is this associated. (10) 
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Variables 

Based on the findings of previous studies, an attempt to measure 
en^loyee job satisfaction and attitudes toward career would include 
questions about specific associations. These associations have dif- 
ferent levels of priority, but could be grouped around the association 
of enployee to supervisor, performance and behavior, en5)loyee to 
vorlc setting, employee to tenure, enployee to attitudes toward work 
in vMch certain specific functions are carried out by a teacher, 
efl5>loyee to training for work, and employee to training received. In 
addition, infonnation about pay, family, children, and educational 
background would help to describe the nature of current ABE teaching 
staff and, when compared to the other variables, facilitate the 
development of a predictable fonnula toward longer tenure • 

For the purposes of this study, variables suggested by previous 
studies, primarily in industry, were selected to study twelve 
characteristics of teachers; twenty- two variables were selected to 
determine attitudes toward training received and needs; five var- 
iables were selected to determine training needs and present competencies. 

Further, since previous research suggests that certain forms of 
en5>loyee involvement increases positive ofnployee attitudes, some 
measures were selected to seek information about the manner and 
amount of involvement of teachers in the decision making "i*ocess of 
the local ABE program. 

Previous studies of this nature, including the 1973 study of 
Nebraska teacher training needs, have used a mailed survey to obtain 
data. This method is viewed as one appropriate method of obtaining 
data of this nature. 

22 
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CHAPTER III 



Design of the Study 

Enployees of many agencies, organizations and institutions have 
been subjects of numerous research studies. It is recognized that 
highly satisfied errployees with positive attitudes, have received 
effective job training, have responsibility for particular areas of 
work, are involved in the decision -making process, and as a result, 
will continue in their positions longer than other employees. 

This study examined the associations between those variables 
which have been suggested by the literature to be predictive of long 
term tenure and job satisfaction and the degree to vdiich they are 
preceived as being achieved by ABE teachers. The purposes of the^ study 
were to measure job satisfaction attitudes and related characteristics 
to measure feelings about ABE teaching as a career and to recommend 
practical structure to induce quality teachers to remain in the ABE 
field. In addition, current competencies and training needs of the 
teachers were to be assessed, , 

Development of Instrument 

In May, variables were selected based on proposed concerns. These 
were shared with Dr. Leonard Hill and other project consultants and 
approved with modifications. Variables selected were derived frcm 
literature vihere demonstrated associations were believed to exist. 
Questions were derived to obtain evidence on each variable, 
Tliese questions were checked and cross checked with Leonard Hill , 
other consultants, outside personnel and lay persons for viability and 
validity. The initial instrument was. approved with modifications, 
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Pilot Testing of Instrument 

The questions were organized in a survey for pilot testing. Ten 
persons were randomly selected from the list of onrrent ABE teacKers 
in the st^te of Nebraska. Three persons were randomly selected for 
in-person testing, and seven persons for mailed responses. One each 
from Omaha, Norfolk and Hebron were tested in person and the persons sent 
mailed responses were located in Sioux City, Shelton, Curtis, Imperial, 
' Mitchell, Scottsbluff , and Omaha. Two did not reply. The results of 
the eight surveys were analyzed for validity, reliability, and internal 
consistency. A split -half test-retest via phone to these eight persons 
produced no significant difference in scores. In fact, only two answers 
were altered by two persons. Piloting did dononstrate the need to change 
some wording by adding the label ''ABE*' for clarification. One question 
was added and one question was modified to clarify its meaning. 

Time needed to complete the survey was 30-SO minutes. Surveys 
were conpleted in class or at the home of the respondent. 

Conducting Survey 

With the assurance that the instrument was valid and reliable, 
having had appropriate content validity assured through judging by experts, 
and with modifications made in the survey based upon the evidences 
of the pilot test, the survey was distributed. A return envelope 
was provided. (A listing of the communities in v/hich the teachers 
worked appears in ^pendix A.) 

The survey was distributed on May S, 1975. On June 10, a follow- 
up reminder was sent to those who had not responded. After another 
week, an additional reminder was provided by memo and phone call to 
tardy respondents. 
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On June 15, 1975, it was determined that since one hundred 
and fifty one (151) suiveys had been received and one month had 
passed since distribution, the data analysis would begin. Sub- 
sequently, five other surveys were received in July and August. 
These were not included in the data analysis. 
Data Analyses 

It was determined that since the primary objective was to deter- 
mine if the variables selected were independent or associated, a 
statistical measure^ would be used in which nominal and ordinal 
data could be analyzed for their association. Assuming normality, 
the Chi-Square statistic was selected* The SPSS computer package 
was selected to produce marginal, e.g., raw score, percentages, 
standard deviation, as well as the Chi-Square statistic. 

Selected items were canpared using the t-Test of significance 
where interval scales were available. 

The level of significance selected for interpretation of sig- 
nificance was set at .05. 

Variables Selected for Study , 

In order to investigate the four stated concerns of the study, 
multiple variables have been selected. The$e variables, however, have 
been divided into four categories: 

Characteristics (demogr^hic data) 

Attitudes toward work/ teaching (job satisfaction) 

Attitudes toward training (needs and abilities) 

Training needs (toward retention of ABE teachers and relation to 
present management structure and state system of governance.) 
Current competencies of teachers and attitudes toward ABE program 
are included. 

Specific variables within each category are list below. In addition, 
the question(s) which were used to obtain information on the variable are noted. 
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Figure 1 

Variables Selected for Study o£ ABE Teachers by Category of Concem 

_ - ' 

Variables 



A, Characteristics Survey Questions 

1. Age 1 

2. Educational background \ 2 

3. Marital status 3 

4. Children and their educational level • . • 4,5 

5. Heme life re: Children 6,7 

6. Total paid work experience 8 

7. Present position experience 9 

8. Category of present work 11 

9. Duration at place of present work 10 

10. Training for other occiq^ation 15 

11. Prior teaching ' 17 

12. Opinions of their ^s related to others. . . 19 a-h (8. items) 



B. Attitudes Toward Work (Job Satisfaction) 
Teaching as a Career 

1. Reasons for working in ABE 14, 44 

2. Program conipared to others 20 

3. Decision-'-' local • • • 21 

4. Decision- -state 22 

5. Often of Info 24 

6. helpfulness of Info 23 

7. Changes in work 25 

8. Supervisor- -suggestions 26, 38 

9. Si5>ervisor- -favoritism 27 

10. Siq)ervisor- -assistance 29, 33a, 33b» 37 

11. Shared work load 28 

12. Other teacher 30 

13. Students 31, 55 

14. Information Source 32 

15. Promotion 34, 35, 36 

16. Pay all jobs 40a 

a. Pay ABE 40b, 41, 42 

17. Role 43, 45, 49, SO, 56 

18. Interest in role 45, 46, 48, 53, 60 

19. Tenure 52, 59 

20. Family approval of role 54 

21. Attitudes toward teaching responsibilities 13 

22. E3qperience in working with adults 18 
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Figure 1 (cont) 



Survey Questions 

C. Attitudes toward Training (needs) 



Training received 47, 39 

Training needs 51, 57, 58 

D. Training Needs (Toward retention and toward relationship to 
structure and system in State) 

Training for this present job 16 

Where they received training 12 

Competencies of teachers 

Part IV 1 relating to students 61 

Part IV 2 relating to devices 62 

Part IV 3 relating to variety and alternatives 

in teaching 63 

Overall opinions of ABE program 

ABE program in State For . , 64 

ABE program in State Against 65 

ABE program in State Improvements.* .... 66 



Respondents 

A total of two hundred and four (204) persons appeared to be 
currently paid ABE teachers in 1975 as shown on a list ob'cained 
from the Department of Education, ABE section, and local ABE 
administrators via teleplione cJieck on teacliers. Sixteen persons 
should not have been on the list for various reasons, such as 
death, no longer teaching, moved, never have taught, etc. This 
left a total of one hundred and eighty-eight (188) individuals to 
whom questionnaires wore sent. One -hundred- fifty seven (157) 
persons returned surveys; one could not be used because the individ- 
ual was a supervisor rather than a teaclier. Five surveys were not 
used because tliey were returned too late (July and August) to be 
included in the statistical analysis. One- hundred -fifty-one (151) 
surveys were used or a return of 80 percent. 
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CHAPTER IV 
Data Analysis 

The data analysis, results, and sumnary are presented in two parts. 
The first part describes the findings related to the Objectives of the 
study. The second part describes the results of statistical analyses 
to the Hypotheses, 

Part I 

Ihe Objectives of this study were to: 

1. analyze the characteristics of the current ABE teaching staff 

2. analyze the attitudes of the current teaching staff toward their work 
in teaching in ABE as a career 

3. analyze the attitude of the current ABE teaching staff toward train- 
ing for an ABE teacher 

4. analyze training needs of current ABE teaching staff 

5. analyze the teaching conpetencies of the current ABE teaching staff 

6. recojimend prescriptive training needs of futur^e ABE teachers 

7. recommend a structure for retention of future ABE teachers 

The data related to Objectives One through Five will be reported in 
this Chapter. Recommendations related to Objectives Six and Seven will 
be reported in Chapter Six. 

Objective One . Qiaracteristics of Current ABE Teaching Staff 

The characteristics of the ABE teacher in Nebraska may be summarized 
in this profile. 
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Tlie average ABE teac±er in Nebraska is fer.ale; 30 years of age; 
has a college/university degree with some work tCTN^rd a Masters 
Degree; is married and has 1.5 children living at home who are 
most generally in grade school; has worked for pay on the aver- 
age of 10,3 years full-- time, and 4,8 years part-time; at this 
time, however, only 2,3 years and 2,7 months have been spent 
working as an ABE teacher at the same location; considers her 
work as an ABE teacher part-time enployment; has received train- 
ing in another occupation; has experience teaching most gener- 
ally in an elementary school; and believes her opinions to be 
sinilar to other ABE teachers, local administrators, boss/super- 
visor, spouse or boyfriend, friends, citizens of her ccpnunity, 
the students she teaches as well as the local newspaper personnel. 



Age 

The ABE teachers in Nebraska range in age from under 20 years to 
over 64 years with 40.6 percent ranging in age between 23-34 years* 
Fifty- two and seven- tenths percent range in age betu'een thirty-five to 
over sixty-four years of age* Only 6.7 percent of the teachers are 
under 20-24 years of age. The mean age range is 35-39 years of age while 
the median age is 30-34 years of age. There are as many under 24 years 
of age as over 64 years of age. (See Figure 2.) 



Educational Background 

Of great interest, 101 or 66*9 percent of the 151 teachers had com- 
pleted college/university. There are 34 teachers or 22.5 percent who 
have obtained their Masters degree. (See Figure 3.) 



Marital Status 
« 

There are 120 or 79.5 percent uf the 151 teachers who are married. 
The single, divorced, separated, and widou'ed teachers composed 20.5 per- 
cent or 31 teachers. (See Figure 4.) 



ERIC 



30 



19 

Children, TTieir Educatiorial Level, Place of Residence, Dependent Children 
And Adult's ] ; 

There were 111 teachers with children, while 38 indicated they have 
ho children* There were two who did not respond- Therefore, 74 percent 
of the teachers have children • 

Hie educational level and place of the children of the 111 teachers 
include preschool • 44; grade school • 52; high school - 28; vocational 
school - 3; college or university - 21; out of school - 19; armed forces - 
3; married with own family - 31; other than in school - 5; others - 3* 

In response to questions seeking number of children living at home 
and number of dependent children and adults, the teachers indicated there 
is an average of 1,5 number of children living at home. 

There are three teachers with one or two dependent children other 
than their own and 11 ^teachers with one or two dependent adults in their 
home, ' 

It is interesting to note that married children with families of 
their own account for 20 percent of the children reported; children out 
of school - 12 percent; children in college or university - 17 percent; 
and children in high school account for 20 percent. 

Forty- four teachers indicated they have pre- school children. How- 
ever, 28 teachers have only one pre-school child, 12 teachers have two, ' 
and four teachers have three pre-schoolers. Fifty- two teachers indicated 
they have grade school children. However, 32 teachers have one grade 
school child, ten have two children, nine have three, and one teacher 
has five grade school children. Twenty-eight teachers said they had 
children in high school. However, 20 teachers have only one in high 
school, seven teachers have two, and only one teacher has three in high 
school* 
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Total Paid Work Experience 

The teachers were asked to report the total number of years they 
have had paid work experience (including teaching jobs for ABE and all 
other paid work.) The mean length of time of full-time work experience 
is 10.305 years and the mean of the part-time work experience is 4,821 
years • 



Figure 2 

The Age Range of Nebraslca ABE Teachers 



Age 


Number 


Percentage 


tinder ?.0 years 


1 


.7 


20-24 years 


9 


6.0 


25-29 years 


29 


19.3 


30-34 years 


32 


21.3 


35-39 years 


14 


9.3 


40-44 years 


15 


10.0 


45-49 years 


12 


8.0 


50-54 years 


10 


6.7 


55-59 years 


13 


8.7 


60-64 years 


S 


3.3 


over 64 years 


10 


6.7 



Mean: 5.753 Median: 4.786 Variance: 8.778 No response: 1 (.71) 



Present Position Experience- - Years and Nfonths in Present Position and 
Location 

The teachers indicated that they have worked on the average of 
2.3 years and 2.8 months in the present ABE teacher position. However, 
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the range in years for all teachers is from less than a year to 12 
years. Eighty- four of the 151 teachers have worked from one to four years 
on the job* Twenty-four teachers have worked five to 12 years on the job 
vAiile 40 teachers have worked less than a year. 



Figure 3 

Educational Background of ABE Teachers 



Education 
Less than 8th grade 
Completed 8th grade 
SOTie night school 

Completed High School 

Voc Tech, Comm. College 
2 years 

Vpc, Tech, Community College- 
Socie Course 

College/University 1-2 Years 
College/University 3-.4 Years 
Masters Degree 
Other 

Mean: 8.384 (college and 
university with many MA 
degrees) 



Number 
0 
1 
0 



.3 
2 

0 
4 

101 
34 
6 

Median: 8.473 



Percent 

.7 

2.0 
1.3 



2.6 
66.9 
22.5 

4.0 

Variance: 1.82S 
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Figure 4 

Marital Status of the ABE Teachers 



Status 


Number 


Percent 


Single 


18 


11.9 


Married 


120 


79.5 


Divorced 


4 . 


2.6 


Separated 


1 


.7 


Wi dowpd 




5.3 


Mean: 2.079 


151 




(most married) 


Median: 1,978 


Variance: ,647 




Figure 5 






Total Paid Work Experience 




Part-time 




Years 


Number 




No part time 


41 


Nn "fill 1 timp 1 


1 - 5 


67 


1-5 59 


6-10 


27 


6-10 30 


11 - 20 


10 


11 - 20 23 


21 - 35 


6 


21 - 35 23 






28-50 3 




151 


151 

• 


Mean: 4.821 Years 


Mean: 10.305 Years 


Median: 3.531 Years 


Median: 6,0 Years 


SD; 6.209 




SD: 10.586 
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Figure 6 

Years and Months in Present Position 



Years in Pi^esent Position 



Months in Present Position 



Years 




Number 


Years 




Number 


0 




40 


0 




88 


1 




33 


1 




1 


2 




24 


2 




1 


3 




13 


3 




4 


4 




17 


4 




9 


5 




9 


5 




8 


6 




S 


6 




7 


7 




2 


7 




10 


9 




S 


8 




9 


10 




2 


9 




11 


12 




1 


11 . 




1 








13 




1 








21 




1 












151 


Mean: 2.344 




Mean: 2,775 




Median: 1. 


604 




Median: 0 






SD: 2.503 






SD: 3.797 






Variance : 


6.267 


Variance : 


14.416 



The teachers indicated that most of them have been teaching as ABE 
teachers at the same location. One-hundred- thirty- seven (137) said they 
had been at the same location during their experience while 14 re- 
ported thnt they had not. 
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Category of Present Work 

• The teachers were asked to identify the category in which their present 
wprk assignment might fall. These categories were full-time; part-time; ex- 
tra-time; temporary, and other. Full-time and part-time are commonly used 
terms; however, extra- time is used when teaching in ABE over and above a 
regular wor^^y. Temporary teachers 'fill in for teachers who are not 
there due to illness, leave, vacation, etc, but on a regular basis. 

Figure 7 sliows that 101 teachers see themselves as part-ti.ae teachers, 
19 teachers consider themselves as full-time teachers, 25 in tiie extra-time 
category, and three in the temporary category. 

Figure 7 
Category of Present Work 



Category 


Number 


Full-time 


19 


Part- time 


101 


Extra- time 


25 


Temporary 


3 


Other 


3 




151 



Training for Otlier Occupations 

The teachers were asked if they received training for any other occu- 
pation other than ABE teacher. The data show that 145 or 97.3 percent have 
received such training while fair or Z 7 percent did not receive such training. 
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TVio persons did not respond. Kbst teachers reported training to be a- 
teacher in elonoatary and secondary education. 

Prior Teaching Experience 

There were 139 or 92.7 percent of the 151 teachers who indicated 
they had prior teaching experience. These experiences were in elementary 
schools for an average of 5.276 years; junior high school for an average 
of 2.209 years; senior high school for 2.182 years; and adult education 
and other for an average of 2.117 years. Eleven (11) teachers said they 
had not prior experience or 7.3 percent and one teacher did not respond. 

Figure 8 
Prior Teaching Experience 



Years Mean Years 





0 


1-4 


5-10 


11-20 


21-50 




Elementary School 


70 


27 


18 


22 


8 


5.276 


Junior High School 


92 


30 


17 


8 


1 


2.209 


Senior High School 


96 


22 


23 


5 


2 


2.182 


Adult Education 


111 


26 


10 


0 


1 


1.014 


Other 


121 


IS 


6 


2 


2 


1.103 



Opinions of Teachers 

The teachers were asked if they believed their opinions of ABE teach- 
ing are shared by other persons and groups. Their responses noted on the 
following page indicate that they believe their opinions of ABE programs 
to be representative of eight other ^troups. (See Figure 9.) 
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^ JigiiTe 9 
Opinions Shared by Other Groi5)s 





Yes 


Maybe 


No 


No Response 


Other ABE Teachers 


116 




2 


3 


Local Ai5b Administrators 


luo 




r 

b 


•7 


Boss/Supervisor 


116 


24 


1 


10 


Mf Spouse/Boy/Girl/Friend 


90 


34 


6 


21 


Friends 


67 


70 


3 


11 


The Citizens of the Conmunity 
Where I Teach 


61 


76 


4 


10 


The Students I Teach 


117 


27 


0 


7 


The Local Newspaper Personnel 


41 


86 


10 


14 



Objective TVo: Attitudes of Current ABE Teaching Staff Toward Their Work 
In teaching in ABE as a Career 

The attitude of current teaching staff toward their work in teaching 

in ABE as a career may be sunwarized in this profile: 

The ABE teachers in Nebraska have been recruited for teaching 
through personal contact most generally by the school supervisor 
or a friend and have identified very knowledgable, rewarding, 
and humanitarian reasons for teaching in the ABE program* They 
have a most positive attitude toward teaching specifically and 
ABE teaching generally* • They believe the local supervisor and 
the State Director keep them in mind when making decisions which 
affect them* They indicated that they frequently receive infor- 
mation to do their job, and that the most helpful source of in- 
fonnation is their supervisor* Indeed, they are very happy with 
the assistance given them by their supervisors and how it is given. 
The supervisors alert them to changes in the program, are willing 
to accept suggestions, and do not show favoritism* In general, 
* the teachers believe all teachers carry their share of work* Tliey 
believe their students appreciate efforts in their behalf* 
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The major source of information for their assignment is their 
supervisor. The supervisors answer questions promptly, see the 
teachers an average of 21,8 times a year in their classrooms, 
make clear what needs to be done and how, and the teachers are 
very happy with the assistance provided by the supervisors. • 

In general, the teachers do not believe thcro is an opportunity 
for promotion in the ABE program; the majority of teachers would 
not like a promotion; those that would like a promotion identified 
increased work load, salary, and recognition as priority concerns- 

Generally, teachers believe their pay is fair compared to both 
other teaching jobs and other ABE jobs. TIio present pay averages 
$6.09» Teachers believe this salar>' fair but believe $6,171 on 
the average would be fairer pay. Most teachers, however, said 
$7.50 is the most fair pay. Recognition aiiU advancement via sala- 
ry increases are needed. 

The teachers view themselves as ''part-time*' teachers whose primary 
concerns in teacliing are their students, the content, and themselves. 
They have much enthusiasm for their work, liave ideas about good teach- 
ing and have sustained their interest, entluisiasm and concern by main- 
taining good files of resources to lielp them in tiieir work. One might 
say they have a part-time job but give it full-time attention. 

The ABE teachers in Nebraska like teaching, not wish to give up 
their jobs, are very positive about their ability to teach, consider 
their students before anything else and spend on the average of four 
hours outside class in preparation. Tlie teachers have demonstrated 
a tremendous interest and enthusiasm for thoir roles in ABE. 

Fifty-four and seven- tenths percent of the teachers believe they 
will continue to teach a 'long time'* and sevonty-two and seven-tenths 
percent of the teachers believe their tenure will be at least three 
more years. Most teachers are willing to cot\tinue for extended peri- 
ods of time since their interest is very hiy,h. 

It was shown that 114 teachers or 78.6 percent of the teachers received 
strong support from their families for teaching. 

The teachers' attitudes toward their teachini» responsibilities demon- 
strate a consistent pattern of interest and effort. Students and con- 
tent in time and effort are equally matchetl with the ranking of con- 
cerns in teaching noted earlier. Preparatit)u time does not carry the 
load energy 'Wise noted earlier. 



Reasons for Working in ABE 

There were many reasons identified by the teachers for working as an 
ABE teacher including veiy Ir.cr.slcdpable, insight lui, and humanic^irian 
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reasons. Only ten teachers mentioned the money or salary as one of the 
reasons for teaching ABE. All indicated they liked working with adults, 
believe their vork is of value, and find teaching adults to be a source 
of satisfaction and self- fulfillment. They believe teaching of adults 
to be a joyous and rewarding experience and believe their efforts are 
most appreciated. 

A representative list of the conments appear in Appendix B of this 
report. There is a most positive attitude toward teaching portrayed in 
all the reasons. 

In another part of the -survey, the teachers were asked what brought 
them into the ABE program as a teacher. The question listed seven poten- 
tial sources of recruitment which included: recruitment announcement, 
voluntary involvement, answered an ad, a friend, the school supervisor, 
the state director, and other persons or things. 

Figure 10 

Source of Recruitment for Employment 



Source 


Number 


Percentage 


Recruitment 


36 


24.0 


Volunteer 


23 


15.3 


Answered Ad 


12 


8.0 


A Friend 


46 


30.7 


School Supervisor 


72 


48.0 


State Director 


2 


1.3 


Other Persons or Things 


26 


17.3 




150 




No Response 


1 


.7 
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Undoubtedly, the school supervisor was the most influential in bring- 
ing them into the program with 48 percent of all enqiloyment attributed to 
such efforts. However, friends account for 30,7 percent and general re- 
cruitment accounts for 24 percent. It appears that personal contacts re- 
garding work is the major reason for enployment (supervisor, state direc- 
tor, and friends) or 80.0 percent. However, 20 percent of those QT?)loyed 
obtained the position through volunteering, answering an ad, or through 
other persons. 

Program Compared to Others 

The ABE teachers were asked to con^are the ABE program they are in- 
volved in as a place in which to work, with other local public school 
programs or COTrounity college programs. 

Three levels of comparison were provided: better.,, about the same, 
or not as good. 



Figure 1 1 
Opinion of Program 



Level of Comparison 


Number 


Percent 


Better 


76 


52.4 


About the Same 


59 


40.7 


Not As Good 


10 
14S 


6.9 


No Response 


6 


4.0 



In general, the teachers believe the ABE program to be a ^'better** 
program in which to work as shown by a response of 52.4 percent. However, 
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40.7 percent of the teachers consider it about the same, as a pface to 

work, as the local school or coinmmity college programs. 
Decision Made by Local Siq)ervisor 

The teachers were asked if local administrators keep ABE teachers in 

mind when making decisions that will affect them. The majority, 136 or 

93.8 percent, believe they do, vriiiile 9 or 6.2 percent do not believe they 
do. Six teachers did not respond. 

Decisions Made by cne State Director of ABE Progrems 

The teachers were asked if the State Director of ABE programs keeps 
ABE teachers in mind vHien making decisions that will affect them* The 
majority, 119 or 88.1 percent believe he does, while 16 or 11.9 percent 
do not believe he does. 
How Often Infoimation is Received 

The teachers were asked how often they receive information which helps 
them do their ABE teaching job. Their responses , - indicated below, denotes 
the information is received •'frequently'* and "not very often." 

Figure 12 
Information Received 



Rate 


Number 


Percentage 


Very often 


24 


16.1 


Frequently . 


67 


45.0 


Not very often 


58 


38.9 




149 

• 1 




No response 


2 


1.3 



Degree of Helpfulness of Infornation and From V.'hom 



The teachers were asked from whom they received the most helpful in- 
formation to do their ABE teaching job. Five possible sources were listed: 
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inmediatc supervisor, state office, both supervisor and state office, other 
teachers, and other* Listed below are the result^ and it is clear that 
the major source is their immediate sipervisor vdth other teachers also 

contributing much helpful infomation* 

Figure 13 

Degree of Helpfulness of Information 



Source of Information Number Percentage 

Immediate supervisor 81 S4,0 

State office 4 2.7 
Both supervisor 

and state office 21 14.0 

Other teachers 47 31.3 

Other J0_ 13.3 

ISO 

No response 1 .7 



Changes Made in Work 

The teachers were asked whether or not when changes are made in their 
ABE teaching ways of work, they are told why. The, majority, 11 S teachers 
or SS.2 percent, said yes* However, 20 teachers or 14*8 percent, said no. 
Sixteen teachers did not respond. 

Supervisors^ Reactions to Suggestions 

The teachers were asked if they proposed an improvement, would their 
supervisor give them credit for it. The majority of 133 teachers (95 per- 
cent) said yes, \A\ile seven teachers (5 percent) said no. Eleven teachers 
did not respond. 

They were also asked if they believe their supervisor welcomes ideas 
suggestions. Ihe majority or 143 teachers (97.3 percent) said yes, 
while four teachers (2.7 percent) said no. Four teachers did not respond 
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Supervisors and Favoritism 

The teachers were asked if their supervisor shows favoritism in deal- 
ing with teachers. The majority, 133 teachers (95 percent), do not believe 
he does, while seven teachers (5 percent) believe he does. Eleven teachers 
did not respond. 

Supervisors and Assistance Offered 

There were four questions asked of the teachers to ascertain the ex- 
tent to which the supervisors assist the teachers to do their work. One 
question asked what their supervisor does when a teacher asks a question. 
The majority, or 131 teachers (93,6 percent), indicated that he "gives an 
answer promptly/* Six teachers (4.3 percent) indicated their supervisor 
••passes the buck,'* Three teachers (2,1 percent) indicated their siq^er- 
visor ••forgot it,*^ Eleven teachers did not respond. 

Another question asked teachers if they are happy with the way their 
ABE supervisor works with them. The majority, or 128 teachers (90.1 per- 
cent) , indicated they were happy with the way the supervisor works with 
than, while 14 teachers (9.9 percent) indicated they were not happy with 
their supervisor. Nine teachers did not respond. 

Teachers were asked how often the si4)ervisor sees them on the job in 
the classroom during the year. They were asked to estimate the separate 
number of times during the year. The mean number of times identified by 
all teachers was 21,808 times. There were 31 teachers \Aio did not respond. 

Teachers were asked if their supervisor makes clear what needs to be 
done and how to do it. The majority believe they do as 113 teachers (78.5 
percent) responded positively. However, 31 teachers (21. 5 percent) responded 
negatively to this question. Seven teachers did not respond or 4.6 percent. 
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Figure 14 

Nunber o£ Times Si5)ervisor Sees Them on Job 



Number of Times Nunber 

0 14 

1-5 51 

6-10 20 

11-25 13 

36-72 13 

108-365 ^9 

120 

No response 31 



Mean Number of Contacts « 21.808 
SI>= 49.472 



In conclusion, the teachers felt that sL5)ervisors answer questions 
promptly, see them on an average of 21.8 times a year in their class- 
roans, make clear what needs to be done and how, and that the teachers 
are very happy with the assistance provided by the supervisors* 

Shared Work Load 

The teachers were asked if all teachers in their ABE program carry 
their share of work. One- hundred- twenty- three or 89.8 percent of the 
teachers believe they do, wliile 14 or 10^2 percent believe they 
do not. Fourteen teachers (9.3 percent) did not respond. 

Opinion of Other Teachers 

Attitudes toward work relates to attitudes toward other teachers* 
The teachers were asked if they liked to work with the other teachers 
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in the ABE program* Eighty- six teachers indicated that they liked to work 
with all of their colleagues; 47 teachers indicated most of the 
other teachers; five teachers indicated — some; while no teacher indicated 
she did not like the other teachers she worked with. There were, however, 
13 teachers who did not respond. 

Opinions of Students 

TWo questions dealt with opinions of^students. Asked vdiether they 
liked to work with the students in the ABE program, 93 teachers indicated 
they liked all of them; 55 teachers indicated they liked most of th^i; one 
teacher indicated she liked some of them. No teacher said she did not like 
any student. However, two teachers did not respond, 

A question seeking the strength of feelings, and written in a negative 
way, was asked the teachers. The question was "I don't believe all students 
appreciate my work." Eighty teachers showed weak feelings about this state- 
ment; 59 teachers had neutral feelings; while nine teachers had strong 
feelings or believed this statefnent to be true. 

In conclusion, most teachers like their students and believe the stiidents 
appreciate the efforts in their behalf. 

Information Source for Work 

The teachers were asked how they obtain most of their information about 
what is going on in their local ABE program. They were asked to check sources 
o£ information that apply and rank those checked. 

The results of this ranking indicate that the supervisor is the primary^ 
source and that other teachers are ranked number two. The results are listed 
on the next page. 
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Figure 1$ 
Information Source for Work 



Source Frequency of First and Second* Ranking 

School si?)ervisor 117 

Other teachers 56 

Publications 42 

In meetings 40 

By the grapevine 10 

Other 9 



Ttit results of this question are consistent with previous answers. 



Promotion 

TTie teachers were asked if they believe there is an opportunity for 
advancement and promotion in their ABE jobs. Ninety- four or 67.6 percent 
said *'no/* they did not believe there was this opportunity while 
1*5 or 32.4 percent of the teachers said **yes," they believe there is an 
opportunity for advaiicement. TVelve teachers or 7.9 percent did not re- 
spond. 

In addition. Hie teachers were asked if they would like to be pro- 
moted in their position as an ABE teacher. Forty-one teachers or 30.4 
percent said '"yes,'^ while ?4 teachers of 69.6 percent said •^no.*' 
Sixteen teachers or 10.6 perrent did not respond. 

The teachers were asked the type of promotion they believe they 
should have. (A list of the connents made in response to this question 
is in Appendix B.) Forty- three teachers identified specific types of 
prtxnotion. Those conments identifying specific actions are given here. 
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There is an overriding thane vAdch emerges from these comments. Hiat 
is, that the teachers generally would like to carry a larger teaching load; 
increase the number of hours teaching; work full- time ; have salary increases 
on. a regular basis as a teachfer; be able to carry other kinds of 'responsi- 
bilities in the office and school program; have a plan for recognizing im- 
provement in teaching among teachers; have a plan for a reward for quality 
and effectiveness in teaching; and if jobs would be available, the teach- 
ers believe they would like to "move ^p'' to head teacher role, coordina- 
tor of adult programs, area curriculum coordinator, regional or district 
sipervisor, supervisor, director of learning center, counselor-recruiter, 
or into community college programs. There were only two persons who said 
they do not wish a form of promotion and recognition. 

In conclusion, a majority of the teachers believe there is no oppor- 
tunity for advancement and a majority of the teachers indicated they would 
not like to be promoted. ..owever, when asked what type of promotion they 
should have, the teachers who indicate they would like a promotion identi- 
fied "increased work load,'* "salary increases," and "recognition" as prior- 
ity concerns. 

Pay for Work as Teacher in General 

Asked if they felt the pay for their job, compared with other teach- 
ing jobs was fair, 96 teachers or 68.6 percent said "Yes," while 44 teachers 
or 31.4 percent said "no." Eleven teachers did not respond or 7.3 percent. 

Pay for Work as Teacher in ABE Program 

Asked if they felt the pay for their job, coin)ared with other jobs 
in the ABE program, was fair, 96 teachers or 77.9 percent said "yes," 
irfiile 27 teachers or 22.1 percent said "no." Twenty-nine teachers did 
not respond or 19.2 percent. 
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The average current pay (1975) by the hour in the ABE program is 
$6,090 as reported by 146 teachers* Five teachers did not respond. Sal- 
aries range from $2.00 per hour to $8.50 per hour. Forty- four (44) teach- 
er? reported earning between $2.00 and $5.80 an hour. One-hundreH-two 
(102) teachers reported earning between $6.00 and $8.50 an hour. (See 
Figure 16.) 

The teachers were asked what they thought to be "fair pay for your 
total job as an ABE teacher." One-hundred- forty-six teachers responded 
to this question. The results appear in Figure 17. The mean fair pay 
was $6,171. However, the 20 teachers who checked "other" have noted 
these coiments: 'There should be more benefits even though part-time; 
college credit teachers get $14.00 per contact hour and ABE teachers are 
just as valuable; more pay due to transporting of students on field trips; 
wrking year *round has greater responsibility; pay per hour would be quite 
high to average $2.50 an hour for all the exact hours put into work; must 
consider time paid for preparation for job; more pay needs to be allowed 
for preparation; hourly wage has not changed for ten years; there should 
be a pay scale but not merit pay; professional time is worth as much as 
the people in services; advanconent for experience and education; hourly 
rate is OK if received for all hours spent working; teachers should be 
paid for planning, preparation and reports; teachers should not be "docked" 
if students do not come to class; if work in more than one area, should 
get more pay; increases with cost of living; average in U.S. and other 
states; different rates day and night classes; payment for supplies given 
students." 

In conclusion, ABE teachers believe their salary is generally fair. 
Their average salary is $6.09 presently. Asked what a fair salary would 
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Figure 16 



Present Pay of ABE Teachers 


• 

Hourly Wage 


Number 


Percentage 


$2.00 


1 


.7 


2.50 


3 


2.1 


2.58 


1 


.7 


3.00 


3 


2.1 


4.00 


1 


.7 


4.85 


2 


1.4 


5.00 


29 


19.9 


5.08 


1 


.7 


5.50 


2 


1.4 


5.80 


1 


.7 


6.00 


27 


18.5 


6.25 


16 


11. C 


7.00 


37 


25.3 


7.50 


20 


13.7 


8.00 


1 


^ .7 


8.50 


1 


.7 


MV « 5 or 


3.31 Mean » 6,090 


Median * 6.188 


Variance » 


■■ 1.521 SD » 1.233 


Min » $2.00 Max ' 



be^ the average salary^ identified was $6,171, Most ♦teachers, however, 
would like to receive $7.50 an hour. Ccminents provided indicate not 
enough recognition has been given to the anwunt of actual time spent on 
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the job doing preparation, planning and reports, and no visible form of 
recognition or advanconent has been given for many years. 

Figure 17 
Teachers' Estimates of "Fair Pay" 



Mean = $6,171 



Anoimt 
$2.50 

3.50 

4.50 . 

5.50 * 

6.50 

7.50 
" 8.50 

9.50 
other 

Median = $6,083 

No response 



Number 

1 

4 

4 

14 

22 

48 

18 

15 

20 
146 

S.D. = $1,775 
-- 5 or 3.3% 



Variance = $3.15 



Role of ABE Teachers 

The teachers were asked how they view themselves presently in the 
ABE teaching profession. They view themselves as "part-time teachers" 
generally with a majority, or 84 teachers, checking this category. How- 
ever, 22 teachers view themselves as "career teachers," 15 teachers view 
themselves as "full-time" teachers, and IS teachers view themselves as 
"extra-time" teachers. Seven teachers view themselves as "temporary 
teachers" while two report they were only occasionally a teacher. Five 
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teachers called themselves *'aides;** however, they were reported as a te^acher 
by administrators. One teacher did not respond. 

In addition, nine items were listed vAiidh relate to the role of teach- 
ing; and the teachers were asked to rank them for iirqportance . The ranking 
reported below shows students are given first priority, the content has 
second priority, and the teachers themselves are thought of as third prior- 
ity. Last in terms of concern were their own children. 

Figure 18 

Ranking of Concerns Related to Teaching in ABE Programs 



Mean of Ranking Frequency of 1st Ranking 



Tlie students 1.333 - 125 

The content 2.925 - 6 

Yourself 4.082 - 15 

Room 5.611 - 2 

Your pay for your work 5.753 - 6 

Your boss 5.8-53 - 1 

Your spouse 5.872 - 6 

Administrative details 6.232 - 0 

Your children 6.254 - 6 



Another question asked the teachers to describe the enthusiasm ABE 
teachers have believe ABE teachers have much enthusiasm for their 
work" and whether they had strong, neutral, or weak feelings toward 
this statement. One- hundred- fifteen (115) teachers had strong feelings 
about that statement; 29 teachers had neutral feelings while 
four teachers had weak feelings about the statement. Three teachers did 
not respond. 52 
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A similar question asked feelings about the value of their ideas in 
teaching. Asked to identify their feelings about this statement "I 
have many ideas about good teaching'' 127 teachers had strong feelings, 
22 had neutral feelings, and one had weak feelings • One teacher did not 
respond. 

The teachers were asked to respond in a similar way to a statement 
in which a form of continuing behavior would denote a continuing view of 
their perceived role. The statment was ^'I try to build up a good file 
of resources to help me in my job/' One -hundred -seven teachers responded 
with strong feelings, 35 with neutral feelings, and nine teachers had weak 
feelings about this statement* 

In conclusion, based on the five questions asked to identify the way 

ABE teachers perceive their role, the following profile emerges: 

The teachers perceive themselves as part-time teachers whose pri- 
mary concerns in teaching are the students, the content, and them- 
selves. They have much enthusiasm for their work, have ideas about 
good teaching, and have sustained their interest, enthusiasm, and 
concern by maintaining good files of resources to help them in their 
work. One might say they have a part-time job but give it full-time 
attention. 

The Interest of Teachers in Role 

In order to understand the scope of the interest teachers have in 
their role, five questions were selected for this inquiry. Considera- 
tion is given to those answers given by the teachers in ranking their 
concerns about teaching. In addition, inquiries were made about whether 
they like teaching, whether they would take another job teadiing, whetJier 
they are afraid to teach, and the amount of time in preparation each v^eek. 

As reported previously in Figure 18, teachers consider the students, 
the content, themselves, the room, the pay, their boss, their spouse. 
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administrative detail, and their own children, in this order, when they 
consider teacliing. Their interest is concentrated on the students and 
the contents 

The teachers were asked if they enjoyed teaching. One-hundred-- forty- 
six teachers had positive "strong feelings" about the question, four teach- 
ers had neutral feelings. One teacher did not respond. 

The teachers were asked, "If there was another job open would (you) 
take it instead of teaching?" Eleven teachers reported strong feelings, 
33 teachers reported neutral feelings, and 102 reported "weak peel- 
ings." Five teachers did not respond. The majority of the teachers 
enjoy teaching and would not take another job other than teachijng if 
one was open. 

In an attenpt to uncover the emotions of teaching experienced by"' the 
teachers, they were asked to respond to this question "I really am 
afraid to teach." TVo teachers had strong feelings, eight teachers had 
neutral feelings and 138 teachers had weak feelings toward the statement % 
Three teachers did not respond. The results show that the majority are 
not afraid or uncomfortably emotional with teaching. 

Finally, the teachers were asked to estimate the time during each 
week spent outside class in preparation for ABE teaching. On the average, 
the teachers reported spending 4.029 hours out of class ranging from no 
time to 36 hours per week. Thirteen teachers did not respond. 

A sumnary of the interests of teachers in their role can be presented 
in this profile: 

ABE teachers in Nebraska like teaching, do not wish to give up their 
jobs, are very positive about their ability to teach, consider their 
students before anything else and spend on the average of four hours 
outside class in preparation. The teachers have demonstrated a tre- 
inendous interest and enthusiasm for their roles in ABE. 
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Anticipated Tenure on Job 

The teachers were asked the length of their tenure as ABE teach- 
ers. One question asked them to respond to this statement: "I btelievc 
I'll continue to teach in ABE programs for a long time." Eighty-one 
teachers or 54.7 percent had strong positive feelings about the state- 
inent, 48 teachers or 32.4 percent had neutral feelings, and 19 or 12.8 
percent had weak feelings. 

In addition, they were asked, "Do you anticipate being an ABE 
teacher in three years?" One-hundred- one or 72.7 percent said yes, 
vihile 38 or 27.3 percent said no. Twelve teachers did not respond 
(7.9 percent). 

These two questions reveal that 81 teachers or 54.7 percent believe 
they will continue to teach a long time and 101 or 72.7 percent of the 
teachers believe their tenure will be at least three more years . Com- 
ments which follow reveal another dijnension of the teachers' plans. (A 
representative list of comments are found in Appendix B.) 

Many of the teachers confide that the work is so rewarding and stimu- 
lating that they believe tliey will continue to work as long as they '*are 
needed," ''position is available," ''funds are available," "employer finds 
work satisfactory." Other similar interests in staying in this work are 
supported by statements which indicate they believe teaching in ABE to 
be a career choice. All comments are positive. As one might expect, a^~ 
few report that teachers are leaving the area with their families so have 
to terminate employment, or plaji to leave due to lack of students. A real 
interest has been demonstrated in increasing students' participation and 
classes . 
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ITie conclusion pictured here is supported in previously reported 
portions of this data. Indeed, interest in teaching and tenure of at 
least four years and perhaps mxiy more years could be anticipated based 
on the teacher responses. 

Family Approval of Role 

One question asked the teachers the degree of support offered by 
family for their work. Asked to respond with strong, neutral or weak 
feelings to the statement "My family supports the fact I am teaching'' 
114 teachers or 78.6 percent had strong feelings, 24 teachers or 16*6 
percent had neutral feelings while seven teachers or 4.8 percent had weak 
feelings. Six teachers or 4 j>ercent did not respond. 

Attitudes Toward Teaching Responsibilities 

In order to obtain yet another view of how the teachers perceived 
their role and the attitudes they have toward it, a question was asked 
regarding teaching responsibilities. The teachers were asked to rank 
the major responsibilities. The teachers were asked to rank the major 
responsibilities of an ABE teacher according to how much work effort they 
believe they put into doing the various tasks. The results of this rank- 
ing are as follows: 

1st - teaching one student at a time 

2nd - organizing the content for a course 

3rd - teaching small classes 

4th - preparing for teaching each day 

5th - evaluating students' work 

6th - teaching large classes 

7th - administrative details 

8th - others 



45 



Figure 19 

Major Responsibilities of ABE Teacher Work Effort Ranked 
From Most Work to Least Work as Perceived by Teachers 
According to Individual Effort (Most = 1, Least - 8) 



Responsibilities 


Rank Given Each Responsibility 


W_ 


Mean 


SD 




1 2 3 4 5 6 


7 


8 








Teaching one student 
at a tijne 


51 30 17 15 18 7 


3 


1 


9 


2.69 


1.774 


Organizing the con- 
tent foT class 


30 26 24 20 23 10 


4 


1 


13 


3.22 


1.772 


Teaching sniall 
classes 


35 23 12 19 21 14 


9 


1 


17 


3.38 


2.018 


Preparing for 
teaching 


22 22 31 24 18 11 


4 


2 


17 


3.39 


1.730 


Evaluating students 


10 31 32 30 19 17 


3 


0 


9 


3.56 


1.537 


Teaching large 
classes 


9. 7 11 9 10 32 


27 


13 


33 


5.31 


2.078 


Administrative 
details 


4 4 13 13 18 27 


' 48 


5 


19 


5.53 


1.727 


Others 


4 2 14 12 


7 


29 


100 


6.37 


2.490 



The amount of work and the effort put into their teaching (reported 
previously) is consistent with these data. However, preparation time 
does not carry the load energy-wise that one might have suspected earlier. 
Students and content are equally matched in time and effort, however, with 
the ranking of concerns in teaching noted earlier in the report. 
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Experience in V/orking with Adults 

The degree of satisfaction in working at teaching as exemplified by 
the^e teachers could relate to' the amount of experience they have had in 
working with adults ay*. students. One question asked than the type, place, 
and nature of responsibilities of these experiences. (A representative 
listing is in AppendixSB.) 

The results demonstrate the teachers have had somewhat narrow experi- 
ences individually but broad and multi-varied experiences collectively. 
Many of the types of experiences are in teaching, but others include book- 
keeping, librarian, professional organizations, church groups, volunteer 
groi:5)s, tutoring, army, counselor, choir director, and administration. 
These experiences were gained in about twenty states. The nature of re- 
sponsibilities include classroom teaching, administrative duties, public 
relations, services, recreational aide, sipervisor, directing, programming, 
supervision, student, office duties, secretary, and many more. 

Objectives 3. Attitudes Toward Training for an ABE Teacher 

An analysis of the attitudes toward training received and perceived 

training needs are reviewed in this portion of the report. 

A summary of the responses dealing with this objective is provided 

here. 

The teachers do not have strong positive feelings about the Depart- 
ment of Education training for new employees nor do they believ^ 
new enployees receive proper training. Even though each question 
has a majority on the positive side, great diversity exists in the 
answers which has not sho\m up previously in the report. 

There seems to be a positive but cautious regard for training. The 
teachers know the specific types of training they wish to have but 
are hesitant to say that this can be provided by a training meeting. 
The teachers desire an individualized approach to training needs at 
the local level. 
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Attitude Toward Training Received 

The teachers were asked if they ''like the training received to do 
(their) job from the Department of Education/' There were 29 teachers 
or 20,3 percent who expressed strong positive feelings, 57 teachers or 
39 • 9 percent with neutral feelings, and 57 teachers or 39,9 percent 
with weak feelings. Eight teachers or 5,3 percent did not respond. 

In general, there are diverse views over the training offered by 
the Department of Education for ABE teachers. Rather, as reported 
earlier, supervisors are the 'main source of helpful information. 

In another question, the teachers were asked if "new employees 
are properly trained for tlieir jobs in your view?" Seventy-five teach- 
ers or 59,5 percent said , "Yes," and 51 teachers or 40,5 percent said 
"no," TVenty-five teachers did not respond or 16,6 percent. 

In general, then, the teachers do not have strong positive feelings 
about the Department of Education training for new employees nor do they 
believe new employees receive proper training. Even though each ques- 
tion received many positive answers, great diversity exists on the types 
of answers given. 

Attitudes Toward Training Needs 

To ascertain additional attitudes concerning training needs, three 
questions were asked dealing with need for ideas, needed training and 
type of training. 
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The teachers were asked to appraise this statement as to stx:Dng, 
neutral or weak feelings ''I need some new ideas about how to do a 
better job/' Eighty-six teachers or 57.7 percent expressed strong posi- 
tive feelings, 52 teachers or 34.9 percent expressed neutral feelings, 
while 11 teachers or 7.4 percent e^^fessed weak feelings. Two teachers 
did not respond or 13 percent. 




A majority of tlie teachers appear to feel that they could use new 
ideas about how to do a better job. However, 52 teachers were neutral 
and 11 checked weak. That is, 62 of the 151 teachers were not sure of 
this need. 

The teachers were then asked to respond in a similar manner to this 
statement: ''I believe I need more in-depth training to do my job better. 
The response is consistent with the response above. Only 49 teachers or 
33-6 percent have strong positive feelings, while 68 teachers or 46.6 per- 
cent have neutral feelings, and 29 teachers or 19.9 percent have weak feel 
ings. Five teachers or 3.3 percent did not respond. 

A greater number of teachers do not see a need for in-depth training 
to do their job better. These results are consistent with the attitudes 
expressed earlier. 

The teachers were then asked to coinment upon the kinds of training 
needs they have as an ABE instructor. (A representative list appears in 
Appendix B.) Generally, the concerns identified are quite personalized 
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and include "testing and diagnosis of learning needs/* "planning units of 
study," "evaluation," "methods for math," "inspirational meetings for in- 
structors," 'Vays to integrate social, consumer, and acadanic concepts," 
"workshops on philosophy," "coiranunication theory,'' "available resources,*' 
"recruitment," and others. 

In sum, the attitudes tavard training needs seem to be positive but 
cautious. The teachers certainly have a knowledge of specific types o£ 
training needed but are hesitant to say this can be done by more in-depth 
training to do their job. Hints on how to carry out the training are pro- 
vided by the teachers. Generally, their specific concerns can be dealt 
with better locally and not in large state meetings. State meetings, they 
believe, should be inspirational but only occasional. An individualized 
approach to training has been requested by the teachers. Local in-service 
training could achieve their needs. 

Objective 4. Training Needs of Current ABE Teaching Staff 

In an attenpt to ascertain training needs of the teachers toward re- 
tention and toward training's relationship to structure and tlie system 
in the state, questions were asked regarding the training received for 
this present job and where the training was received. In addition, teach- 
ers' perceptions of the state ABE program, in general, were sought. 

The teachers reported t>iat 116 of 151 teachers received training to 
do their present ABE teaching job. The training was received mainly 
in a workshop, "on the job,'' and by their supervisors. 

The teachers also reported tliat in general, training tJiey received 
for work in ABE as a teacher was mainly "self taught" and "on the 
job." 

It could be concluded that tlie teacliers believe that since tlieir ma- 
jor training was "on the job*' and self taught," little other effort 
was provided to train them generally or on their present job. lliis 
is consistent with their cautious appraisal of training in the pre- 
vious section. 
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Th^ strongest points of the ABE program as viewed by the teachers 
are the enthusiasm, concern and helpfulness of the supervisor, the 
abundance of resources and class materials, the flexibility of the 
class programs, the cooperation of the teachers and the general 
acceptance of students in an open climate. 

What are to some persons strengths are to others weaknesses. Tlie 
weak points of the ABE program listed were red tape, coordination 
of learning centers, size of classes, length of classes, time and 
attendance at classes, record keeping, too much testing, counseling 
and recruitment, to name a few. 

The iJiq^rovements noted show perception and concern related to current 
issues in ABE. These included recruitment, communication, need for 
resources, more training, offering classes at different hours, public- 
ity, more enthusiasm. 

A representative list of comments appears in Appendix B. 



Training for Present Job 

The teachers were asked if they have received specific training for 
their present ABE teacher position , and if so, what kind of training was 
provided. The teachers reported that 116 of thm or 77.9 percent had re- 
ceived training and 33 of thm or 22.1 percent had not received training. 
Two teachers did not respond. 

The training received by the 116 teachers indicates that 93 teachers 
received training in a workshop; 72 teachers received training "on the 
job;" 46 teachers received training by the sipervisors ; 32 teachers re- 
ported receiving training through courses; 18 teachers mentioned "other 
ways," while 17 teachers reported "other institutions." Two teachers did 
not respond. 



Location of Training Received for Present Job 

The teachers were asked, 'Vhere did you receive training for your work 
as an ABE teacher?" This question contrasts witli the former question as 
this one sought general information about ABE teaching and location, 
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Ninety teachers or 60 percent said they received training "on the job/* 
Eighty-six or 57 • 3 percent of the teachers said they were '•self taught/' 
Sixty teachers or 40 percent siad college or university^ while 45 teach- 
ers or 30 percent said State Department of Education worlcshops. Twenty- 
five or 16.7 percent of these teachers noted other means while 12 teach- 
ers specified comnunity college training or 8 percent* 

The majority of the teachers felt they received their training "on 
the job" and through "self teaching/' 

ABE Programs in State 

The teachers were asked to respond to three questions regarding the 
overall state programs; the positive and negative sides and ideas for im- 
provement were sought. A representative list of these statements appears 
in Appendix B» A global overview of these responses is reported here. 

In answer to a request to list the strongest points of their ABE 

program , the teachers reported from their view: 

The enthusiasm, concern and helpfulness of the supervisors was most 
satisfactory* The materials, resources, media and location for 
classes were available, very good and effective. There is a recog- 
nition and acceptance of individuals both of teachers and students. 
There is great flexibility for individualized programming for stu- 
dents. The ABE students are very satisfied and know they have 
achieved what they set out to do. There is a fine cooperation among 
the teachers who are creative, gregarious, flexible and extremely 
interested in the students. The program is free to the students. 
There is a relaxed atmosphere in the school. The excellent quality 
of the teachers who are so well trained. 

In answer to a request to list the weak points of their ABE program , 
the teachers responded by identifying larger governance concerns and very 
specific student concerns. For example, "governance concerns include co- 
ordination of learning centers; red tape of forms; size of classes; length 
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of classes; time of classes; attendance in classes; organization of pro- 
grams; record keeping; need for recruiters; guidance personnel, specific 
supervisors for each teacher; and other very helpful points.** 

The student concerns deal with: ***reliab* student who needs daily 
class; too much testing; need for class discussion; lack of transporta- 
tion; student teacher ratio; finances; irregular attendance; mixing ABE 
and GED students; material for retarded persons; lack of instructional 
materials; need for better organization; not enough classes; more time; 
more students; counseling; teaching materials at different levels," and 
many other concerns. (See Appendix B for a representative list of these 
concerns . ) 

In answer to a request for their suggestions for improving the pro- 
gram , the teachers stated some specific ways in which local programs might 
increase their participants, build better relationships with the community 
and make classroom teaching more effective. They also suggested ways for 
the state program administration to improve. 

Specifically, the improvements desired are many of the same concerns 
expressed by persons in all of education. These include: more training 
for teachers; more recruitment assistance; getting students to attend; 
in-service training; enthusiasm, publicity; long range planning; offer- 
ing classes daytime and different hours, also summer; getting more people 
involved; better books for adult readers; less pupils per teacher; less 
• paper work for advisors; more communication; and many other helpful ideas. 

Objective 5. Current Teaching Competencies of the ABE Teaching Staff 

In an attempt to ascertain the current teaching cc»npetencies of the 
teaching staff, three narrative questions were posed to the teachers. The 
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first question was designed to see how the teachers perceived their relation- 
ship to students* The second question was designed to see how the teachers 
perceived their relationship related to devices, and the third que'stion was 
designed to see how the teachers related to variety and alternatives in 
teaching. Representative answers for each question appear in Appendix B. 

Question one sought the teachers' reaction to new students entering 
in the fifth week in the middle of a lengthy explanation* The teachers 
were asked to report how they would act, what they would say and do, and 
v4iy. 

It was found that each teacher would handle this case in about the 
same manner • That is, each recognized the newcomer as an individual whose 
needs had to be met* Some teachers thought they would handle it promptly, 
some in a short while. All would attempt to make the newcomer welcome* 

There is quite obviously a strong sense of graciousness and effective 
human relations among all the teachers. There is a general sense of as- 
surance and positiveness. They have an ability to work with individuals 
and groups in an assured way. 

These findings are consistent with the rather cautious stance explored 
earlier about what kind of training the teachers need. It appears that they 
have good personal skills in working with the adult students. Training to 
further sensitize them (except on an individual basis) to working with 
adults seems inappropriate. 

Question two sought the teachers* reactions to details in connection 
with the arrival of testing materials. ''The tests didn't arrive. Ho\^ would 
you handle this? Describe what you would do and why." It is an attempt to 
ascertain knowledge of alternatives in crisis situations. 
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It becones quite obvious upon reading the statements that not only 
are the teachers not iqjset with crises but they have knowledge of multiple 
alternative solutions to the problems. There is a tendency for teachers 
to use tests as only a small part of the instructional program concerns. 
The students' personal needs are met first. 

Most o£ the teachers quickly reported they do not do group testing 
but handle all tests as a part of programming on an individual basis. 
The alternative means taken toward testing showed for some teachers, how- 
ever, the flexibility of their approach and the creative style of handling 
situations of this sort. Each teacher's style is different but all have 
shared their humanness and honesty, willing to take the blame for details 
and interruptions. As one person put it, "flexibility in the ABE program 
is a definite must." All the teachers demonstrated this flexibility in 
response to the hypothetical situation. 

The findings to this question show the teachers are not upset by 
crises, able to handle solutions with many alternate plans in a creative, 
humorous, humane, and honest manner. They appear flexible and have ex- 
perience and knowledge to use. It would appear that a workshop to help 
them assess their own resources, share each other's experiences would assist 
them in this effort. The findings are consistent with the earlier report 
of personal resources. 

Question three sought the ways in which the teachers would handle a 
problem of boredom toward methodology. They were asked to describe different 
approaches or alternatives in a teaching style they would use. 

Throughout these responses, there is a concern expressed l)y tlie teach- 
ers that they want to alter their approach and that there are multiple ways 
of doing so. Each teacher is convinced that she would change aiid set out 
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earnestly to cha-^ge. Several stated they would asL iho students what the 
problem seaned to be and try to agree on a method. In fact, one teacher 
said she*d even change her sinUe until everything was back on target again. 

The total willingness to exert every effort in behalf of the student 
is iii5)ressive. The reading of the answers makes one conscious of the teach- 
ers' astuteness at helping adults to learn. 

An ancillary concern of this question was to test the consistency 
of the methodological approach and the apparent philosophy exliibited by 
the teachers. The fact that students are rated higher than content and 
the fact that the teachers believe in the students is consistent with the 
open and flexible approach to methodology exhibited by these ABE teachers. 
Indeed, most teachers said they would ask the students what method they 
thought interesting rather than just changing methods. 
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Part II 

The Hypotheses examined in this study were designed to ascertain whether 
selected variables were independent or associated with other selected vari- 
ables. Are the variables independent or are the variabes significantly re- 
lated or associated with other variables? If one could determine that an 
association exists, one could through further analysis investigate the direc- 
tion of the association 

Since the expected frequencies are what we would expect in the case 
of independence (using Chi-Square statistic) , a non-signifiqaiit 
value indicates that there is no basis to reject the hypothesis of 
independence of the two variables. If the Chi-Square test is signifi- 
cant, we conclude that the variables are associated. However, the Chi- 
Square test does not indicate the direction of the association/- 

Careful consideration was given to the level of significance vhich 
would be most relevant to the study. Two concerns were paramount in the 
decision. These were the need to provide as much helpful data to the spon- 
soring agency as possible and the need to recommend to the sponsoring agency 
some means of training, recruiting, and retaining teachers. These concerns 
led the researcher to a more conservative view of the significance while 
maintaining a statistically appropriate level of significance. It was de- 
termined that a one-tail test of significance at the ♦05 of significance 
would be used. This was done in the interest of seeking associated vari- 
ables toward recommending enployment practices with teachers. 

Hypothesis One - There are no significantly associated variables re- 
lated to employee attitudes toward teaching and 
characteristics of teachers. 
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Hypothesis Two - There are no significanriy associated variables re- 
lated to anployee attitudes toward teaching and super- 
visor behavior. 

Hypothesis Three - There are no significantly associated variables 

related to employee attitudes toward teaching and 
pay, tenure, and promotion. 
F^othesis Four - There are not significantly associated variables 
related to onployee attitudes toward teaching and 
training received for work, training needs, and 
teaching responsibilities. 
H^othesis Five - There are no significant relationships among measures 
of attitudes related to role and function of teacher, 
training received for work, promotion, and tenure. 
The Hypotheses were designed to enable an analysis of potential associ- 
ations between and among variables selected for study. These variables floiv 
from the findings of previous research. They have been groi5)ed into five 
areas. These are: 1) characteristics, 2) supervisor behavior, 3) pay, pro- 
motion, and tenure, 4) training received, training needs, and teacher responsi- 
bilities, and 5) general attitudes toward teaching. These groupings were 
selected because of the potential for suggestions for practices and proce- 
dures in ABE programs in Nebraska. ^ 

The Hypotheses are not predictive in nature but seek associations toward 
developing further hypotheses which may seek specific cause/effect outcomes. 
If assocations are found to exist, then specific predictive h)T)otheses can 
be developed. 
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The results of the statistical analyses related to these Hypotheses 
are provided below. In all cases, only those variables found to be signifi- 
cantly associated at the .05 level or above are identified. In addition, 
based upon an interest in brevity, the significant Chi -Square values are 
displayed in table form rather than a conplete display of the observed and 
expected frequencies, raw scores, and other statistics for each variable. 
There are at least two hundred significantly associated variables. 

Hy pothesis One 

There are no significantly associated variables related to employee 
attitudes toward teaching and characteristics of teachers. 

The variables selected to examine in relation to Hypothesis One were 
those associated with characteristics of teachers. The analyses of the 
association of these variables would assist in determining the condition 
for positive attitudes toward teaching, A review of the data related to 
the Objectives demonstrates a high positive attitude toward teaching. 

The variables were age, educational background, marital status, children 
and their educational level, home life, dependent children and adults, total 
paid work experience, present position experience, nature of present work, 
duration at present work location, training for any other occupation, prior 
teaching experience , and opinions o£ teachers about ABE programs • Each of 
these variables were analyzed for their association to every other variable. 
Those variables found to have a significant association are identified. 

Age 

It^was found that nine variables are significantly associated with 
age. These are displayed in Table 1: training for any other occupation, 
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length of time in part- time work, marital status, children and children 
in pre- school, grade school and high school, and opinions perceived to 
be the same as other administrators, and students they teach are associated 
with age. 

Educational Background 

There were five associations found at the .05 level, or above, level 
of significance. Table 2 displays the Chi-Square values of these variables. 
Here again, training for any other occupation and length of time in part- 
time work are associated as well as months in present position, experience 
teaching in senior high school and grade school completion by teachers. 

In addition, it should be noted that college/university level educational 
background (3-4 years} is significantly associated with two variables related 
to the way the teachers received their training. Those who were self taught 
scored at the .0001 level of significance and other institutions of educa- 
tion at the .003 level. These data will be reported in Hypothesis Three. 

Marital Status 

Table 3 displays the seven significantly associated variables to mari- 
tal status. It is interesting to note the lowest level of significance was 
.03 and .0006 was the highest. These variables are children living at home, 
length of part-time work, months in present position, children in junior 
high school. and elementary school, and opinions of the teachers perceived 
the same as newspaper personnel and boss or supervisor. Here, also, the 
length of part-time work and months in present position are significantly 
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Table 1 



Significant Clii-Square Values Associating Age of Teachers 
With Other Characteristics of Teachers 

Age 
-.2 

Opinions perceived the same as X = 42.603 

other administrators df = 20 

P = .002 
N = 143 

2 

Training for any other occupation • ^ - ^^'^^^ 

P = .03 
N = 148 



Marital status 



Part-time work . ,f = Hl'^^^ 

Length of time . ; 

N = 150 



= 60.339 
df = 40 
P = .02 
N = 150 



Opinions perceived the same 




18.267 


As the students they teach 


df = 


10 




P « 


.05 




N = 


143 


Presence o£ children 




27.573 




df = 


10 




P = 


.002 




N = 


148 


Pre -school children 




51.992 




df = 


30 




P = 


.007 




N = 


149 


Grade school children 


l'- 


61.689 




df = 


40 




P = 


.01 




N = 


149 


High School children 




67.559 




df = 


30 




P = 


.0001 



N = 149 
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• Table 2 

Significant Chi-Square Values Associating 
Educational Background of Teachers With Other Characteristics of Teachers 





Educational Background 






88.047 


df = 


132 




p = 


.001 




N = 


151 


uracie scnooi compieLion oy teacners 


X2= 


59.525 


df = 


24 




P = 


.0001 




N = 


150 


Experience teaching in senior high school 




58.332 




df = 


90 




P = 


.005 




N = 


148 


Training for any other occupation 




18.508 


df = 


6 




P = 


.005 




N = 


149 


Months in present position 




120.813 


df = 


72 




P = 


.0002 




N » 


151 
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Table 3 

Significant Chi-Square Values Associating Marital Status 
With Other Characteristics o£ Teachers 



^farital Status 
2 

Children living at home X = 52.726 

df = 24 

P = .0006 

N = 150 

2 

Part-time work length o£ time X = 65.009 

df = 88 

P = .033 

N = 151 

2 

Opinions perceived the same as local X = 16.327 

newspaper personnel df = 8 

P = .037 

N = 137 

2 

Opinions perceived the same as boss/ X = 24.143 

siq)ervisor df = 8 

P = .002 

N = 141 

2 

Months in present position X = 74.591 

df = 48 

P = .008 

N = 151 

2 

Children in junior high X = 33.487 

df = 64 

P = .001 

N = 148 

2 

Children in elementary school X = 143.377 

df = 104 

P = .005 

N = 145 
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Children and Their Educational Level 

There were several significant associations found among and between 
children and their educational level and characteristics of the teachers. 
Table 4 displays the Chi-Square values on these variables. At this time, 
inter- relationship and duplication of associations begin to be evident. 
Length of part- time work is associated with pre- school and grade school 
children. Using children as an independent variable, other associations are 
identified in Table 5. 

Home Life^ Children, Dependent Children and Adults 

There were several significant associations among the variables 
related to presence of children, dependent children, and adults. Table 5 
displays those associations with the presence of children. Years in present 
position is associated again with children along with five other variables 
which are associated with educational level of children. Table 6 identifies 
three variables associated with dependent adults and children. Years in 
present position, experience teaching in senior high school are associated with 

dependent adults at home while opinion perceived the same as newspaper per- 
sonnel is associated with dependent children. 

Total Paid Work Experience 

The years and months of pdrt-time and full-time work were analyzed 
for their association with other characteristics and activities of teachers. 
It has been shown that educatiomil background and marital status are associ- 
ated with months in part-time work while presence of children and dependent 
adults is associated with years in present position. 

Table 7 displays the significant Chi-Square values of years of part- 
time and full-time work and its association with eight variables. Experience 
in teaching junior high school and elementary school is associated with 
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Table 4 



Significant Chi-Square Values Associating Year in School of Children 
With Other Characteristics of Teachers 



Pre-School Grade School High School 

Part-time work X^= 44.176 .X^= 112.579 

length of time df =66 df = 88 

P «= .02 P = .037 

N « 150 N = 150 

Children Attending . 12.392 21.543 

Vocational School df = 6 df = 8 

P « .053 P = .005 

N «= 150 N = 150 

2 

Children Attending X = 62.443 

Elementary School df = 104 

P = .0007 
N = 144 

Children in X^= 15.972 

Anned Forces df = 6 

P = .013 
N = 150 

Children out of school X^= 23.982 

df = 12 
P = .07 
N «= 150 

Children-other X^- 72.390 X^= 17.706 - 

df = 42 df = 8 
P « .002 P = ,02 
N = 145 N = 150 

2 

Dependent Children X= 16.171 

df = 8 
P = .04 
N » 149 
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Significant Chi -Square Values Associating Presence o£ Children 
With Other Characteristics of Teachers 



Table 5 



Children 
2 

Children in grade school X = 23.439 

df = 4 
P = .0001 
N = 149 



Years in present position X = 18.218 

df = 10 
P = .05 
N = 149 



Children in college/university X = 8 . 37 

df = 3 

P = .03 

N = 149 



Children in high school X = 11.80 

df = 3 

P = .008 

N = 149 



Children in pre-school X = 14,58 

df = 3 
P = .002 
N = 149 



Children who are married with X = 13.40 

own family df = 5 

P = .01 
N = 149 
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Table 6 

Significant Oii-Square Values Associating Dependent Adult and Dependent 
Oiildren at Home with Other Characteristics of Teachers 



Dependent Adults Dependent Children 



2 

Experience teaching X = 41.006 

senior high school df = 28 

P = .05 
N = 147 



2 

Years m present X = 45.793 

position df = 20 

P = .0009 
N = 150 



2 

Opinion perceived the same as X =^ 13.26 

local newspaper personnel df = 4 

P = .01 
N = 136 



part-time work, while basis of present position, ie. part-time, is associ- 
ated with both part-time and full -time, as is opinions perceived the same 
as other ABE teachers. 

There appears to be an association between the teachers' opinions of 
menibers of other groups' opinions and many variables. See Table 2 on opin- 
ions. 

Length of Time in Present Work Location and Position 

The length of time in the present position and the length of time at 
present location were examined. Table 8 displays significant Oii-Square 
values associated with years and months in the same position. Prior teach- 
ing experience, training for any other occupation, same location, experience 
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teaching in junior high school, as well as opinions perceived the same as 
boss or supervisor are associated with length of time in present position. 
Table 9 displays significant values associated with length of time at 
present location. Teaching experience in elementray school and in adult 
education as well as yrirs in present position are associated with length • 
of time in present work location. 

Training for any Other Occupation 

It has been reported in the discussion of other variables that train- 
ing for any other occtpation is associated with other variables. Specifically 
these are age, educational background of teachers,, and months in present lo- 
cation. 

Prior Teaching Experience 

There has been some discussion previously of the association of experi- 
ence in teaching with variables in the category of characteristics of teach- 
ers. Specifically, these have included educational background of teachers, 
dependent adults at home, number of years in part-time work, years in pre- 
sent location, and years in present position. 

In addition, five other variables are associated with teaching experi- 
ence* These are children in junior high school, experience teaching adult 
education, opinions perceived by teachers to be the same as other teachers, 
and other administrators. These are displayed in Table 10. 

Nature or Bases of Present Work 

. The teachers were asked to report whether they perceived their work 
to be part-time, full-tijiie, extra-time, tenporary, or other. In another 
place, they were asked to describe the nature of their present work assign- 
ment. A majority noted they saw their work as part-time. This variable is 
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Table 7 

Significant Qii-Square Values Associating ^fuIriber 
^ Years in Part and Full-Time Work With Other Characteristics of Teachers 





Nuniber of Years 
In Part-Time Work 


• 

Number of Years 
In Full-Time Work 


Opinions perceived the same 
as other ABE teachers 


75.014 
df = 44 
P « .002 
N « 148 


X^«= 112.195 
df = 70 
P = .0007 
N = 148 


Experience teaching in junior 
high school 


X^= 440.743 
df = 352 ^ . 
P = ,0007 
N « 148 




Children in college/university 




X^« 158.374 
df = 105 
P » .0004 
N » 150 


Experience teaching in 
elementary school 


644.971 
df «= 572 
P » .01 
N = 145 




Basis of present position, 
i.e*, full-time, part-time, etc. 


X^" 110.690 
df =» 88 
P » .04 
- N = 151 


X^» 208.603 
df » 140 
P » .0001 
N » 151 


Months in present position 


X^= 195.592 
df « 264 
P «= .0007 
N « 151 




Opinions perceived the same 
as other administrators 




X^" 101.580 
df « 70 
P « .006 
N « 144 


Opinions perceived the 
same as my friends 




X^» 49.074 
df « 70 
P = .02 
N - 140 


Opinions perceived same as local 
newspaper personnel 
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X^= 69.386 
df » 44 
P- = .008 
N - 137 





Table 8 



Significant Chi-Square Values Associating Months and Years 
In Present Position With Other Characteristics of Teachers 





Months 


in Present 


Years 


• 

in Present 




Position 


Position 


Prior teaching experience 


df = 


40.813 
12 


df = 


19.001 
10 




P = 


.0001 


P = 


.04 




N = 


150 


N = 


150 


Training for any other 


x'- 


39.406 






occipation 


d£ = 


12 








P = 


.0001 








N = 


149 







Opinions perceived the same as boss X = 35.945 

or supervisor df = 20 

P = .01 
N = 141 



Same location X = 19.381 

d£ = 10 
P = .03 
N = 151 



2 

Experience teaching in junior X = 192.110 

high school df = 160 

P = .04 
N = 148 



Table 9 

Significant Qii-Square Values Associating Same Location 
For Length of ASH Teaching With Crlicr Characteristics of Teachers 



SaTie Location 

Teaching experience in X^>= 39.878 

elanentary school df = 26 

P = .04 
N = 145 

_____ — . ^ ^ 

Experience teaching in adult education X = 18.077 

df = 9 
P = .03 
N = 148 

2 — ' 

Years in present X = 19.381 

position df = 10 

^ P = ,03 

N = 151 
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Table 10 



Significant Chi-Square Values Associating Teaching Experience 
And Other Characteristics of Teachers 



CSiildren in 
junior high 



Elementary 
School 

X^= 357.064 
df = 416 
P = ,017 
N = 144 



Experience as Teacher 

Junior Senior Adult 

High School High School Education 



Opinions of 
otlier teachers 
same as theirs 



X= 84.285 
df = 52 
P = .003 
N =143 



Experience in 
adult education 
teaching 



X^= 0:90.357 
df = 144 
P = .005 
N = 146 



Years in present 
position 



X^= 192.110 
df = 160 
P = .04 
N = 148 



Opinions perceived 
same as other admini- 
strators 



X= 49.814 
df = 30 
P = .013 
N = 142 



Educational 
background 



X= 58.332 

df «= 90 

P = .005 

N = 148 



Dependent adults 
at home 



X= 41.006 
d£ = 28 
P = .05 
N = 141 



Years in part- 


■ 


644.971 




440.743 








time work 


df = 


572 


df = 


352 










P = 


.01 


p = 


.0007 










N = 


145 


N = 


148 








Same 




39.878 






x2= 


18.077 




location 


df = 


26 






df = 


9 






P = 


.04 






P = 


.03 






N = 


145 






N = 


148 




Children in 




127.432 










X^= 24.: 



college and uni- ^f = 78 
versity p = .ooo2 

N = 144 
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df = 6 
P = ,0004 
N «= 150 
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significantly associated with onl>[ a few variables as reported jji the discus- 
sion of number of years teachers have in part- and full-time work. In it- 
self, the lack of association of this variable is of interest, suggesting 
a lack of concern about the concept of part-time. 

In a discussion of Hypothesis Two and Tliree, this association changes 
somewhat. 

Opinions of Teachers as Related to Others' Opinions 

The teachers were asked to identify the extent to which eight different 
publics might have the same opinion as they have regarding ABE teaching. 
There are nine associations of significance between and among the character- 
istics of teachers related to these opinions. These are presented in Table 11. 
The significant variables include recruitment for job by friends and recruit- 
ment campaign, information source- -other persons or things, and other vari- 
ables among those publics identified. 

The significant values displayed in Table 11 are in addition to those 
identified throughout the discussion of other variables where certain publics' 
opinions were associated such as with age, children, and years in full- and 
part-time work. 

Conclusion 

It was the intent of this analysis to explore whether or not there 
were significantly associated variables among or bet^^een those variables 
identified in the category of characteristics of teachers. It was found 
that there were many significantly associated variables among those ana- 
lyzed in regard to Hypothesis One. Therefore, Hypothesis One can be re- 
jected. The conclusion to be drawn is that selected variables related to 
characteristics of teachers are associated with attitudes toward teaching 
and are not independent. However, many variables were not shorn to be 
associated and are, therefore, independent. 
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Table 11 

« ' ■ 

Significant Chi-Square Values Associating 
Opinions of Others Perceived the Same as Teachers With 
Other Characteristics of Teachers 



My Boss or Other Student 





Supervisor 


Teachers I Teach 


OnTTiinn npTPPiv^vl "flip 


2 


X = 


9. 713 


^rtvnp t'hp <^ t"! iflpn t" <^ 


df = 2 


df = 


2 


I teach 


P = .009 


P = 


.007 




N = 139 


N = 


144 


Ooinions Derccived the samp 


X = 70 419 


A - 


i4. bo 


as local news nan er Dersonnel 


df = 4 


df = 


4 




P = .0004 


p = 


.005 




N = 175 


N = 


137 


Opinions perceived the same 




x2= 


21.827 


as citizens of the community 




df = 


4 




P = 


.0002 






N = 


141 


Recruitment cairpaing 






4.0 






df = 


1 






P = 


.04 






N = 


149 


Information Source 




x2= 


3.99 


other persons and 




df = 


1 


things 




P = 


.04 






N = 


149 



Recruited for jobs by 




10.34 


friends 


df = 


2 




P = 


.005 




N = 


137 


Opinions perceived the same as " ' . " 


X^= 


6.62 


other administrators 


d£ = 


2 




P = 


.03 




N = 


142 
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Those variables which were more often associated with other variables 
were length of time in part-time work, opinions perceived the same as other 
teachers, teaching experience, months and years in present position, length 
of time in same location, and children. Those variables which were shown to 
be associated, but not as often as might be expected, were training for any 
other occupation and bases of present work, L.e. , part-time. 
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Interpretations 

It was not the intent o£ this analysis to predict a cause and effect 
relationship* It was the intent of this analysis to ascertain the nature 
of the association betv.'een and among variables toward si^gesting practices 
and procedures for ABE program administrators. An interpretation of the 
findings is warrented. 

In Hypothesis One, the analysis of the association of the variables 
related to characteristics of teachers assist in determining the condition 
for positive attitudes toward teaching. Three typ^s of interpretations 
are provided toward understanding the results of the analysis. The first 
interpretation deals with the independent and associated variables, the 
second with the suggested hypotheses, and the third with suggested prac- 
tices for adminisv-^ators to consider. These same discussions will follow 
the results of each Hypothesis. 

All 12 variables in the category of characteristics of teachers were 
found to be associated with some of the other variables. However, not all 
variables were associated with all 12 variables in this category. For ex- 
ample, \Adle age was associated with nine variables, it was not associated 
with educational background, present work, same location, and prior teach- 
ing experience. In this regard, then, age could be said to be independent 
of educational background, present work, same location, and prior teaching 
experience* However, age could be said to be associated with marital status, 
children home life, length of time in part-time position, training for any 
other occupation, and opinions of other persons perceived by the teachers 
to be the same as their opinions. 

Those variables found to be more often associated with other variables 
could be used as bases for developing potentially significant relationships. 
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This effort would assist in determining the condition which needs to exist 
for positive attitudes among teachers toward teaching. For example, length 
of time in present part-time position is associated most often with all 
variables in category one. It could be hypothesized that since the teach- 
ers have been in tlieir part-time work 2.3 years and 2.8 months on an aver- 
age and their attitudes are favorable, if given the same conditions and 
ABE teachers remain on the job 2.3 years and 2.8 months, then, they will 
have favorable attitudes toward teaching in ABE programs. 

A review of the findings generated for Hypothesis One suggests the 
following new hypotheses: 

= There is a significant relationship between length of time in 
an ABE teaching position and positive attitudes toward teaching. 

This hypothesis is supported by the significance associations found 
to exist between length of time in present position and other variables 
including same location, training for any other occupation, prior teach- 
ing e^q^erience, bases of present position, i.e. part-time, and educatioal 
background. 

H2 = There is a significant relationship between the opinions of the 

teachers regarding ABE teaching and other groups of persons external to 

the local ABE program. 

This hypothesis is supported by the significant associations found 

to exist betv/een the opinions of teachers and other variables including 

age, marital status, bases of present work, i.e. part-time, months and 

years in present position, prior teaching experience, and more significantly, 

with eight other grotps of persons external to the school as perceived by the 

teachers. 

Hj = There is a significant relationship between prior teaching experi- 
ence and positive attitudes toward teaching. 

The analysis using the variable prior teaching experience supports 
^ 86 the hypothesis. It was found that the following variables arc associated: 
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educational background, part-time work, months and years in present position, 
same location, and different forms of prior teaching experience. Junior 
high school teaching is significantly associated with teaching experience in 
adult education at the .005 level of significance. Teaching experience in 
adult education is associated with same location at the .03 level of signifi- 
cance. Elementary school teaching experience has also been shown to be associ- 
ated with three variables. 

= There are no significant relationships bet\>^een the fact teachers 

have children and the nature of their teaching position. 

- There is a significant relationship between the fact teachers have 

children and prior teaching experience. 

These hypotheses are supported by the significant associations and 
lack of associations found among variables in the category of character- 
istics of teachers. 

There are many other hypotheses which could be proposed, however, the 
intent of this discussion was to assist the reader to interpret the poten- 
tial effects of the analyses while designing those hypotheses wbich appear 
to be most relevant. 

Implications 

Hie inplications for administrators from these inteipre tat ions in- 
clude the following: 

Teachers who have been on the job 2.3 years and 2*8 months may, on 
the average, exhibit more favorable attitudes toward ABE teaching if simi- 
lar conditions are met. 

Teachers may be viewed as barometers of public opinions toward school 
programs as their attitudes have been estimated to be similar to other 
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groups external to the school under the same conditions • The same con- 
ditions would especially include prior teacliing experience, length of 
time in present location, and age* 

Ihough it was found that the majority of the teachers had experi- 
ence teaching in elementary school, it appears that the more significant 
teaching experience of teachers, as related to positive attitudes toward 
teachings is experience teaching in junior high school. Teachers who have 
junior high school teaching experience may exhibit more favorable attitudes 
toward their teaching responsibilities in ABE programs. The second signifi- 
cantly related teaching experience is elementar)'' school teaching. 

Teachers have, on the average, l.S children at home* The bases of 
their present teacliing position is not dictated wholly by their children. 
The interest in teaching is directly related to prior teaching experience. 

The teachers have a college education, prior teaching experience, and 
view themselves as teachers whether they \vork part-time or full-time. They 
identified part-time as the way they perceived their role. There were few 
variables associated with part-time teaching which lessens the mp^ct on . 
the way teachers see their roles. ^\Tiatever way teachers view their role, 
they see themselves first as teachers and secondly in a specific category 
of employment. 

Administrators might consider these conditions when recruiting and 
hiring persons to teach in the ABE programs. 

Hypothesis Two 

There are no significantly associated variables related to employee 
attitudes toward teachin g and superv isor behavior. 

The literature suggests that where there is a positive attitude by 

finployees toward supervisors ; they will be generally positive in their 
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attitudes toward wrk. In the analysis of the marginal data gathered about 
teachers' attitudes toward supervisors, a most positive attitude has been 
identified. This favorable attitude toward supervisors relates to the 
positive attitude expressed by teachers toward teaching. In general, then, 
^ it can be assumed that the attitudes of teachers are positive. The ques- 

tion remaL"is as to what variables are significantly associated with other 
variables to have produced this condition. 

The literature suggests that there are a multitude of factors toward 
positive attitudes in work. Many of these factors were examined previously 
in the analysis of data for Objectives One through Five reported previously. 

The analyses of the hypotheses include a broad examination qf the po- 
tential significant associations of the variables identified in the four 
categories of variables for this study. The specific associations which 
have been assessed have been selected based on the topic of each hypothesis. 

The variables selected to examine in relationship to Hypothesis Two 
were those associated with the teachers', views of their supervisors' be- 
havior including dec is ion -making, helpfulness of information given and 
supervised assistance, frequency of information, changes of work, involve- 
ment of teachers in making suggestions, favoritism by supervisor, and in- 
formation source on job. The literature has suggested that these variables 
are significant determinants of favorable employee attitudes. An examina- 
tion of the teachers' perceptions of their supervisors' behavior should 
suggest potential associations and determinants of positive attitudes 
toward teaching in ABE. 

In an earlier part of this report, each of these variables was examined 
individually. The analysis here centers on each variable's significant associ- 
ations with other variables. 
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Using Chi-Square statistics, it was found that there were many signifi- 
cantly associated variables at the .05 level of significance ainong those ana- 
lyzed in regard to Hypothesis Two. 

Teachers' Opinions of Local Administrators 

In an earlier part of this report, data were presented showing that 
teachers have a most favorable opinion of the local administrators/super- 
visors. In the analysis of the association of this variable to others re- 
lated to supervisor behavior, four variables are shown to be significantly 
associated. These are amount of helpful infonnation, source of information, 
teachers are told about changes in work, and supervisor does not show favor- 
itism. The significant Chi-Square values are displayed in Table 12. 

In addition, it was found that two variables were associated with pay 
and promotion and teachers' opinions of local administrators. These are 
pay cojiqpared with other teaching jobs and pay compared with ABE teaching 
jobs. These are also displayed in Table 12. 

Happy With Supervisor's Way of Work 

Earlier in the discussion, it was found that the teachers were quite 
satisfied with the manner in which the siqpervisor performs his role. Through 
an analysis using Chi-Square, 13 other variables were found to be associated 
vith the variables happy with siq)ervisor' s way of work. 

Table 13 displays the significance Chi-Square values related to these 
variables. Specifically, these variables are as follows: how often does 
the si?>orvisor see you, ABE teachers are enthused over their work, concern 
over boss while teaching, concern over spouse while teaching, concern over 
children while teaching, working with other ABE teachers, I'll be teaching 
in ABE in three years, I am afraid to teach, source of assistance by super- 
visor, how supervisor accepts suggestions, helpfulness of information from 
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Table 12 

Significant Oii-Square Values Associating Teachers' 
Opinions of Local Administrators With Other 
Variables For Supervisor Behavior 



Teachers^ Opinions of Local Administrators 



Amount of helpful information 


X2= 


6.50 


d£ = 


2 




P = 


.03 




N = 


143 


Source of Infonnation immediate 


X2= 


9.72 


si?>ervisor 


d£ = 


1 




P = 


.001 




N = 


144 


Are you told why changes 




15.87 


are made 


df = 


1 




P = 


.0001 




N = 


132 


Does supervisor show 


x2= 


7.98 


favoritism 


d£ = 


1 




P = 


.004 




• N = 


135 


Pay conpared with other teaching 


X2= 


15.18 


jobs 


d£ = 


1 




P = 


.0001 




N = 


136 


Pay compared with ABE jobs 


X2= 


13.24 


df = 


1 




P = 


.0003 




N = 


119 
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Table 13 

Significant Chi -Square Values Associating Happy With 
Stpervisor^s Way of Work With Other Variables 
For Supervisor Behavior 



Happy With Supervisor's Way of Work 



How often does the supervisor 




44.729 


see you 


d£ = 


26 




P = 


.01 




N = 


116 


ABE teachers are enthused 




18.064 


over their work 


df = 


2 




P = 


.0001 




N = 


139 


Concern over your boss while teaching 




18.487 




df = 


8 




P = 


.01 


• 


N = 


135 


Concern over spouse while teaching 


x^. 


18.38 




df « 


8 




P >= 


.01 




N - 


118 


Concern over your children while teaching 


x^= 


20.094 




df = 


8 




P = 


.01 




N = 


114 


Working with other ABE teachers 




5.72 


df = 


2 




p = 


.05 




N = 


132 


I'll be teaching in ABE for three years 


x2= 


6.95 




df = 


2 




P = 


.03 




N = 


139 


I am afraid to teach 


x2= 


7.92 




df -= 


2 




P = 


.02 




N = 


140 
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Table 13 (contQ 



Happy With Supervisor's Way of Work 



rajT conyarea wi tn ixoc j ods 


A ^ 






at - 






P = 


.03 




IN - 


117 


Pay coiH)area with teEchmg jobs 


A - 


n f\A 
y • U4 




at = 


1 




P = 


.002 








oOuTCc or assisuSJice sciiooj. supcivisor 


A 






df = 


3 




P = 


.003 




IN *• 


1 77 


How supervisor accepts suggestions 


x2= 


13.72 




df = 


1 




P = 


.0002 




N = 


139 


Helpfulness of information from 




9.2 


supervisor 


df = 


1 




P = 


.002 




N = 


141 



sipervisor, and two variables concerned with pay and promotion* These 
latter two variables are pay compared with ABE jobs and pay conpared with 
other teaching jobs. 

Supervisor Explains Changes 

It was found earlier in the discussion that supervisors explain changes 
that are made on the whole • An analysis of this variable in relation to 
others shows ten variables significantly associated with it at the .05 level 
of significance. Specifically, the following variables are associated: I 
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have ideas for the job, concern over children while teaching, information 
source- -other teachers, source of information- -school supervisor, super- 
visor is clear about things, credit is given for improvements, supervisor 
welcomes ideas, supervisor deals well with questions, and fair pay and pay 
compared with other ABE jobs. 

Table 14 displays the significant Chi-Square values on variables identi- 
fied above. 

Supervisor Welcomes Ideas 

It was reported earlier that supervisors welcome suggestioru^ and 
ideas by teachers. Variables which have been found to be significantly 
associated \nth this variable are displayed in Table 15. Ten variables 
were found to be significantly associated. Four of these variables, 
because of the very high level of significance, need special mention. 
They are: preparing for teaching at the .0009 level of significance, 
supervisor clear about things at the .0009 level of significance, outside 
preparation time for class at the .0005 level, and happy with the way super- 
visor works at the .0002 level of significance. 

Again, the variable pay compared with other teaching jobs is associ- 
ated. For the first time, recruitment by the State Director is associated. 

Credit Given by Supervisor For Improvements 

In an earlier discussion, it was found that^supervisors generally 
give credit to teachers for inprovements . There are seven variables which 
have been found through analyses to be associated with this variable. * These 
are reported in Table 16 and include ABE teachers are enthused about wor^Jc, I 
am afraid to teach, supervisor is clear about things, helpfulness of informa- 
tion from supervisor, as well as three variables connected with pay and 
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Table 14 

Significant Chi-Square Values Associating Supervisor 
Explaining Changes With Other Variables For Supervisor Behavior 



Are You Told tVhy Changes Are Made 



Concern over children while teaching 


x2= 


15.439 


df = 


8 




P = 


.05 




N = 


110 


Fair pay 


X^= 


23.539 


df = 


8 




P = 


.002 




N = 


130 


Information source other teachers 


x2= 


17.213 




df = 


6 




P = 


.008 




N = 


88 


I have ideas for the job 


„2 
X = 


6.34 


df = 


2 




P = 


.04 




N = 


134 


Pay conpared with other ABE jobs 


X = 


5.99 


df = 


1 




P = 


.014 




N = 


113 


Source of information school si^ervisor 


X = 


14.20 




df = 


3 




P = 


.002 




N = 


114 


Is supervisor clear about things 


X = 


13.81 




df = 


1 




P = 


.0002 




N = 


132 


Is credit given for improvements 


2 

X = 


9.53 




df = 


1 




P = 


.002 




N = 


129 


Does siq)ervisor welcome your ideas 


X2= 


7.83 


df = 


1 




P = 


.0051 




V = 


139 


How supervisor deals with questions 


X2= 


14.41 




df = 


2 




P = 


.0007 




N ' 


139 
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Table 15 

Significant Oii-Square Values Associating Supervisor 
Welcomes Ideas With Other Variables For Supervisor Behavior 

. . - » t 



Does Supervisor Welcome Your Ideas 



Concern over spouse while teaching 




16.558 




df - 


8 


- 


r = 


• 03 




N = 


111 
121 


Concern over children while teaching 




20.464 


df 


8 




P = 


.008 




N = 


118 


Concern over yourself while teaching 




22.634 


• 


df - 


8 




D — 

r - 


• U(J3 




N = 


142 


Outside Preparation for class 




38.11 




df = 


14 




D — 

r — 


nnnc 
,UUUo 




N = 




RecTuitinent by State Director 


X2= 


3.77 


df = 


1 




r « 


• 05 




N « 


146 


Preparing for teaching 


x2= 


24.695 




df - 


7 




n 

r - 


• uuuy 




N « 


"1 T 1 

131 


Pay conpared with teaching jobs 


x2= 


3.84 




df = 


1 




r = 


« Ob 




N = 


137 


Students appreciate my work 


A = 


5.65 


df = 


2 




P = 


.05 




N = 


144 


Is supervisor clear about things 


x2= 


10.98 




df = 


1 




P = 


.0009 




N = 


143 


Happy with way supervisor works 


x2= 


13.72 


df = 


1 




P = 


.0002 




N = 


139 
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promotion which are fair pay, pay compared with other teaching jobs, and 
pay compared with other ABE teaching jobs. 

Supervisor Clarity in Work With Teachers 

It was reported earlier that supervisors are clear in their instruc- 
tions and dealings with teachers. It was found that ten variables were 
associated with this variable at the .05 level of significance. These 
variables include concern for boss while teaching, ABE teachers are enthused 
for work, teaching small classes, evaluating students, information source- - 
supervisor, concern for students v;hile teaching, concern for your spouse 
while teaching, concern for children while teaching, how supervisor accepts 
suggestions, and source of most helpful information- -supervisor. 

The ten variables identified above and their Chi-Square values are 

displayed in Table 17. Where the variable "Concern for is reported, 

this means that in the question which asked teachers to rank eight items 
wliich they are concerned about when they teach, these variables were ranked; 
and the position in ranking is associated to this variable. In fact, this 
is the first indication that, though the teachers ranked students, content, 
and themselves first, second, and third respectively, there is greater 
association of fourth through eighth ranked items with other variables 
than with the top three ranked items. 

Supervisor Deals With Questions 

It was reported in an earlier discussion that supervisors generally 
answer questions promptly rather than passing the buck or forgetting them. 
It was found that there are 11 other variables associated with this variable. 
Five of the variables are related to the ranking questions on concerns while 
teaching, one variable relates to recruitmeiJt , two variables relate to ^ 
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Table 16 

Significant Chi-Square Values Associating Supervisor 
Crediting Improvements With Other Variables for Supervisor Behavior 



Is Credit Given For Improvement 



ABE teachers are enthused about 


2 
X = 


18.217 


work 


df = 


2 




P = 


nnm 




N = 




Fair pay 


2 


15.347 






Q 
0 




P = 






N = 


X <^ o 


I am afraid to teach 


2 

X = 


8.67 




Lli. 


9 




P = 


m 




N = 




Pay compared with teaching jobs 


2 
X = 


10.55 




df = 


1 

JL 




P = 


001 




N = 

IN 




Pay compared with ABE jobs 




3.99 




df = 


1 




P = 


.04 




N = 


114 


Is supervisor clear about things 




14.14 




df = 


1 




P = 


.0002 




N = 


139 


Helpfulness of information from 


x'- 


6.94 


supervisor 


df = 


2 




P = 


.008 




N = 


139 
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Table 17 



Significant Chi-Square Values Associating Supervisor Clarity 
In Work with Other Variables for Supervisor Behavior 



Is Supervisor Clear About Things 





A 


23 824 


teaching ' 


df = 


8 




P = 


.002 




N = 


137 


tXXjlZ LCa.L.JlCi O die C(I LI ILLj>CvJ lUi VWJilV. 


A 


1 Q 777 




df = 


2 




P = 


.0001 




N = 


142 




A 


1 179 




df = 


7 




P = 


.03 




N = 


128 


FvaliiAtiTicy students 




12 164 




df = 


6 




P = 


.05 




N = 


137 


In forma 1" i on source- -<5iineTvi*?OT 


x2= 


10 779 




df = 


3 




P = 


.01 




H = 


121 


PoTiTATn 4*OT sI'IjHptiI'^ wIti 1 P t"PPp}TlnD 


x2= 

A 


n 659 




df = 


5 




P = 


.02 




N = 


143 


rr^nrpTTi foT snon^^p while teachinip 


x2= 


17,667 


df = 


8 




P = 


.02 




N = 


121 


Concern for your children while teaching . 


7 

X = 


22.253 




df = 


8 




P = 


.004 




N = 


118 


How supervisor accepts suggestions 


7 

X"= 


10.98 




df = 


1 




P = 


.0009 




N = 


143 


Source of helpful information by 


x^. 


16.55 


supervisor 


df = 


1 




P = 


.0001 




N = 


143 
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source of information, one variable relates to work with other ABE teach- 
ers, and two variables relate to pay and promotion. These variables are 
displayed in Table 18, 

Supervisor and Favoritism 

It has been reported in previous discussion that teachers felt that 
supervisors do not show favoritism generally. It was found that there 
were nine variables significantly associated with lack of favoritism. 
These include the following: concern for boss while teaching, amount of 
administrative detail related to teaching, administrative detail as a 
priority concern while teaching, concern for content while teaching, source 
of information- -publications , how often the supervisor sees teachers, source 
of information- -other teachers, how the supervisor deals with questions, 
and source of recruitment- -State Director. This is the second time the 
State Director has been associated regarding recruitment with the behavior 
of local supervisors. 

These data are displayed in Table 19. 

Source of Information for Teachers 

Table 20 displays the Chi-Square values on variables significantly 
associated with immediate sipervisor and both state office and local super- 
visor as sources of information for teachers. 

Those variables are found to be associated with source of information-- 
supervisor have included, thus far, teachers' opinions of supervisor, happy 
with way si5)ervisor works, changes are told, and clarity of work. In addi- 
tion, and included here, are teaching one student at a time, teaching small 
classes, source of job training, source of helpfulness of information, organ- 
izing content, credit for improvements, source of information- -other teachers, 
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Table 18 

Significant Chi-Square Values Associating How Supervisor 
Deals With Questions From Teachers With Other Variable 
For Supervisor Behavior 



How Does Supervisor Deal With Questions 





A 


■^4 021 


T^Jif^ni no 


df = 

yJLL 


16 




P = 


• \J\J *y 




N = 


112 


Concern over spouse while 


A 


26 S99 










P = 

r 


04 




N = 


114 


Concern over content wliile 


A 


44 447 






16 




P = 

r 


• VJVJVJ ^ 




N = 


137 




A 


71 670 




flf = 
LIJL 


0 
o 




P = 






N = 


139 


^oiiTpf^ Ci'f ittFotttipiI"! on — Tiiihl i paI" "1 f)n^ 


x2= 

A 


1'5 482 


flf = 
LIJL 


o 




P = 






N = 


74 


Workinp with other ABE teachers 


X^= 


10.494 


df = 


4 




P = 


.03 








Concern over boss while teaching 


x2= 


38.007 




df = 


16 




P = 


.001 




N = 


133 


Recruitnient- -volunteer 


x2= 


6.39 




df = 


2 




P = 


.04 




N = 


139 


Pay conpared with ABE jobs 


x2= 


10.23 




df = 


2 




P = 


.006 




N = 


117 
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Table 18 (cont.) 



Pay compared with other 




13.62 


teaching jobs 


df = 


2 




P = 


.001 




N = 


130 


Helpfulness o£ information 




7.60 


source- -supervisor 


df = 


2 




P = 


.02 




N = 


139 



Table 19 

Significant Qii -Square Values Associating Supervisor Lack 
Of Favoritism With Other Variables For Supervisor Behavior 



Do Supervisors Show Favoritism 



Amount of administrative details 


x'- 


16.997 


related to teaching 


df = 


7 




p = 


.01 




N = 


126 


Concern for boss while teaching 


x'- 


20.110 




df = 


8 




P = 


.009 




N = 


135 


Administrative details as a priority 


x'- 


18.759 


concern for work 


df = 


7 




P = 


.009 




N = 


133 


Concern for the content while teaching 




13.838 




df = 


7 




P = 


.05 




N = 


137 


Source of information- -publications 




9.567 




df = 


4 




P = 


.04 




N = 


74 


How often does the supervisor 


x'- 


54.893 


see you 


df = 


26 




P = 


.0008 




N = 


112 
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Table 19 (cont.) 



Do Supervisors Show Favoritism 



Source of information- -other 




3.84 




teachers 


d£ = 


1 






P = 


.05 






N = 


139 




^How does, supervisor deal with 




9.99 




'questions 


df = 


2 






P = 


.006 






N = 


133 




Source of Recruitment 


x2= 


4.26 




State Director 


df = 


1 






P = 


.03 






N = 


139 





Table 20 

Significant Chi -Square Values Associating Source of Information With 
Other Variables For Supervisor Behavior 



Source of Information 



Both State 

Inmediate Supervisor And Local Supervision 



Teaching one student 




15.105 


x2= 


16.013 


at a time 


df = 


7 


df = 


7 




P = 


.03 


P = 


.02 




N = 


141 


N = 


141 


Teachiig small classes 


x'- 


21.469 


x2= 


19.797 




df = 


7 


df = 


7 




P = 


.003 


P = 


.006 




■ N = 


133 


N = 


133 


Source of job training- - 


X2= 


15.958 






yourself 


df = 


8 








P = 


.04 








N = 


145 






Source of information- - 


x'- 


12.359 






grapevine 


df = 


5 








P = 


.03 








N = 


31 






Organizing content for 






x2= 


16.510 


class 






df = 


7 








P = 


.02 








N = 


137 
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Table 20 (cont.) 



Source of Information 

Both State • 





Immediate Supervisor 


And Local Supervision 


Lreciit tor unprovements 




6.94 








I 






p = 


.008 






N = 


139 




Source of intormation-- 






2 

X = 11.457 


other teacher s 






df = 5 








P = • .043 








N = 92 


Happy with supervisor s 




9.2 




way of work 


tlx 








. p = 


.002 






N = 


141 




now supervisor aeais 




7.60 




with questions 


Ux 


2 






P = 


.02 






N = 


139 




is supervisor ciear 




16.55 




about things 


df = 








P = 


.0001 






N = 


143 




ray conpareci wirn OLxier 




6.36 




teaching jobs 


df = 


I 






P = 


.01 






N = 


139 




Infomation source-- 


X^= 


3.73 




other persons and things 


df = 


1 






P = 


.05 






N = 


149 




Source of recruitment- - 






X^= 3.88 


a friend 






df = 1 








P = .04 








N = 149 


Helpfulness of information- 




X^= 6.64 


other teachers 






df = 1 



P = .01 

N = 150 
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pay compared with other teaching jobs, and source of recruitment- - 
a friend, among others. 

Table 21 reports those values for variables significantly associ- 
ated with other teachers as sources of information. Tlie variables which 
were found to be associated are teaching larger classes, fair pay, and 
concern over boss while teaching. 

Amount of Helpful Information Received 

Table 22 reports those variables whicli are significantly >50ciated 
with the most helpful inforination sources. Eleven variables we: o found 
to be associated at the .OS level of significance. These are rt^iated 
to supervisor practices as noted earlier as well as teaching re.^ponsibili- 
ties. In addition, the variable *^I will be an ABE teacher in taree years'* 
has been added. 

Source of Assistance in Teaching 

Table 23 displays the sources of assistance in teaching as identified 
by the teachers which are found to be associated with other variables. 
There are four main categories which were found to be significantly associ- 
ated which include source of assistance from other teachers, publications, 
grapevine, and school supervisor. The variables are those identified with 
teaching concerns mainly, but do include fair pay, pay for work, recruit- 
ment, bases of present work, i.e. part-time, and support from family. The 
latter variable has not been found to be associated previously with any 
others. 

State Office Training, Information Source and Concerns 

Table 24 displays those variables which are associated with the State 
office, generally. Ihere are 12 variables associated with the State office 
for training and information source. There is one variable associated with 
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Table 21 

Significant Chi- Square Values Associating Information Source-- 
Other Teachers With Variables For Supeivisor Beliavior 



Informa t ion Source - - Other Teacher s 

7 " 



Teaching larger classes 


X"= 


13.618 




df = 


7 




P = 


.05 




N = 


117 


Concern over boss while teacliing 




15.295 


df = 


8 




P = 


.05 




N = 


142 


Fair pay 




15.837 


df = 


8 




p = 


.04 




N = 


145 



Table 22 

Significant Chi-Square Values .Associating Amount of Helpful 
Information With Other Variables For Supei'visor Behavior 



Amount of Helpful Information Received 



Administrative details concern 




24.693 


while teaching 


df = 


14 




p = 


.03 




N = 


131 


ABE teachers are enthused over 




11.084 


work 


df = 


4 




P = 


.025 




N = 


146 


Concern over your spouse while 




27.019 


teaching 


df = 


16 




P = 


.04 




N = 


124 


Working with other ABE teachers 


X^= 


14.485 


df = 


4 




P = 


.005 




N = 


136 


Happy with sipervisor's way of 


l'- 


10.90 


work 


df = 


2 




P = 


.004 




N 


140 
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Table 22 (cont.) 



Amomt of Helpful Information Received 



Dnps siiT)f*Tvi5or welcome vour 




6 73 


ideas 


df = 


2 


• 


P = 


.03 




N = 


145 




A 


11 fin 




df = 


2 




P = 


.003 




N = 


139 






JL J . Ol/ 


made 


df - 


2 




P = 


.001 


* 


N = 


133 


Information source-- other teachers 


- ■ ■ ^ 


7.12 




df = 


2 




p = 


.02 




N = 


148 


Is supervisor clear about things 


X^- 


9.78 




df = 


2 




P = 


.007 




N = 


143 


I will be an ABE teacher in three 


x2= 


6.89 


years 


df = 


2 




P = 


.03 




N = 


137 



Table 23 

Significant Clii- Square Values Associating Source 
Of Assistance To Teachers With Other Variables For Super- 
visor Behavior 



Other Teachers 
— 2 

I am afraid to teach X = 23.067 

df = 12 
P = .02 

N = 90 

. ^ 

Source of Information- -meetings X = 32.31 

df = 20 
P = .04 
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Tabic- 25 (ccr.:.", 



Olhor T^r.chcrs 



LoncGrn tor caiiciion vvniie tccicning 


A - 

df - 
p = 

N « 


60.508 
40 

.02 

76 


Loncern lor yx>UT spouse while teaching 


A - 


48. 


,820 


Ai' — 


32 






V = 








N = 


75* 




Concern for content \vhiie teaching 


■> 


59. 


,179 


df - 


36 






P = 
N - 


91* 


,008 


Fair pay 




68. 


,473 




r -: 


56 






? = 




.02 




N = 


89* 




Outside preparation for class 


•> 
X"- 
df = 
P -- 

N = 


i05. 

72 

84* 


. 576 
.003 





Scliool Super\risor 


Publications 


Admijustrative details as a 


A - 


49.022 




priority in teaciiing 


df = 


21 






P = 


.0005 






N = 


109 




Prepare for teaching 




57.268 






df = 


21 






P =^ 


.01 






N = 


13 0 




Pay for your work 


A - 


5], 154 




df = 


24 






P = 


.001 






N = 


121 




Concern for students 


A - 


25.254 




vhile working 


df = 


12 






P = 


.01 






N = 


124 




Information source in 


9 


37.075 


X"= 36.547 


meetings 


df - 


12 


df - 




P = 


.0002 


.002 




N = 


73 


N - 5? 
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Table 23 (contQ 



, School Supervisor Publications 

Information source other X^= 46.016 36.263 



teachers df = 18 

P = .0003 
N = 80 


df 
P 
N 


= 24 
' 60 


.05 


Recruitment for job 




Grapevine 

X^= 11.174 
df = 5 
P = .04 

N = 32 


M)r family s\;5)ports ray teaching 




df = 

^: 


13,566 
5 

.01 

31 


Bases of present position 
.'.e. career, full -time, etc. 




l- 
%: 

N " 


38,072 
25 

.04 

32 


Information source from other teachers 




d£ = 
P « 
N » 


49,570 

30 

.01 

27 



State office and its concern for teachers in making decisions* One can 
conclude the State office decision making is viewed as an independent 
variable by teachers whereas State office as a training and infoimation 
source is viewed as being associated with teaching responsibilities, fair 
pay, and pay compared with other teaching jobs, on job training as well 
as, (for the first time,) the variable called opportunity for advance- 
ment. 

Conclusion 

It was the intent of this analysis to determine whether or not there 
vere significantly associated variables among or between those variables 
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Table 24 

Significant Chi-Squai:e Values Associating St:vue d lic..- 
With Other Variables For Supervisor Behavior 



State Office For State Office 

Training and Infonnation Concern 

Source RE : Decis ions 



Evaluating students 


7 

X*'= 


14.277 




df = 


6 






P = 


.02 






N = 


141 




Fair pay 


, 2 


16.00 




df = 


8 






P = 


.04 






N = 


130 




Preparing for teaching 






2 

X = 15.125 








df = 7 








P = .03 








N = 121 


Organizing content for class 


X = 


15.871 




df = 








P = 








N = 


137 




Teaching large classes 


X = 


16.249 




df = 


7 




- 


P = 


.02 






N = 


117 




Concern over content while 


v2 
X = 


20.432 




teaching 


df = 


8 






P = 


.008 






N = 


146 




Pay coin])ared vith teaching 




4.21 




jobs 


df = 


1 






P = 


.04 






N ^ 


126 




Working with other A£E 


7 

X"'= 


6.28 




teachers 


df = 


7 

U 






P = 


.04 






N = 


123 




Working with students 


x'- 


7.93 






df = 


2 






P = 


.01 






N = 


133 
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Table 24 (cont.) 



State Office For 
Training and Information 
Source 



Students appreciate my work 


X = 


•■ 

5.73 




df = 


2 




P = 


.05 




N = 


132 




Is there opportunity for advancement 


X = 


3.74 




df = 


1 




P = 


.05 




N = 


138 


On the job training 


l'- 


4.22 




df = 


1 


• 


P = 


.03 




N = 


150 


Courses as training for the job 


X2= 


6.43 




df = 


1 




P = 


.01 




N = 


149 



identified in the category of siq)ervisor behavior. It was found that 
there were many associated variables at the .05 level of significance 
anwng those analyzed in regard to Hypothesis Two. Therefore, Hypothesis 
TVo can be rejected. The conclusion to be dra\vn is that selected vari- 
ables related to supervisor behavior are associated with attitude toward 
teaching and are not independent. There were, however, many variables 
not shown to be associated and, therefore, presumed to be independent. 

Those variables which were most often associated with other vari- 
ables were concerns over teaching responsibilities (as a group) , super- 
visor clarity on work matters, supervisor as a source of information/ 
assistance, and pay for work. Earlier analyses have shown the attitudes 
of teachers to be most favorable toward supervisor, teaching, and their 
work. It is possible to conclude that, as indicated by the literature, 
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no one variable but rather jnany variables are supportive of favorable 
attitudes tov.'ard supervisors* 

The variable shov^ii through lack of association to be independent 
is decision-raking at the local level of ABE programs. 

Inteipretations 

In Hypothesis Tivo, the analyses described the associations of tlie 
variables in category two, dealing with job satisfaction aiid interest 
in teaching, with supervisor behavior, lliese efforts were directed to- 
ward analyzing the way supervisor behavior may interrelate with atti- 
tudes of teachers toward teaching in the ABE program. Three types of 
interpretations arc provided here tO'A'ard understanding these results. 
The first interpretation describes the independent and associated vari- 
ables, the second interpretation suggests hypotheses for further study, 
and the third suggests procedures and practices for administrators and 
supervisors which have resulted from these interpretations, 

Tliough there are many significantly associated variables among and 
between the variables describing supervisor behavior, there are six vari- 
ables which are more often associated than others. These are the lack of 
favoritism, shown by supervisors, supervisors explain changes in work to 
teachers, teachers are happy with the way the supervisor works ajid has 
favorable opinions toward the supervisor, supervisors as primary source 
of information, and source of most helpful information. The second level 
of variables which have been sho^vn to be associated are supervisor clarity 
on work to be done, hov; supervisor responds to questions, supervisor accepts 
supaestions, and supervisor gives credit for improvements. 
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Those variables found to be independent o£ all other variables are 
decision-making at the local level, the frequency of information being 
received, and the perceived helpfulness of information from the State 
office • There are some variables found to be independent of some but 
not all variables. Other variables found to be associated with variables 
for supervisor behavior include pay for teaching and other teaching jobs, 
concerns of teachers while teaching, working with other teachers, carry- 
ing out teaching responsibilities, preparation time for teaching, enthusi- 
asm for teaching, means of recruitment for teaching position, 

A review of the findings generated for Hypothesis Two suggests the 
following new hypotheses: 

Hj^ = There is a significant relationship between the amount and 
kind of information the supervisor of ABE teachers provide to the teach- 
ers and the attitude of the teachers toward their supervisor and toward 
teaching in the ABE program, 

H2 * There is a significant relationship between the way supervisors 
respond to questions by teachers and the teachers' perceptions of the de- 
gree of helpfulness of infonnation provided by supervisors. 

Hj *» There is a' significant relationship between the si^Dervisors' 
clarity on work assignments and the teachers' attitudes toward information 
received to carry out their teaching responsibilities. 

There is siq)port for these hypotheses in that the variables identi- 
fied were found to be associated. Table 12 displays the significant Chi- 
Square values. Teachers' opinions of supervisors are significantly associ- 
ated with the amount of helpful information and source of infonnation- -super- 
visor at the .03 and .001 levels of significance. 

There is an association between the way supervisors respond to questions 
and helpfulness of information from supervisors at the .02 level of 
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significance. Supeivisor clarity o:i ;;or> a^sigments is associated witli 
teachers' attitudes toward information received at the .0001 level of 
significance. 

= There is a significant relatiorxship bet^veen the willingness 
of supervisors to accept suggestions for iiiiprovements and give credit 
for the suggestions, and the attitudes of the teachers toward their 
supervisors and teaching in ABE programs. 

= There is a significant relatior^ship bet;\-ecn the way super- 
visors interpret changes in work assignments and attitudes of teach- 
ers toward supervisor's behavior including accepting suggestions, giv- 
ing credit for improvement, response to questions, clarity of work 
assignments. 

= There is a significant relationship bet^veen attitudes of 
teachers toward supervisors and the supen-isor behavior (regarding 
lack of favoritism, changes are interpreted, response to questions, the 
number of visits to teachers by supervisor, recognition of supervisor 
as the primar)" source of helpful information.) 

There is evidence to support these hypotheses. Table 15 and 16 
display the significance level of the associations hetw^een the variables 
in the new hypothesis four. Table 14 displays the significant level of 
the associations between the variables in the nas' hypotiiesis five. Table 
14, 19, 18, 20, 21, and 22 provide evidence of significant associations 
for variables described in the new hypothesis six. 

It has been determined that there are variables whose lack of associ 
ation with all variables denote their independence. However, those vari- 
ables have limited affect in themselves due to the overwheLning affect 
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o£ v'ariables which are their counterpajrts, Fcr exai;^le, it could he 
said tliat decision- making at the local level (as on separate concern) 
though independent is not a significant determinate o£ teachers' atti- 
tudes: however, it has been demonstrated that the vray supervisors pcr- 
lonii, clarify questions, respond to usadisrs, engage tcachoic in -^is- 
O/^i'ions of iniprov(=*nient ?.rA credit supiqestions, are c^soTlr^-id^ T..: 
i.Tis dctrmined then thcit decision-making is net a hi;';hl7 rex'^veixz ^'-ari- 
able. Furthermore, it was reported ir* Part I of this report: chat teach- 
ers believe their supervisors to keep them in mind when making decisions • 

The two other variables which are independent shall not be dealt 
with for reasons similar to those noted above* Tnese two variables are 
frequcnc)' cf information and perceived helpfulness of inforr-'iticn since 
it already has been shcun that thr supervisor provides the most informa- 
tion and the i7.ost helpful iuforrxiticn as well as visits the teachers veiy 
often. It 5hould be noted,, however, that the teachers believe th^at informa- 
tion has oaly been provided "frequently" and "not very often," 

Ihere arc other hypotheses which could be developed based on the 
associations identified in the analyses for this and other hypotheses 
of the study. It was the intent here to identify some of the mox'e relevent 
relatior^hips and in so doing assist the reader to interpret the data pro- 
vided. 

Implications 

The implications for adniinistrators and supervisors of ABE programs 
ta'/ard developing favorable attitudes of ABE teachers toward teaching and 
general job satisfaction, based upon these interpretations, are numerous 
but will be stated briefly. 
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Teachers are sensitive to the manner in which their supervisors per- 
form. Providing an opportunity for the teachers to be involved in making 
suggestions for improvements in the program, and then giving credit for 
the suggestions, has been found to produce most favorable attitudes of 
teachers toward teaching and toward their supervisors. 

There is a need to provide indepth interpretations to teachers about 
their work assignments, respond to questions promptly and show no favori- 
tism in working with teachers. The way supervisors respond to questions 
is associated with the perceived degree of helpfulness of information 
frm supervisors. 

Teachers have rexx)rted the supervisors visit them while they are 
teaching an average of 21.8 times during the year. Visits can mean dif- 
ferent things to different teachers; on the \^ole, it appears that 
teachers find the visits to be sipportive of their efforts. This con- 
cept could be substantiated by the fact that teachers believe supervisors 
need to becOTie more aware of their performance, answer questions, and 
clarify work assignments. 

Teachers might be provided information by the supervisor more often. 
Since teachers view supervisors as their major source of information, there 
is a need for supervisors to be more aware of this and act accordingly. Since 
other teachers have been identified as the next important source of informa- 
tion, some means might be developed to support sharing and discussion sessions 
by teachers. There is also a direct relationship between clarity of super- 
visor instructions about work assignments and the teachers' attitudes toward 
teaching. 

The literature has provided evidence of similar associations described 
in these implications* There is a direct relationship between employee 
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attitudes toward the ABE program and the supervisor* The amount of pro- 
ductivity varies directly in relation to which the productive behavior 
is- itself satisfactory. The more satisfied teachers are with their work, 
the more favorable their opinions will be toward their supervisors* The 
behavior of the supervisor may influence satisfaction with current pay, 
job status, and company. Employees want an opportunity to ask questions, 
express their ideas and in general be involved in decision -making pro* 
cesses of the program, Siqjervisory practices and employee satisfaction 
do relate. 

If teachers are to develop and maintain favorable attitudes toward 
their teaching in ABE programs, then the supervisor's behavior could be 
considered as a determinate of this development and maintenance* 

Hypothesis Three 

There are no significantly associated variables related to employee 
attitudes toward teachi ng, and pay, tenure, and promotion. 

Those variables selected for analyses included opinion of ABE pro- 
gram as place to work, pay for ABE jobs, pay for other jobs, promotional 
interest and opportunity, current salary and fair pay, tenure, and dura- 
tion at present work. These variables are found in category two of vari- 
ables. Awareness of the association of these variables would provide 
some indication of the association of the positive attitudes of teachers 
toward teaching in ABE programs. Discussion of the marginal data related 
to each variable is presented in Fare I of this Chapter. 

Opinion of ABE programs as a Place to Work 

It was indicated earlier that teachers see ABE programs as a better 
place to work than other places. Eleven variables were found to be associ- 
ated with this opinion and are reported in Table 25. They include I have 
ideas for the job, teaching small classes, I'll teach ABE for a Icng time 
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recruited by an ad, recruited by State Director, bases of present pcsilicn, 
i^e- part-time, ABE teachers are enthused about work, concern for boss while 
teaching, source of information for job- supervisor, credit is given by super- 
visor for LTprovements , and supervisor is clear about work. 

Those variables not associated arc pay, promotion, and salary. Rather 
those associated are recruitment for the job, wor!:ing ir. job, rjid associ- 
ation witn supervisor. 

Pay Compared With Other /vBE Teadung Jobs 

In an earlier discussion, it was found that the teachers* pay for 
teaching in ABE jobs was considered by teachers to be comparable to other 
ABE jobs. Associated with this variable are fair pay, concern for organiz- 
ing content for classes, concern for preparaing to teach, ABE teachers are 
enthused about ^ork, and source of information- -meetings. These five vari- 
ables are reported in Table 26. The highest level of significance (.002) 
was reported between preparing to teach and pay for present position. 

Pay Compared With Otlier Teaching Jobs 

It was found earlier that ABE teachers felt that their pay compared 
favorably with other teaching jobs. Table 27 displays the values of Chi- 
Square with significance at the .05 level, br greater; on values found to 
be associated with this variable. The variables examined are fair pay, 
concern for cwrjchildren while teaching, ABE reachers are enthused for 
v:ork, concerned for organizing content for class and for preparing for 
teaching, and supervisor clarity on work matters. 

It is interesting to note the similarity in variables on Tabic 26 
and 27 which are associated with pay comparisons. Supervisor clarity 
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Table 25 

Significant Chi-Sqiiare Values Associating Opinions of Teachers 
Toward ABE Program As A Place To Work 
With Other Variables For Pay, Tenure, and Promotion 



Opinions of ABE As Place To Work 



I have ideas for the job. 




13,99 


df - 


4 




P - 


.007 




N - 


144 


Teaching sniall classes 




27.87 


df - 


14 




P « 


.01 




N « 


129 


I ' 11 teach ABE for a long time 




11,49 


at - 


4 




P ^ 


.02 




. N = 


142 


Recruitment- -answered an ad 




8,13 




df « 


2 




P « 


.01 




N » 


144 


Recruitment- -State Director 


. . _ .. 


6,25 




df « 


2 




P ^ 


Ail 




N « 


1 4 4 
144 


Bases of present position i.e. 


-5 — 


27.15 


careeTy full-time, etc. 


OI « 


\L 




r 






N « 


144 


ABE teachers axe enthused about work 


x2» 


10.23 




df « 


4 




P » 


.003 




N = 


1 4 O 

142 


Concern over your boss vrfiile teaching 




25,98 




df = 


16 




P « 


.05 




N = 


137 


Source of information- -immediate 


x2« 


6,30 


supervisor 


df - 


2 




P = 


,04 




N = 


144 


Credit is given for improvement 


x^. 


7.24 


df = 


2 




P «= 


.02 




N « 


135 
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Table 25 (cont.) 



Opinions of ABE As Place To Work 



2 

Supervisor clear about things X « 19.78 

df = 2 
P = ,0001 
N = 139 



Table 26 

Significant Oii-Square Values Associating Pay Compared With 
Other ABE Teaching Jobs With Other Variables For Pay, 
Tenure And Promotion 



Fair pay 



Pay Compared Witli Other PSE Teaching Jobs 

19.205 
df = 8 
P = .01 
N = 118 



Concern for organizing the content 
for class 



X= 13,842 
df = 6 
P = .03 
N =-111 



X^= 22,477 
df = 7 
P = .002 
N = 109 



Concern for preparing to teach 



ABE teachers are enthused for work 



^X^= 9.21 
df = 2 

P « .01 

N = 121 



Source of information- -in meetings 



X = 
df = 
P = 
N = 



11.92 
4 

.01 

69 



and children are associated with pay for other teaching jobs while sources 
of information- -meetings is associated with pay for ABE jobs. 

Interest in Promotion 

In an earlier discussion, it was found that tlie majority of teachers 
reported that they were not interested in promotion, but those who were had 
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Table 27 

Significant Chi-Square Values Associating Pay Conpared With 
Other Teaching Jobs With Other Variables For Pay, Tenure and Promotion 



Pay 


Compared 


With Teaching Jobs 


Fa IT nav 




29 589 


df = 


8 




P = 


.0002 






135 


Cotirprn foT own children whiilp tpflchintr 




IS 972 


df = 


8 




P = 


,04 




N = 


111 




A 






df - 


2 




P = 


,001 






137 




A 




Class 


df = 


7 




P "= 


,003 




P " 


128 


Concern for preparing for teaching 


x2- 


19,045 




df = 


7 




P « 


,008 




N « 


126 


Is Supervisor clear about things to be done 


x2« 


8,14 


df » 


1 




P « 


,004 




N » 


134 



definite ideas about what kind of promotion they would like to have. These 
e3q>ectations and desires are reported in Appendix 

It was found that only four variables were associated with the interest 
in or lack of interest in promotion. These include I build a file of re- 
sources for ny job, concern over room while teaching, bases of present job 
i*e* part-time, opportunity for advancement, and I will be an ABE teacher 
is three years. It is interesting to note that there are no variables associ- 
ated directly with fair pay or pay for teaching. Instead, associated variables 
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are concerned with teaching, length of tenure --three years, bases of pre- 
sent job i*e* part-time, and K^ether there opportunity for advancement. 

Present Pay 

^ In an earlier discussion, it was found tliat the average pay was $6,09 
tm hour. The amount, when conpared asing Chi -Square with other variables 
for pay, promotion, and tenure ^ is found to be associated with six vari- 
ables. These are infoimation 50urce--both 5iq)en/isor and State office, 
how supervisor deals with questions, information source- -other teachers, 
concern for students in teaching, recruitment via a recruitment program, 
and answering an ad. 

There are gaps in the kind of variables not associated with present 
pay. These include fair pay, pay compared witii other teaching jobs and 
witli ABE jobs, generally, and interest in and opportunity to be promoted, 
to name a few. In fact, only one variable deals with teaching itself. 
This is concern for students, which was ranked highest by teachers in con- 
cerns for teaching. There appears to be an association between the way 
a teacher is recruited and the source of information on job. 
Table 29 displays the values for these variables . 

« 

Attitude Toward Pay For Work 

The difference between actual pay and an average salary which teach- 
ers said would be fair was only ten cents. Asked if present pay was satis- 
factory, most teachers said, '*yes." 

An analysis of the type of associations between this attitude and 
other variables related to pay, tenure, promotion, and attitudes toward 
teaching, uncovered five significant variables. These were I build a 
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Table 28' 

Significant Chi-Square Values Associating Interest In Promotion 
Other Variables For Pay, Tenure and Promotion 



I build a file of resources for 
iny job 



Would You Like To Be Promoted 

j?= 5^90 
df = 2 . 
P = .OS 
N = 135 



Concern over room while teaching 



X = 15.475 

df = 8 

P = .05 

N = 128 



Bases of present job i.e. career teacher, 
full-time, etc. 



X**" 19.788 

df = 6 

P = .003 

N = 154 



Opportunity for advancement 



X- 6.28 
df = 1 
P = .01 
N = 128 



I will be an ABE teacher in three years 



X « 10.39 
df « 1 
P = ,001 
N = 127 



file of resources for ray job, I hsve ideas for my job, I would take another 
job (negative response) , organizing the content for class, and concern for 
boss while teaching. 

While the nature of pay discussed earlier showed an association with 
recruitment and infomation source, the variable concerned with attitudes 
toward pay had five variables relating directly to teaching responsibili- 
ties and carrying out the teaching role. 

Table 30 displays the significant Chi-Square values of the variable 
attitude tOKard pay with other variables* 
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Sigjiificnnc Chi-Squsiv Vaiuc-s Associating Pr-.^sent Pay Level 
With Other VarJabros For Pay, Tenure and P "emotion 









InfcKiuitioA source both Str,te office 






and supervisor 




6 










N = 


145 


Ho\\'' 5UD5r\d.sor deals with uucstioiis 




20. VU 


df - 


12 




P ~- 


.Oo 




N -- 


136 


Infomvcition source othor tccichers 




(33.780 




d£ = 


36 




P - 


.00-i 




N = 


92 


Concern for students while teaching 




40.064 


d£ = 


24 




n ~ 
r 






M - 


145 


Recruiment for job via a recruitrnsut program 


7.. ~ 


12.1G1 


df = 


6 




P = 


.05 




N - 


145 


Recruitment for job- -answered an ad 




15.520 


df = 


6 




P = 


,01 




N = 


145 



Conclusion 

It wvs the intent or ihis analysis to ascertain :.f any variables per- 
taining to pay, promotion, and tenure vero associated. In this v;ay, the 
conditions for building or retaining positive teacher attitudes could be 
recognized. Based upon the fact that there are many \^ariables associated 
with those of pay, t^ure, and promotion, Hypothesis Three is rejectv^d. 
The conclusion can be drawn that selected variables are associated v^ith 
attitudes in teaching and are not independent, while there wore othor 
variables whose independence can be recognized by the lack of asi^ociation. 
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Table 30 

Significant Oii-Square Values Associating Attitude Toward Pay For Work 
With Other Variables For Pay, Tenure and Promotion 



Attitude Toward Pay For Work 



I build file of resources for 


x2= 


26.176 


TXf job 


df = 


16 




P = 


.05 




N = 


146 


I have ideas for my job 




34.298 




df = 


16 




P = 


.005 




N = 


145 


I would take another j ob 

• 




28.879 


df = 


16 




P = 


.02 




N = 


141 


Organising the content for class 




74.741 




df = 


56 




P = 


.04 




N = 


135 


Concern for your boss vrfiile teaching 




98.178 




df = 


64 




P = 


.003 




N = 


143 



Tliose variables associated more often than others with pay, promo- 
tion, and tenure variables are in the areas of teaching responsibilities, 
source of recruitment, and relationship to supervisor. It is interesting 
to note the lack of, or nominal lack of, association with those variables 
concerned with pay, advancement, and tenure in present position and pre- 
sent location. 

Interpretations 

The analyses for Hypothesis Three described the associations of the 
variables in category two dealing with satisfaction and interest in teach- 
ing, and the perception that th^> ^^-chers i:ave ?!bout their pay, tenure, 
and promotion. These efforts were directed toward understanding the 
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teachers^ perceptiv-^ns of pay, tenure, and prcix^tion aS they iJiterrelats 
with attitudes toward teaching. Three types of interpretations are pro- 
vided here tcn^rard understanding these results. First, the independent cOid 
associated variables are described, secondly, hypotheses are suggested 
for further study, and thirdly, practices for administrators are suggested. 

Tho^igh there \;ere inahy variables assor.iated with specific questions 
dealing with pay, tenure, and promotion, there were significant lacK of 
associations among those variables ccnceri^cd with pay, tenure, and proT^o- 
tion. Fair pay was found to be associated with pay compared to other i\3E 
jobs and pay con?)ared to other teaching jobs. Interest in prciriocion A'as 
fomd to be associated with perceived opportunity for promotion and antici- 
pated tenure of three years. From these results, it can be concluded tliat 
current salary, opinions of AEE programs as a place in which to work as 
well as duration at present work are independent of pay, tenure, and promo- 
tion variables, 

FkTrfever, those variables found to be associated vrith pay, tenure, pro- 
motion, and other variables for job satisfaction and interest in teaching 
were teaching responsibilities, concerns v/hile teaching, superviscr behavior, 
sources of information, and manner of recruitrrent for position, 

A reviev/ of the findings generated for Hypothesis Ihree suggests the 
following new h>'potheses: 

Hj = There is a significant relationship between the amout^t of pay 
perceived by the teachers to be fair and pay for other ABE teaching posi- 
tions and other teaching positions, 

H2 - There is a significant relationship betiveen interest in promo- 
tion and the teachers' perceptions of tlie opportunity for promotion. 

Hj = There is a significant relationship between interest in promo- 
tion and anticipated tenure in teaching position, 
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« There is no significant relationship between current salary of 
ABE teachers and interest in promotion or anticipated tenure • 

Support for these hypotheses are found in the significant associations 
found to exist between these variables as noted above* 

= There is a significant relationship between the opinions 'ABE 
teachers have about the ABE program as a place in which to work and teach- 
ing responsibilities and concerns while teaching, 

» There is a significant relationship between the opinions ABE 

teachers have about the ABE program as a place in which to work and antici- 
pated tenure* 

Hy « There is a significant relationship bet^N^een the opinions ABE 
teachers have about the ABE program as a place in which to work and super- 
visor behavior • 

Based upon an examination of the significant CM-Square values re* 
ported in Table 25, these and other hypotheses might be developed • In 
the new hypothesis five, the teaching responsibilities include teaching 
snail classes and was reported to be associated at the ♦Ol level of signifi- 
cance with opinion of ABE programs as a place to work, TTiroughout the ana- 
lyses^ concerns of the teachers while teaching are significantly associated. 
It is apparent, however, that those concerns ranked first through third 
(students, content, and yourself, respectively) are not as often associated 
with other 'variables as those concerns ranked fourth through eighth. 

There is support for the new hypothesis six in that long-time tenure 
is associated at the .02 level of significance with opinions of the ABE 
programs as a place to work. Supervisor behavior, including giving credit 
for improvenents and making things clear, are associated at the .02 and 
• 0001 levels of significance, respectively, with opinions of the ABE pro- 
gram as a place to work. 
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= Vhere is a sigiuficaiit relationship between perceptions of current 

salary and means of recruitment for the ABE teachers* role. 

This h>'pothesi5 has an interesting base cf support. It appccjrs chat 

the t^;o fonns of recraitment which are significantly associated ^d^h ':urrent 
salary are recruitment by an acl amd by a recraitiv.ent program, 'iIlci^j 
nor-Dersonaj. means of recniitment roay be the bases for uie lack of r.ctorest 
in change cf calar>', Lxck of inrorcst In proirioticn, and longer tenure. 

Other h>7cthe^e5 could be covclcped b^sed upon the numercu? signifi- 
cance as sociations found in the analysis for Hypothesis Three of this study. 
It was the intent cf this discussion, however, to assist the ?:erid€r inter- 
pret the data and present seme of the more relevrr:t questioris for further 

researdi, 
Lnplications 

Th.e iiiiplications of these results would suggest that adman: ^rtra-cors 
of ABE programs might consider Sdie following practices tacard building 
and retaining teachers with positive attitudes toward ABE teaching. 

Teadiers in ALE programs perceive the pay, which they consider fair, 
to be comparable wi.th other teaching positions both in /vBE program and 
elsewhere. ITiough $6,10 was on the average fair pay, most teachers be- 
lieve $7.50 per hour would be more fair* An examination of the pay scale 
of otrier t*5aching jobs and some alteration in the pay of ABE teachers may 
be warventecl. 

Teachers have indicated that on the average they are not interested in 
promotion; however, many teachers have demonstrated an interest in promo- 
tion. This interest woiild be higher if some plan for promotion was made 
known to teachers. Since there is an association between anticipated 
tenure and interest in promotion, and since teacliers believe tliey v;ijl be 
teaching in three years at the same location, some plan for promotion, 
recognition, or advancement might be developed. This practice can be 
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legitimized because there is no association between current salary and 
anticipated tenure. Current salaries could be altered and longer tenure 
might result. 

The literature of this field has suggested that there is a relation- 
ship between the perceived role and role strengths of onployees and the 
awareness of these by supervisors. Teachers have better opinions of ABE 
programs >Aere they believe sipervisors are aware and understand their 
teaching responsibilities. As the satisfaction of employees toward their 
roles increases, the length of anticipated tenure may increase proportion- 
ately. 

The expressed concerns of teachers while teaching have been reported 
to be with students, content, and themselves as teachers ranked first, 
second, and third respectively. Concerns for room, pay, boss, spouse, 
adninistrative details and your children are ranked fourth through eighth, 
respectively. While the concern for room, boss, spouse, and children have 
been ranked lower by the teachers, these concerns are more often associated 
than the top three concerns. In fact, concern for the boss while teaching 
is a very dominant concern and more often associated than concern over 
students. This finding suggests the predominant concern of teachers is, 
in effect, the boss. This can be explained somewhat by the relationship 
of supervisor's opinion to the teachers* opinions described in the inter* 
pretations of Hypothesis TVo, However, a careful assessment of teachers' 
priorities while teaching may identify new concerns, 

Si^>ervisor behavior is directly related to employee attitudes toward 
a company or program, and in turn, better satisfied employees may be more 
favorably inclined toward their supervisors. Supervisors need to be aware 
of the teaching strengths of teachers, toward greater satisfaction of 
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teachers in their roles, vrtiich may result in increased tenure. It could 
be said that longer tenure is directly influenced by the behavior of 
sipervisors^ Since it has been found that perceptions of teachers for 
part-tiiie teaching is not the determinant for or against longer tenure, 
the role of teachers is more paramount. It is suggested that the role 
of the st5)ervlsor is to enhance the teaching role function which may 
result in greater employee satisfaction. 

Teachers who are brought into ABE teaching by non-personal means of 
recndtjnent may demonstrate less interest in salary change, promotion 
or lopger tenure than those brought into the program" through personal 
means of recruitment. It has been reported by the teachers that the per- 
sonal 25)proach via the supervisor and other teachers has been the primary 

r 

means of recruitment. The personal approach to recruitment has the re- 
sult of interest in longer tenure but also appears to carry with it the 
interest in increased salaries and promotion. Teachers who are recruited 
personally by the sipervisor or other teachers may remain in their ABE 
teaching positions for a longer period of time. 

t^T)0the$is Four 

Tliere ^re no significantJLy associated variables related to employee 
'attitude toward teaching and training received for work, training 
needs and teachers responsibilities. 

The variables considered for analysis for this Hypothesis relate to 
the view the^ teachers have of thanselves as teachers, working with stu- 
dents and other teachers in the program, concerns for teaching, procedures 
of teaching, training needs, and training received. 

In the analysis of the variables related to Hypothesis Four, it was 
found that there are many variables which are associated with teaching 
responsibilities and attitude, as well as training received for work, but 
only a few variables associated with training needs. This is consistent 
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with the findings reported in Part I of this Chapter, The marginal data 
reported in response to the Objectives of this study indicate most favorable 
attitudes toward teaching and its responsibilities and toward training re- 
ceived, but less than positive attitudes toward training needs and the 
means to receive training in the future. 

In order to understand the source from which the variables identified 
below have been taken, an explanation is necessary. Throughout the follow- 
ing discussion, parts of three lists will be divided and analyzed as sepa- 
rate units. These three lists are identified in Part I of this report as 
Ranking of (nine) Concerns Related To Teaching In ABE Programs (Figure 18) , 
Ranking of (eight) Major Responsibilities Of ABE Teachers (Figure 19) , and 
List Of Twelve Statements Used To Assess Attitudes Of Teachers Toward 
Teaching Role (Figure 20) . Rather than list them all herei the reader is 
referred to these figtires for clarification ♦ However, a clue to the wording 

may assist the reader.. Whenever a variable in the area of "concern for | 

is noted, it refers to information in Figure 18 ♦ Whenever a topic relating 
to teaching is stated straight fowardly, e.g. ^'teaching small classes," 
"teaching large classes," or "administartive details as a priority," it 
is part of the ranking of teaching responsibilities in Figure 19 • State- 
ments referring to attitudinal measure beings with the pronoun "I ," 

"My family;" of "If," as in Figure 20* 

Those variables found to be associated at the .05 level of signifi* 
cance for Hypothesis Four are reported below. 

Bases for Present Position 

The teachers were asked to identify in two different places in the 
survey how they perceived their present position* In both cases "part-time" 
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was identified as the category in which they saw themselves and this vari- 
able was analyzed for its association with other variables, 

Hiere were six variables found to be significantly associated with 
the bases of present position e,i», part-time. The Qii-Square values 
are displayed in Table 31. They include the teaching concern for admini- 
strative detail, concern over organizing for class, outside preparation 
time, administrative detail as a priority concern, I have ideas for the 
job, and training for any other occupation. 

It is interesting to note, considering future predictive considera* 
tions, that the administration detail, outside preparation time, and train- 
ing for any other occupation are relevant to maintaining a part-time status • 

Training For Any Other Occupation 

this variable has appeared in connection with many hypotheses, and 
it has been identified prior to this discussion* It has been discussed 
several times that 101 teachers have been prepared to teach and most all 
teachers have had teaching experience* With this in mind, it is not 
surprising that tijere is an association with prior teaching experience* 
It is interesting that specific types of teaching experience (such as junior 
high school) are limited in associations with other variables* The teach- 
ers' perceptions appear to be based upon a broad background of teaching 
experience rather than only one type of experience. Table 32 reports 
these valufes. 

Working With Students and Teachers 

In the discussion in Part I of this Chapter, it was reported that 
the teachers liked wrking with all the teachers and students in the pro- 
gram* An analysis o£ the variables associated with students has uncovered 
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Table 31 

Significant Chi-Square Values Associating Bases For Present Position 
With Other Variables For Teaching Responsibilities 
And Training Received And Needs 



Bases For Present Position i.e. 
Career Teachers, Full-time , etc. 

2 

Concern for administrative detail X » 65.304 

df « 42 
P » .01 
N = 131 

2 

Organizing content for class X « 57.820 

df » 42 
P « .05 
N * 135 

2 

Outside preparation time given to job X » 110.518 

df" 84 
P » .02 
N - 137 

2 

Adndnistrative detail as a priority X » 61.789 

df- 42 
P - ,02 
N - 142 

2 

I have ideas for the job X » 24.307 

df - 12 
P - ,01 
N » 149 

2 

Training for any other occupation X » 18.302 

df » 4 
P " .001 
N « 150 
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Table 32 

Significant Chi-Square Values Associating Training For Any Other 
Occupation With Other Variables For Teaching 
Responsibilities and Training Received and Needs 



Training For Any Other Occupation 
2 

Experience teaching in junior X = 47^ 574 

high school df « 16 

P = -0001 

N « 146 

Prior teaching experience X = 5.40 

df « 1 
P « ,02 
N - 148 

eight significantly associated variables. Noteworthy is the variable 
called "pay for your work" found to have the high significance of .005 
among these eight. This variable has not been associated with many 
variables, even in the hypotheses dealing with that issue. The other 
variables include concern for content while teaching, source of informa- 
tion- -in meetings, students appreciate my work, amount of outside pre- 
paration time, I build a file of resources, teaching large classes, and 
e\'aluating students. 

Table 33 displays the significant Chi-Square values for variables 
related to working with students. Table 34 displays the significant 
Chi-Square values for variables related to working with other teachers. 

Three variables were found to have association with other variables. 
These are ABE teachers are enthused about work, shared workload by teach- 
ers, and source of information from other teachers. Here again, these 
variables are highly related in intent as well as being statistically 
associated. 
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Table 33 

Significant Chi-Square Values Associating Working With Students 
Variables For Teaching Responsibilities And Training Received And Needs 



Worldng With Students in the ABE Program 



Pay for your work 




34.142 




df = 


16 




P » 


.005 





N >= 


144 


Concern for content 




39.113 




df « 


16 




P - 


001 




N « 


145 


Source of information for work- -in 




9.432 


meetings 


df « 


4 




P ^ 


o«> 




N « 


82 


I believe stijdents appreciate 


X = 


11.075 


my work 


df « 


4 




P = 


.02 




N » 


146 


Amount of outside preparation for 


X « 


43.704 


class 


df « 


28 




P » 


.02 




N « 


136 


I build a file of resources for 




9.420 




at •* 


4 




P « 


.05 




N - 


149 


Teaching large classes 


x2= 


23.754 




df - 


14 




P « 


,04 




N « 


116 


Evaluating the students 


x2= 


21.743 




df « 


12 




P.= 


.04 




N = 


140 
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Table 34 

Significant CM -Square Values Associating Working With Teachers With 
Other Variables For Teaching Responsibilities 
And Training Received And Needs ^ 



Working With Other ABE Teachers 

I believe ABE teachers are enthused 3?« 11.004 

for work df « 4 





P « 


.02 




N « 


135 


Shared worklaod by teachers 


X * 


11.50 


df » 


2 




P = 


.003 




N « 


130 ^ 


Source of information- -other teachers 


X = 


6.40 




d£ » 


2 




P ' 


.04 




N = 


137 



Shared Workload By Teachers 

There have been several confutations in vhich shared workload as 
a dependent variable was found to be related to other variables. As 
the independent variable, however, shared workload is only associated 
with preparing for teaching. See Table 35. 



Concems of Teachers While Teaching 

In an earlier discussion, it was found that teachers concern them- 
selves.* with students first, content second, and themselves third. An 
analysi.^ of the rankings in this question revealed jnany significant 
associations with concems of teachers as displayed in Table 36. 

Table 36 identifies six aspects which, when ranked, were content, 
room, students, yourself, boss, and spouse. Then, all the variables 
^ch are associated with these six areas are displayed; and 17 associ- 
ations were found to be significant. Here again, pay for work is associ- 
ated with students and spouse. Family siqpport is associated with content 



136 



125 . 
Table 3S 

Significant Chi-Square Values Associating Shared Workload With Other 
Variables For Teaching Responsibilities And Training 
Received And Needs 



Do Teachers Share W orkload 

5 ~ 

Preparing for teaching X « 18.535 

df = 7 
P « .009 
N = 120 



and students while opinions of State Director is associated with "your- 
self." See Table 36 for complete listing. 

Attitudes For Teaching 

♦ 

There are 12 attitudinal questions identified as part of analyses 
in Hypothesis Five and they are associated with many variables. Specif i 
cally, seven of the 12 questions have 29 associations with 
teaching responsibilities, training received and training needs. It is 
quite interesting to note that none of the$e associations include con- 
cern for pay, students, or location of work. See Table 37 for a com- 
plete display of the variables found to be significantly associated with 
statements representing attitudes toward teaching, 

Attpunt of Outside Preparation Tiine 

It has been noted earlier that the teachers spend an average of 
four hours outside of class preparing for teaching. This time ranges 
among teachers from 0-36 hours. There are five variables found to be 
associated with amount of outside preparation. Interestingly, the in- 
tent of most of the variables is most highly related. They are source 
of information- other persons or things, organizing content for class, 
teaching one student at a time, I would take another job, and teaching 
large classes. These variables are reported in Table 38 ♦ 
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Table 36 

Significant Oii-Square Values Associating Concerns of Teachers With Other 
Variables For Teaching^ Responsibilities And Training Received And Needs 

Content Room Students 

Concern for boss while teaching 107.633 X"^" 46.284 

df - 64 df - 32 

P - .0003 P " .04 

N » 143 N = 143 



My family siq)ports my teaching 


df.- 
P « 
N - 


31.772 
16 

.01 

141 




df « 
P = 
N = 


19.477 
8 

.01 

144 


Teaching one student at a time 


• 




df » 
P = 
N «= 


77.017 
56 

.03 

137 




Concern for administrative details 






x^. 

df » 
P «= 
N « 


80.568 
56 

.01 

127 




Adniinistrative details as a priority 




- 


X « 
df •= 
P = 
N « 


84.511 
56 

.008 

141 




Concem for children 






x2- 
at « 

p « 

N - 


114.116 
64 

.0001 

120 




I enjoy teaching 

• 






X^- 
df - 
P « 
N « 


25.336 
8 

.001 

143 




I will be an ABE teachers in 
three years 








df = 
P = 
N = 


9.405 
4 

.05 

138 


Concem for yourself 








df = 
P = 
N = 

4 ■ " 


55.231 
32 

.006 

146 
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Table 36 (contQ 



Content Rpom Students 

_ 

Cmcem for room X « 52.858 

df • 32 
P • .01 
N • 144 

Pa/ for work 48.540 

df • 32 
P - .03 
N • 146 



Yourself 



Boss 



Concern for boss ^le teaching 



X' 
df 
P 
N 



Spouse 

90.495 
64 

.01 

124 



Administrative details as a 
priority 


X « 
df « 
P - 
N - 


80.133 
56 

.01 

142 








Concein for Children 


x^. 

df - 
P - 
N - 


104. 557 
64 

.0007 

121 








Pay for work 








x2- 
df • 
P • 
N • 


82.685 
64 

.05 

124 


Evaluating students 






^. 

df - 
P - 
N - 


77.164 
48 

.004 

137 





The State Director 



X'» 17.368 
df - i8 
P - .02 
N • 146 



I believe ABE teachers are 


x^» 


29.682 


enthused for work 


df - 


16 




P - 


.01 




N - 


143 


Concern for yoixr spouse 


X2- 


98.595 


df - 


64 




P - 


.002 




N = 


124 
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Table 37 

Significant Chi- Square Values Associating Attitudes For Teaching With 
Other Variables For Teaching Responsibilities And Training 

Received And Needs 



I Build A File Of Resources For My Job 



Preparing to teach 




27. 035 




d£ = 


14 




P - 


,01 




N = 


134 


Organizing the content for class 




25. 368 




df « 


14 




P «= 


.03 




N = 


loo 


Outside preparation for class 




43.441 




df = 


28 




P «= 


.03 




N = 


138 


I enjoy teaching 




13.502 




df « 


2 




P = 


.001 




N = 


150 






Students ^preciate Ify 


I am Afraid To Teach 


Work 


I have ideas for 




17.83 


the job 




df = 4 



P = .001 
N = 147 



Siq>ervisor- -source • 


X2= 


6.929 






of recruitment 


df - 


2 








P = 


.03 








N = 


147 






Administrative details . 




35.138 






as a priority 


df = 


14 








P « 


.001 








N = 


130 






Teaching larger classes 






X » 


26,046 








df = 


14 








P = 


.02 








N = 


115 
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Table 37 (cont.J 





Students Appreciate Mvr 


I An Afraid To Teach 




Work 


Prepare for teaching 


X ■ 


31.344 * 




df « 


14 




P 


.0005 




■ N « 


131 


How teachers view them- 




20 460 


selves as teachers i.e. 




12 


career teacher, full- time 


p 


05 


etc. 


N = 


147 


SiiiTV»TVi ^OT A<; ^oir?*rp of 


X = 


19.496 


helpful information 


df = 


6 


P = 


.003 




N « 


123 


Recruitment via State 


v2 
X ■ 


7.18 


Director 


df « 


2 




P » 


.02 




N « 


147 




I Wotdd Take Another Job 


I %d.ll continue to teach for a long time 


X^= 


15.613 


df - 


4 




P « 


.003 




N » 


143 


Achoiinistrative detail as a priority 


X « 


26.097 


df = 


14 




P « 


.02 




N » 


130 


I will be an ABE teacher in three years 


Jl 
X » 


13.597 


df « 


2 




P - 


.001 




N » 


135 


Evaluating students 


x2= 


26.558 


df « 


12 




P « 


.008 




N » 


137 


I am afraid to teach 


„2 
X « 


11.059 




df » 


4 




P « 


.025 




N « 


145 



141 



i 

130 



Table 37 (cont.) 



I Enjoy Teaching 
2 

Myr family si?)ports in>' teaching X = 8.55 

df = 2 
P = .01 
N = 144 



Recruited by State Director 


X^= 3.86 
df = 1 
P = .04 
N = 147 


I would take another job 


X^= 6.74 
df = 2 
P = .03 
N = 145 


I'll teach ABE for a long time 


I Have Ideas For The Job 
2 

X= 14.283 
df = 4 
P = .006 
N = 147 


I enjoy teaching 


X^= 11.852 
df = 2 
P = .002 
N = 149 • 


I would take another job 


X^= 9.059 
df = 4 
P = .05 
N = 145 


I build a file of resources for my job 


X^= 9.456 
df = 4 



P = .05 

N = 150 



I will be an ABE teacher in three years X = 6.45 

df = 2 
P = .03 
N = 138 



ABE Teachers Are Enthused For Work 

Preparing for teaching X = 31.306 

d£ = 14 

P = ,005 

N = 131 
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Table 37 (cont.) 



Outsido preparation tijioe for 
class 


ABE Teachers Are Entnused For work 

A * HOmUj/ 

df ' 26 
P » .02 
N « 135 


vjuxcircn os a prior xt/ 




df = 16 




P » .003 




N « 120 


I enjoy teaching 


7.94 

df - 2 
P = .01 
N - 147 



Table 38 

Significant Chi -Square Values Associating Amount Of Time Spent Preparing 
For Classes With Other Variables For TEaching Responsibilities And 

And Traiing Received and Needs 



Anount of Outside Preparation Time 



Source of information for work-- 




24.043 


•'other persons or things" 


^ - 


14 


P » 


.04 




N » 


137 


Organizing content for class 


x^. 


74.101 


*• 


df - 


98 




P « 


.03 




N - 


130 


Teaching one student at a time 


x2. 


151.643 


df » 


98 




P » 


.0003 




N - 


130 


I would take another job 


x^- 


43.902 


df - 


28 


• 


p - 


.02 




M - 


133 


Teaching larger classes 


x^. 


120.769 


df - 


98 




P = 


.05 




N - 


112 
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Teaching Responsibilities 

The teachers were asked to prioritize the concerns they have while 
teaching. In Table 39 those ranked responsibilities which have associ- 
ations with other teaching aspects are reported. Eleven variables were 
found to be associated with one or more of the teaching responsibilities. 
Pay for work is associated only with concern for administrative details • 
Recruitment for work via several means is associated with four variables, 
"I'll be teaching in ABE for a long time" is only associated with concern 
for administrative details. 

Training Received Needs and Attitudes 

Tables 40 and 41 report the few variables associated with training 
received, attitude toward training, and types of training. Table 42 re- 
ports the association between types of education of teachers and training 
received; and of all the variables, these appear to be the most independent. 
In some ways it is re^xective of an earlier discussion in which teachers 
indicated they like the training received but were cautious in their explor- 
ation of further training nereds.. The lack of more than a few significantly 
associated variables further suggests this caution on the part of teachers. 
However, in view of the high level of education of the teachers in general, 
the data reported in Table 42 are not surprising. 

Recruitment 

There have been several associations noted with the various forms or 
ways in which the teachers were recruited into the program. Teachers re- 
ported that their supervisors were their main source of recruitment. In 
Table 43, three additional variables are reported to be associated with 
two forms of recruitment. 
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Table 39 



Significant Chi-Square Values Associating Teaching Responsibilities As Ranked 
^ Teachers With Other Variables For Teaching Responsibilities And Training 

Received And Needs 





Teaching Small 
Classes 


Administrative 
'Details 


Teaching Large 
Classes 


Teaching larger 
class 


96.949 
df » 49 
P » .0001 
N.» 117 


X^= 82.243 
df « 49 
P « .002 
N « 114 






Pr^ring for 
teaching 


72.976 
df = 49 
P « .01 
N « 126 








I'll teach in ABE for 
a long time 




X^« 23.384 
df = 14 
P «= .05 
N.» 130 






Pay for work 




X^« 78.431 
df - 56 
P» .02 
N - 142 






Evaluating the 
students 


X^« 62.539 
df « 42 
P - .02 
N - 131 




x^. 

df - 
P » 
N » 


68.254 
42 

.006 

117 


Concern for 

administrative 

detail 


X^- 71.186 
df - 49 
P « ..02 
N - 123 




x2- 
df - 
P - 

N « 


73.183 
49 

.01 

113 


Information source- - 
otiier persons or 
things 


X^« 19.306 
df « 7 
P « .007 
N « 133 




X^- 
df - 
P - 
N " 


14.526 
7 

.04 

117 


Teaching one student 
at a time 






df » 
P » 

N « 


66.310 
49 

.05 

118 


Recruitment for job-- 
si^rvisor 




X^« 14.729 
df - 7 
P - .03 
N - 131 
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Preparing For 
Teaching 



Evaluating the students 



O^rganizing 
Content For 
Class 

X^=- 7C^786 
vif - 42 



Evaluating 
The Students 



Concern for administrative 






v2_ 


38.797 






details 






df = 


49 












P = 


.0004 












N = 


128 






Recruitment for job— 




19.019 










volunteer 


df « 


7 












- p = 


.008 












N = 


133 










Recruitment for job-- 








16.745 




15.764 


answered an ad 






df = 


7 


df = 


6 








r « 


.01 


P = 


.01 








N 


137 


N = 


141 



Recmitment for job- 
suDSTvisor 



X= 12.369 
df = 6 
P = .05 
N « 141 



Table 40 

Significant Chi-Square Values Associating Training Needs and Attitudes 
Witli Attitudes Toward Training Received 



EbTployees receive 
proper training 



I Need More Training 

X^= 10. 3i 
df = 2 
P = .005 
N = 122 



I Like Training For Jobs 

X^= 8.34 
df = 2 
P = .015 

n = 119 



Conclusio n 

' It was the intent of this analysis to explore whether or not there 
were significantly associated variables aniong or between those variables 
identified in the area of teaching responsibilities, training received, 
training needs, and with other variables related toward teaching. It was 
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Table 41 

Significant CM-Square Values Associating Training For Job 
With Kinds of Training Received 



Training For Job 

Other Types of Training ' On The Job Itorlcshop 

Hforkshop X'^» 4.79 

df » 1 
P - .02 
N » 149 



Other institutions 




X^- 7.43 
df » 1 
P - .006 
N - 149 


} 

d| 


> m 


4.28 
1 

,03 

149 


Sq)erivsor 




X^- 7.82 
df - 1 
P - .005 
N - 149 


■"! ' 






Courses 






) 

di 
I 

I 


m 

\ - 


5.18 
1 

.02 

149 


< 

Table 42 

Significant (3ii-Square Values Associating The Type of Education Of 

Teachers With Training Received 



Training Received College or University 3-4 Years 



Self tayght for job X^» 16,08 

df - 1 
P - ,0001 

• N - 150 

Other institutions for education 3^ 8,82 

• df - 1 

P » ,003 

N - 149 
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Table 43 

Significant Chi-Square Values Associatinc; Recruitment With Teach jng 
Responsibilities And Training Received And Needs 



Recruited By A Friend Volunteered To Teach 



Information source-- 












A ^ 


Q 9/17 








df = 


1 








P « 


.002 








N = 


150 






Infonnation source- -other 


x2= 


4.378 






persons or things 


df = 


1 








P = 


.03 








N » 


150 






Perceived opinions of 








4.55 


Si:pervisor the same 






df = 


1 


as teachers 






p = 


.03 








N = 


144 



found that there are niany significantly associated variables among those 
analyzed in regard to Hypothesis Four. Therefore, Hypothesis Four can 
be rejected. The conclusion to be drawn is that selected variables re- 
lated to teaching and training are associated with attitude toward teach- 
ing and are not independent. Those variables i^ich were more often associ- 
ated with other variables were organizing content for class, outside prepa- 
ration, and teaching responsibilities (as a group). It is worth noting 
again that few variables are associated with training needs and training 
received. Several variables were shown not to be associated and can, there- 
fore, be considered to be independent. 
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Interpretations 

In Hypothesis Four, the analysis explored the associations to 
be found among or between those variables identified \nth teaching 
responsibilities, training received, and training needs toward rader- 
standing the attitudes of teachers toward their work and training. 
Specifically, the view teachers have cf theniselves as teachers, the 
attituc^;s teachers have working \dth students and otiier teachers in 
the program, concoms teachers have while teaching, trainir^g needs, 
and training received were analyzed for their significant associa- 
tions \dth each other. If it could be detenidned that associations 
among or between these variables existed, a fnune^wk for developing 
training programs and for proposing plans to encourage longer tenure 
could be developed. Variables in category .two, three,- and four of 
this study were used this analysis. 

Toward an understanding and interpretation of the findings re- 
sulting frcm this analysis, three types of interpretations will be 
provided. First,- the independent and associated variables will be 
described. Secondly, hypotheses are suggested for further study, 
and thirdly, practices for administrators and supendsors of ABE 
programs are suggested. 

These variables >Aich were more often associated with other 
variables were the following: teaching responsibilities (of which 
one variable is most relevant organizi^ content) , shared work- 
load by teachers, outside preparation time, bases of present 
work, i.e. part-time, working with students and six statements 
to measure attitudes specifically, I am afraid to teach, students 
appreciate my work, I enjoy teaching, I would take another job, 
I have ideas for the job, I believe ABE teachers are enthused 
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about their job* There are also associated variables among and be- 
tween these variables. Training for any other occupation, trainin: 
received, attitudes toward training needs and recruitment sources 
are associated with only a few other variables. 

The lack of association between these variables and training 
received for ABE teaching training needs could be interpreted to 
Biean they are independent However, training for any other occupation 
was associated with several variables. 

New hypotheses vMch may be generated as a result of the findings 
for Hypothesis Four follow. It is not the intent here to generate 
all potential hypotheses but rather to suggest those most relevant 
toward interpreting the results of data analyses, 

« Hiere is a significant relationship between the part-time 
bases of teadiers' roles in ABE and the amount of interest teachers 
have in dealing with matters outside actual teaching functions. 

H2 « There is a significant relationship between the part-time 
bases of teachers' roles in ABE and experience and training in other 
occupations. 

There is support for these hypotheses in that those variables 
associated with the bases of present position or part-time as shown 
in Table 31, are related to out of the class roan responsibilities. 
Ihese include preparation for class, organizing content, and acJmin- 
istrative details. In addition, training and experience in other 
positions appears to have influenced this part-time bases of work. 
It has been reported in Table 32 that experience teaching and prior 
teaching experience are related to prior training. It is hypothe- 
sized J^re that these also relate to the interest in part-time work, 
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Hj« There is a significant relationship between attitude toward 
wrking with students in ABE programs and pay for teaching in ABE 
programs • 

» There is a significant relationship between attitudes toward 
working with students in ABE programs and the teachers ' perceptions that 
the students appreciate the work in their behalf. 

» There is a significant relationship between attitudes toward 
working with students in ABE programs and selected teaching respon- 
sibilities which include organizing content, preparing for class, 
building a file of resources, teaching large classes, evaluating 
students, and attending meetings. 

There is evidence to support these hypotheses in that significant 
associations are reported in Table 33 between these variables. The 
teachers have expressed a favorable attitude toward working with 
students and this attitudonal - variable is associated with current 
pay at the .005 level. (See Table 37 for additional evidence.) 
It is natural that if students appreciate a teacher's work, there 
will be a more positive attitude toward working with the students. 
The selected teaching responsibilities in the new hypothesis five 
relate more to duties v/hich, it has been shown, are not those of 
greatest interest to teachers* Rather, these responsibilities 
have been shown to be less preferred by the teachers. It could 
be said that the teachers are willing to carry out these least 
preferred functions because they like the students. 

Hg » There is a significant relationship between attitudes 
toward working vrith teachers in ABE programs and the other teachers' 
interest, enthusiast, nnd helpfulness in carrvinj,' -^Mt th? teaching role. 
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This hypothesis is supported due to the associaticris ^::\:/x:g 
the variables of teachers are enthused about their work, share the 
workload, and are a source of infomation. Table 34 displays the 
significant Chi-Square values. There is also a relationship between 
sharing workload and preparation for teaching as shown in Table 35. 

Hy = There is a significant relationship between the support 
received from teachers' families regarding teaching in ABE and the 
concern for students and content while teaching* 

There is an association bet^veen the top twro ranked concerns 
while teaching and the extent to which theirfamily supports teaching 
in ABE programs • 

Hg = There is greater concern sham students by teachers when 
support is provided by spouse, boss, and family, roan is satisfactory 
and pay is "fair". 

=There is a significant relationship between concern for 
teachers while teaching and interest in longer tenure. 

^10 ^ significant relationship between concern for 

boss and developing content and evaluating students* 

^11 Th^re is a significant relationship between concern over 
the room while teaching and teaching one student at a time, and 
teachers' enjoyment in teaching. 

There is a significant relationship between teachers 

concerns for themselves while teaching and the enthusiasm demonstrated 
by other teachers for teaching. 

These hypotheses are supported by significant associations as 
shown in Table 36. The teachers* concerns for students, ran}:ed 
first as a priority concern, appears to be related to significant 
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others in the teachers* lives as well as the place of work and pay 
for work. This concern, however, is the reason for teachers' 
interest in longer tenure. The boss/supeivisor is perceived by 
the teachers to relate to content and evaluation. The roan and the 
teaching environment has an impact on the teachers' enjoyment in 
in teaching and their interest in teaching one student at a time. 
Teaching one student at a time is ranked as first priority in 
teaching interest by teachers. Teachers view themselves as en- 
thusiastic niCTibers of a group of enthusiastic teachers. Table 
37 also reports associations v/ith these variables. Enthusiasm for 
work is again found to relate to preparing for teaching, and the 
outside preparation time. 

Hi3 = There is a significant relationship between the teachers' 
attitudes toward teaching aiiff preparing to teach. 

There are four variables shown in Table 37 to be signifi- 
cantly associated with building files of resources for teaching. 
These include preparing to teach, organizing content, outside prepara 
tion, and I enjoy teaching. There is an apparent relationship 
between the preparation for teaching and the enjoyment of teaching. 

= There is a significant association between the amount of 
time teachers spend preparing for class and teaching one student or 
a large class. 

The association between outside preparation time and teaching 
one student has a .0003 level of significance. Teaching large 
classes has a .05 level of significance. Table 38 and 39 provide 
other evidence of this hypothesis. 
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H = There is a significant association between the amount of 
time teachers spend preparing for class and their interest in taking 
another job* 

It appears that though these are associated, the direction 
of the association would be negative* Teachers enjoy the preparation 
needed for teaching jobs* 

= There is a significant relationship between teachers' 
interest in taking another job and the amount of administrative 
detail to be carried out while teaching* 

The evidence for this hypothesis shown in Table 37 identifies 
five variable related to interest in taking another job* In all 
but one of the variables, there are negative relationships identified. 
The one possible relationship is with concern for administrative 
detail while teaching* In effect, by their negative relationships, 
there is validity for the associations with interest in taking 
another job and these are continue to teach for a long time, 
I will be an ABE teaclier in three years, work in evaluating students, 
and I am afraid to teach* All these have positive responses but interest 
in another job has negative responses. Table 39 also identifies 
significant associations related to concerns in teaching. 

H27 = There is a significant relationship between teachers* 
enjoyment of teaching and support of family* 

The evidence shown in Table 37 for this hypothesis also indicates 
a negative relationship with I would take another job. 

Hjg = There is a significant relationship between the educational 
level attained by teachers and the type of training for their ABE 
position. 
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In Tables 40,41, 42 evidence of a relationship between educa- 
tional background and type of training is identified^ Most teachers 
have university degrees. They have indicated the training was self 
taught but they received further training in other institutions of 
education. It appears that on the job training has consisted of work- 
shops and help from supervisors. The teachers report they needed 
more training for' their jobs but they liked what they did for them- 
selves. 
Implications 

The implications for administrators and supervisors appear belo\>r 
in the form of several specific suggestions toward developing a 
framework for training programs and longer tenure of teachers. 

The teachers L view of the part-time nature of tHeir roles appears 
to relate to their prior teaching experience as well as training for 
other occupations. In several places, it has been suggested that 
outside of classroom duties hold enjoyment for the teachers and are 
related to the notion of part-time -employment. Since there is an 
attraction by the teachers to the preparation for teachilig more 
than .idth the teaching itself, it could be said that the part-^tiJne 
nature of teaching provides more interest due to the greater oppor^ 
tunity to engage in the preparation process. In addition, prior teaching 
experience* and training could have resulted in frustration due 
to a lack of time to prepare for teaching. This question could be 
raised: If teachers were full-time would they receive the same 
enjoyment form teaching? These teachers appear to have made their 
nprrp''ved p,^rt-time positions into full-time jobs. 
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The teachers' lack of concern over pay for teaching was noted 
earlier* This lack of concern could be influenced by their attitudes 
toward working with students and other teachers. The students, they 
believe ai>preciate their efforts. This relationship seems natural, 
however, it appears that the teachers have a greater willingness 
to engage in teaching responsibilities of the non-personal nature 
also because of their interest in students they teach, rather than 
teaching itself. The responsibilities which they are more willing 
to engage in due to interest in students are the teachers' least 
preferred responsibilities as shown earlier in Part I of this 
report. It appears that a strengthening of student -teacher 
relationships would enhance teacher satisfaction and productivity. 

Teachers believe other teachers share their workload, are 
enthusiastic, and are a source of information. Support for teacher 

sharing sessions would enhance this relationship. Longer tenure has 
also been associated with support of this relationship. Concern 
for themselves as teachers while teaching is related to the 
enthusiasm of other teachers. 

Teachers who have the support of their families may respond 
more positively to working with students, the content, and enjoy 
teaching more. Specifically, spouse, boss, and other teachers are 
primary support groups. 

Throughout the interpretations, the primary source of information 
has been the supervisor. Here again concern for boss relates to 
developing content and evaluating students. Supervisors assist 
teachers to carry out these responsibilities. 
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Teachers have indicated that the rcx3in in which they teach has an 
effect on the way they teach and their enjoyment in teaching. More 
tijne is spent on preparing to teach one student than a large class. 
Teachers enjoy preparing for class, and this preparation is directly 
related to their enjoyment of teaching. 

Throughout these interpretations it has been noted that 
administrative concerns are of the least interest to the teachers. 
They would consider taking another job if these duties becane burden- 
scxne. However, it has also been shown that the teachers will 
continue to teach for a long time and will be teaching in ABE 

in three years. 

Since most teachers have a university degree, the type of 
training for the ABE teaching position and continuing education 
programs need to be carefully planned. Though the teachers reported 
they liked the training they received and they need more training 
for their jobs, they did what they received themselves, on the job. 
They are congratulating themselves for what they received but do 
indicate they need more. There has been sufficient evidence 
throughout this study to suggest here that indiviualized entry 
and continuing job training programs be developed based on individ-- 
ual assessed needs of the teachers. 

Hypothesis Five 

There are no significant relationships among measures of 
attitudes related to role and function of teachers, training 
received for work and pranotion and tenure. 

The variables selected to be examined in relation to this Hypothesis 
were in a 12- item survey of attitudes toward role, function, work > 
and promotion. Each item was ranked using a scale of a 3 point 
interval with 3 for ''strong feelin^^s/' 1 f^r ^'^-c^k fcclin^i/' The 
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teachers were asked to rate the statements in regard to this scale 
of values • The results appear in Figure 20, 

Since the scales were similar and items have significant rele- 
vance to onployee attitudes as shown earlier, these variables 
were compared using a t-Test of significance • It was determined 
that analyses should be based on a two- tail test at the -OS level 
of significance. Table 44 reports the results of this analysis. 

Conclusion 

As reported in Table 44,, ail but three of the 12 attitudihal 
measures are significantly related with one or more of the other measures 
at the .05 level of significance. The three measures which were not re- 
lated are the folloi>ring: "I believe I'll continue to teach in the ABE 
programs for a long time," Svfy' family siq^ports the fact that I am teach- 
ing/' and "I don't believe all students appreciate my work." 

Based upon the fact that 75 percent of the variables are signifi- 
cantly related at the .05 level, Hypothesis Five can be rejected. The 
conclusion which can be drawn is that there are significant relation- 
ships between and among nine items on the attitudinal measure. 
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Figure 20 

Attitudes of Teachers Toward Role and Function, Training 
Received and Promotion and Tenure 

Ratings of the statements listed below in regard to ABE programs: 



1. I enjoy teaching 



3 

Strong 
Feelings 

146 



2. I like the train- 
ing received to do my job 
from the Dept. of Ed. 29 

3. If there was another 
job open I would take it 
instead of teaching 11 

4. I believe ABE teach- 
ers have much enthusiasm 

for their work 115 

5. I have many ideas 

about good teaching 127 

6. I need some new ideas 
about how to do a better 

job 86 

7. I believe I'll con- 
tinue to teach in ABE 
programs for a long 

time 81 

8. I really am afraid 

to teach 2 

9. M)r family supports 

the fact I am teaching 114 

10. I don't believe all 
students appreciate my 

work 9 

11. I try to build up a 
good file of resources to 
help me in ray job 107 

12. I believe I need 
more in-depth training 

to my job getter 49 



2 

Neutral 
Feelings 

4 



57 



33 

29 
22 

52 

48 
8 

24 
59 
35 
68 



1 

Weak 
Feelings 

0 



57 



102 



11 



19 



138 



80 



mean 
2.973 



m.v. 



1.804 8 



1,377 



29 



2.750 



2.840 



2.503 



2,419 



1,081 



2.738 



1.520 3 



2.649 0 



2.137 5 
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Table 44 

An Analysis Of SiRnificant Relationships Of TWelve Items Related To Employee Attitude Using T^Test Statistic 



Difference of 



Items 


N 


Mean 


SD 




T-Score 


d£ 


P 




At !• I enjoy teaching 
2. I like the training 
for the job 


142 


-1. 


.769 


,064 


-18.02 


141 


.001 




B. 2, I like the training 
for the job 

3* I would take another 
job 






1 md 






138 


.001 




C. 2. I like the training 
for the job 

8, I am afraid to teach 


140 


,7071 


,791 


.067 


10,58 


139 


,001 




D. 6. I need ideas for the 
job 

!• I enjoy teaching 


148 


' .4730 


. .664 


,055 


- 8.66 


147 


.001 


00 


E. 12. I need more train- 
ing 

!• I enjoy teaching 


145 


- .8345 


.727 


.060 


-13.83 


144 


.001 




F. 12. I need more train- 
ing 

3. I would take another 
job 


142 


.7465 


.985 


.083 


9.03 


141 


.001 





G. 12. I need inore train- 
ing 

8. I am afraid to teach 145 1.0522 .762 .063 16.68 144 .001 



Table 44 (cont.) 



Items 


N 


Difference Of 
Mean 


SD 


SB 


T-Score 


df 


P 


H. 8* I am afraid to teach 
11 • I build a file of re 
sources for my job 


148 


-1,5608 


.641 


.053 


-29.61 


147 


.001 


I. 6* I need ideas for the 
job 

3. I would take another 
job 


145 


1.1448 


.905 


.075 


15.23 


144 


.001 


J. 6. I need ideas for the 
job 

8. I am afraid to teach 


148 


1*4257 


.681 


.05& 


25.47 


147 


,001 


K. 8. I am afraid to teach 
4» ABE teachers are en- 
thused about work 


145 


•1*6621 


.603 


.050 


-33.16 


144 


1 

.001 


L. ft. I am afraid to teach 
S. I have ideas for the 
job 


147 


-1.7551 


.491 


.040 


-43.35 


146 


.001 


M. 3. I would take another 
job 

5. I have ideas for the 
job 


145 


-1.4552 


.745 


.062 


-23.52 


144 


.001 


3. I would take another 
job 

11. I build a file of 
resources for my job 


146 


-1.2740 


.851 


.070 


-18.09 


145 


.001 


0, 1» I enjoy teaching 
11. I build a file of 
resources for my job 


150 


.3267 


.585 


.048 


6.84 


149 


.001 
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Items 


N 


Difference of 
Mean 


SD 




T-Score 


df 


P 




p. 


3. I would take another 
job 

4. ABE teachers are en- 




* x« ooou 








1 A? 

JLHb 


« \J\JX 




Q. 


1. I enjoy teacMng 
4. ABE teachers are en- 
thused for work 


147 






. UtJL 


3 . ox 


JLHU 






R. 


!• I enjoy teaching 
5. I have ideas for the 
job 


149 


.1342 


.380 


.031 


4.32 


148 


.001 




S. 


11, I build a file of 
resources for my job 

12, I need more traijiing 146 


.5000 


.927 


.077 


6.52 


145 


.001 


M 
tn 
o 


T 

1 « 


11 • I build a file of 
resources for my job 
2. I like the training 
for the job 


143 


.8531 


.896 


.075 


11.39 


142 


.001. 






11 • I build a file of 
resources for my job 
6, I need ideas for 
the job 


149 


.1409 


.830 


.068 


2.07 


148 


.05 




v. 


5. I have ideas for 
the job 

6, I need ideas for 
the job 


148 


.3378 


.734 


.060 


5.60 


147 


.001' 
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Difference of 



Items 


N 


Mean 


SD 




T-Score 


df 


P 




V'. 5. I have ideas for 
the job 

12. I need more training 145 


.6966 


.828 


,069 


10.13 


144 


.001 




^. 4. ABE teachers are en- 
thused for work 
12. I need '..ore training 143 


,6014 


.849 


,07l' 


8.47 


142 


.001 




. 5. I have ideas for the 
job 

2. I like the training 
for the job 


142 


1.0423 


,824 


,069 


15,07 


141 


.001 




'.\ 4. ABE teachers are 
enthused for work 
2. I like training for . 
the job 


142 


.9437 


,889 


.075 


12.64 


141 


.001 


m 


/\A. 4. ABE teachers are 
enthused for work 
6. I need ideas for 
the job 


146 


,2397 


,799 


.066 


1 

3.62 


145 


.001 





T-3coresi 1.960 with OO df are significant at .05 level of significance on a two-tail test. 
T-Scoresi2.326 with 00 df are significant at ,02 level of significance on a two-tail test. 
T-Scoresi2.576 with W df are significant at .01 level of signifiranre on a two-tail test. 
T-f :)res^3.291 with 00 df are significant at .001 level of significance on a two-tail test. 
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Inton.^retations 



The purpose of the analysis for Hypothesis Five ws to ascertam if any 
significant relaticrj^hips exist between statements to measure attitudes to- 
ward teaching* The attitudinal measures are reported in FiguVe 20 and indi- 
cate the teachers attitudes are very positive. Those attitudinal statanents 
v/hich were found to be related are reported in Table 44. 

An interpretation would facilitate the understanding of these results 
toward building and mrvintaining positi\'e attitudes of teachers of ABE pro- 
grains as well as training programs for teachers of and in ABE programs. 
The interpretation v;ill be in three parts. Th first part will examine 
the statements and the scores provided by the teachers. The second part 
will suggest hypotheses for further study. The third part will provide 
suggestions to administrators based upon these results* 

There were 12 statements in the attitude sui^vey, and all but 3 were 
stated positively. There were seven statOTents which were scored by 
over 100 teachers in one category giving a primary indication of their 
attitudes* These seven were as follows: 

strong neutral weak 

feelings feelings feel Inge 

1. I enjoy teaching 146 4 0 

3. If there was another job open I 

would take it instead of teaching 11 35 102 

4. I believe ABE teachers have mucli 

enthusiasm for their work 115 29 4 

5. I have many ideas about good 

teaching 127 22 1 

8. I really am afraid to teach 2 8 158 

9. }fy family supports the fact I am 

teaching 114 24 7 

11. I try to build up a good file of 

resources to help me in my job 107 35 9 
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There were three statenents in which one category was scored by 80-86 
teachers giving a secondary indication of their attitudes. These three are 
as follows: 







strong 
feelings 


neutral 
feelings 


weak 
feelings 


6. 


I need some new ideas about how 
to do a better job 


86 


52 


11 


7. 


I believe I'll continue to teach 
in ABE programs for a long time 


81 


48 


19 


10. 


I don't believe all students 
appreciate my work 


9 


59 


80 



There v;ere two statOTents in which great diversity of opinion was 



demonstrated. These are as follows: 

strong neutral weak 
feelings feelings feelings 

2. I like training received to 
do my job from the Department 

of Education 29 57 57 

12. I believe I need more in-depth 

training to do my job better 49 68 29 
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In the first categ^||^ of seven primary indicators, the results 
indicate that the teachers enjoy teaching, would not take another 
job, see ABE teachers as enthusiastic persons, believe they have 
good ideas about teaching, are not afraid to teach, and build their 
own files of resources to teach. 

The secondary indicators suggest that teachers need some new 
ideas about teaching, they will continue to teach a long time, and 
they do believe students appreciate their work in the students' 
behalf. 

The two statements in which there is a great variance of 
scores indicate there is diversity of opinions among the teachers 
about the training received to do the job from the ABE State office. 
The teachers appear to lack the unity of opinion also on their 
need for more in-depth training to do a better job. 

It ha.s been reported in Hypotheses One through Four that these 
attitudinal statements are associated with other variables. It 
was the intent of this Hypothesis to analyze the relationships 
between and among the statements themselves* As reported earlier, 
all but three of the 12 statements are significantly related with 
one or more of the other statements. 

New hypotheses have been developed which have been generated 
from these analyses. It is the intent, however, to suggest some 
but not all possible relationships. The purpose of the exercise is 
to expedite the interpretation of the data and provide some frame- 
work for suggesting practices and procedures to administrators and 
supervisors in the ABE program, 
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Hj^« There is a significantly positive relationship between 
the teachers' enjoyrneiit of teaching vith the fact they develop 
resources, have enthusiastic teacher colleagues, and have good ideas 
about teaching. 

There is a significant relationship bet\>reen teachers' 
enjoyment in teaching with their attitudes to\\rard training rec- 
eived by State office, their need for iedas, and need for in-depth 
training. 

There is a significant relationship between the teachers' 
attitudes toward the State office training and teachers' willingness 
to take another job, being afraid to teach, have ideas for their 
jobs, having enthusiastic teacher colleagues, and developing 
their own resources. 

H^= There is a significantly negative relationship between 
the interest teachers have in taking another job and their interest 
in developing resources, their perception that they have ideas for 
good teaching, and the perceived enthusiasm of their teacher coll- 
eagues. 

H^- There is a significantly positive relationship between the 

interest teachers have in taking another job and their need for 

in-depth training and need for ideas about teaching. 

H = There is a significantly positive relationship between 
6 

the enthusiasm teachers perceive their colleagues to have and need 
for in-depth training and need for ideas. 

Hy= There is a significantly negative relationship between 
the enthusiasm teachers perceive their colleagues to have and the 
teachers fear of teaching. 
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Hq = There is a s:®uficantly positive relationship between the 
8 

fact teachers believe they have ideas for teaching and need for 
ideas and need for in-depth trainings 

Hg = There is a significantly negative relationship between the 
fact teachers believe they have ideas for teaching and the teachers ' 
fear of teaching. 

= There is a significantly positive relationship betaveen 
the teachers' need for ideas and the teachers' fear of teaching. 

^11 " T^^^^ is a significantly positive relationship between 
teachers' fear o£ teaching and need for more in-depth training* 

= There is a significantly negative relationship between 
teachers' fear of teaching and the fact teachers develop their own 
resources. 

^13 " ^^^^ is ^ significantly positive relationship bet^veen 
the fact teachers develop their own resources and their need for 
training and need for ideas about teaching. 

H^^ - There is a significant relationship bet^veen teachers' 
perceptions of their colleagues' attitudes and their own attitudes 
toward teaching. 

The evidence in support *of these new hypotheses is in Table 44. 
Only 14 of a possible 37 new hypotheses were identified here. However, 
interpretations of the results can be provided as suggestions to 
administrators and supervisors. 
Implications 

Teachers may enjoy teaching more if they have the opportunity 
to develop their om resources, can dmonstrate they have ideas 
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about good teaching and can share these resources and ideas with 
other teachers they believe are also enthusiastic about their jobs. 
However, the teachers may demonstrate negative attitudes toward their 
jobs if asked to take more in-depth training. In addition, however, 
the more they need ideas for their job, the less they appear to enjoy 
teaching. There is a need to assure that the teachers are well 
supplied with ideas and resources, and it may be best to allow the 
teachers to share these among themselves. 

The teachers have shown an extr^e diversity of opinion about 
the training offered by the State office. They have suggested that- 
such training could influence their tenure or attitude about teaching. 
This is due to the fact the teachers believe they have ideas about 
their jobs and have enthusiastic teacher colleagues from whan to 
gather ideas and develop resources on their own. The teachers have 
suggested that if asked to take more in-depth training* locally or 
statewide, they may take, another job. Taking another job is 
positively related to needing ideas for teaching J n the ABE program. 
It appears they do not wish to take another job, however, because they 
have ideas about good teaching, have developed resources and are \dth 
enthusiastic colleagues. 

The fact they do perceive their colleagues to be enthusiastic 
appears to have been deterant to their fear of teaching as well as 
the reason why tiit;v would take training and acquire ideas for their 
teaching roles. 

Having ideas to do their jobs also appears to have 
deterred the teachers fran the fear of teaching. In addition, in 
search of ideas, they may take more training. There is a positive 
relationship between needing ideas and fear of job. 
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Being afraid to teach is positively related to need for training 
and they wish training so as not to be afraid to teach • On the other 
hand, the fact they have developed their o^vn resources have been* 
another deterant fron fear of teaching. Building or developing their 
owrt file of resources appears to be the bases for the request for 
more training and n'^w ideas. 

Throughout this discussion, it is assumed that the perceptions 
of the teachers toward their colleagues are correct. If these are 
correct, then there is evidence to suggest specific ways and means 
for developing and maintaining high positive attitudes of teachers 
in the ABE program. 
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William Wiersma, Research Methods in Education , New York: J.B. 
Lippincott Canpany, 1969. pp. 126-127. 
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Qiapter V 

Results and Suii^mary 

Hie purposes of this study were to measure ABU teacher job 
satisfaction attitudes and related characteristics, measure ABE 
teachers^ feelings about ABE teaching as a career ^ assess training 
needs and competencies of current ABE teachers, and reccinmend 
some structure for training and retaining ABE teachers • iTiose 
variables suggested by the literature to be associated with favor- 
able attitudes of employees, long term tenure, avd job satisfac- 
tion were exaiiined through the use of an opinion survey sent to 
ABE teachers in the ABE programs in Nebraska, The opinion sur- 
vey was sent to the current (1974-75 school year) paid AB?, teach- 
ing staff • One-hundred-fifty-one of the 180 current ABE teachers 
responded. 

The results of the analyses of the data from the survey follows. 

First, the Objectives of the study have been summarized. Then, the 
results of the findings relative to the Hypotheses have been summarized. 

A brief discussion of the results have been included. 
Objective s 

The Objectives were designed to ascertain l:he nature of the 
teadiers' perceptions regarding four categories of information. ITiese 
were as follows: characteristics of teachers; attitude toward teaching; 
attitude toward training; teaching competencies and training needs. 
Objective One 

Tlie characteristics of the ABE teacher isi Nebraska may be summar- 
ized by this profile. 
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The average ABE teacher in Nebraska is female, 30 years of 
age, has a college/university degree with some work toward a Master's 
degree, married and has 1.5 children living at home who are most 
generally in grade school, has worked for pay on the average 10.3 
years full- time and 4.8 years part- time (at this time, however, 
only 2.3 years and 2.7 months have been spent working as an ABE 
teacher at the same location), considers her work as ABE teacher 
part-tijne employment, has received training in another cxrcupation, 
has experience teaching most generally in an elementary school > 
and believes her opinions to be similar to other ABE teachers, 
local administrators, boss'/supervisor, spouse or boy friend, friends 

citizens of their connunity, the students, as well as the local 
nevspaper personnel. 
Objective Two 

The attitude of current teaching staff toward their wx^rk in 
teaching in ABE as a career may be summarized in this profile. 

The ABE teachers in Nebraska have been recruited for teaching 
through personal contact most generally by the school supervisors 
or a friend, the teachers have identified \ei'y knowledgable, reward- 
ing and humanitarian reasons for teaching in tl\e ABE program. They 
have a most positive attitude toward teaching specifically and ABE 
teaching generally. They believe that the ABE program is better than 
local scKool or community college prograjus as a place in which to work. 
They believe the local supervisor and State Director keep them in 
mind when making decisions that affect them. They indicate they fre- 
quently received information to do their job, and the most helpful 
source of that information is their supervisor. Indeed, they are very 
happy with the assistance given them by their supervisors and how 
it is given. The supen'isors alert them to ::i.u^gcs, are vil!:ng to 
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accept suggestions, and do not show favoritism* In general, the 
teachers believe all teachers carry their share o£ the work* They 
like working with the other teachers and their students* They believe 
their students appreciate the teachers' efforts in their behalf* 

• The major source of information for work is their supervisor. 
The supervisors onswer questions promptly, see the teachers an 
average of 21- 8 times a year in their classrooms, make clear what 
needs to be done and how, and the teachers are very happy with the 
assistance provided by the supervisors* 

In general, the teachers do not believe there is an opport- 
unity for promotion in the ABE pr.ogram, the majority of teachers 
would not like a pronotion, and those who would like a promotion, 
identified increased workload, salary and recognition as priority 
concerns. 

Generally, teachers believe their pay, which averages $6*09 
per hour, is appropriate compared to both otlier teaching^ jobs and other 
ABE job. Teachers believe that tins salary is fair, but believe 
$6,171 on the average would be fairer pay. Most teachers said, 
however, $7.50 .would be the most fair pay. Ihe teachers reported 
that recognition and advancement via salary increases are needed. 

The teachers view themselves as "part-time^* teachers whose 
primary concerns in teaching are the students, the content, and them- 
selves in that order. They have much enthusiasm for their work, 
have ideas about good teaching and have sustained their interest, 
enthusiasm, and concern by iraintaining good resource files to help 
than in their work. One might say they have a part-time job but 
give it full-time attention. 
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The ABE teachers in Nebraska like teaching, do net wish to give 
. up their jobs, are very positive about tlicir ability to teach, 
consider their students before anything else and spend on the average 
four hours outside class in preparation. 7l\e teachers reported tre- 
mendous interest and enthusiasm for their ^oles in ABE. 

The teachers have indicated tlaat 54.7 percent of them will 
continue to teach a "long time*' and 72.7 percent of the teachers be- 
lieve their tenure will be at least three more years. Most teachers 
are willing to continue for extended periods of tine aus their interest 
is very high. 

It was found that 114 teachers or 78.9 percent of the teachers 
received strong support fraa their families for teaching. The 
teachers' attitudes toward their teaching responsibilities demon- 
strate a consistent pattern of interest and effort. Students and 
content -in .time and effort are equally matched with the ranking 
of concerns- in teaching noted earlier. Preparation time does not 
carry the load energy-wise noted earler. The teachers have a wide 
range of experiences collectively but narrow range of experiences 
individually in working with adults. 
Objective Three 

The teachers do not have strong positive feelings about the 
Department of Education ABE training for new employees nor do they 
believe new en5)loyees receive adequate training. Even though 
each question has a majority on the positive side, great diversity 
exists in the answers which have not shown up previously in the report. 

There seems to be a positive but cautious regard for training. 
The teachers know the specific types of training they wirh to have but 
are hesitant to say that this can be provided by another trainifig meeting 
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or session. The teachers liave asked for an indivridualized approach 
to their training needs at the local level. 

Objective Four 

The responses provridcd in this section may be stmEiiarised as follows. 
The teachers reported that 116 of 151 teachers received training to 
do their present ABE teaching job- The training was received mainly 
in a workshop, on the job, and by their supervisors. The teachers 
also reported that, iii general, training they received for wrk in 
ABE as a teacher v/as mainly self taught and on the job. It could be 
concluded that the teachers believe that since their major training 
was on the job and self taught, little other effort was provided to 
train them generally or in their present job. This is consistent 
v/ith their cautious appraisal of training in the previous section. 

The strongest points of the ABE program as viewed by the teachers 
are the enthusiasm, concern and helpfulness of the^l^ervisor, the 
abundance of resources and class material, the flexibility of the 
class programs, the cooperation of the teachers, and the general 
acceptance of students in an open clir;.ate. 

What are some persons* strengths are others wealcnesses, for 
n;any of the strong pohits were considered weaknesses* The weak points 
of the ABE program listed were these: red tape, coordination of 
learning centers, size of classes, length of classes, time and attend- 
ence of classes, record keeping, too much testing, and counseling, 
and recruitment, to name a few. 

The Luprovanents noted show perception and concern related to 
current issues in ABE. These included recruitment, communication, 
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-f^.eJKi tor re.sor-^r^.s more zra:ron<^. cffcrirg rjii^irt^s (15 ^'-f '.^re.Txn hr^urs* 
publicity, and more enthusiasm. 

Oblective Pivc 

'iiitree uuo!^t:»o:tis were .isked vjf tlie c^-^achoii, it:w^;/\5jLnc; ^vorl: ^-.^ -^i 
teacher. The first aslced thaT. tc-<3i5CU5s their sujdr-nt iritorac-.r/cp, 
J:c :;C'Cv;i:d asked them zo dibcusr^ ch^: ;.My the/ hiwridio. crises ..r.d 
uLlcmative:;, and t.he tMrd ask^'Ja ."•item 'lisrar/i chcdi* i*:,?':c.luug 
ruetiiodolog>'« 

Tn summary lo que.sfcion cut-, ^he/;'- .is qui*.e obviously a strcnig 
i;en3e ci gracicu:;r.ess and. effective human, relations among all the teacheri>, 
IliCTC is ci genor il sense ot assurance and positivoncss Their r^.sponses 
'./ot:ld .s-uggest an :ibility to wor}; ^^ith individiial:: ajid groups in 
r:!i ucsured \rxy. 

These fiiidLngs are consistent witli Uie ictther cautious stance 
rcTDO'f ted 'earlier about the kinds of training the teachers need. It 
ijrric.rjT': that tney have good personal skills in working with adult 
i,L:ud--;nii.» Tlieii. responses would indicate tiiat further traLniiig 
t.o sensitize them (except on an indiviiial basis) to work witli 
uduits 'iCDTs inappropriate. 

In sunmary to question two. as one person put it, flexibility 
in the ABE program is a definite must . All the teachers deiTiorstrated 
rhis'flexibilit)' m response to tl^e hypothesized situ^.tion^ The effect 
of the t eaching degree and the tcj^^chers' experiences became more r^ppar- 
«mt in this qi;f:j:^tion. Tlie findings to Uiis question show the teachers 
are not upset vith crises^ are able to handle soluti-ns vo.th tojv; 
alternate plans in a creative, humourous, hurnanc and nones i luuinc'^ 
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They appear flexible and have a wealth of experience and knowledge to 
use. It vrould appear that a workshop to help them assess their am 
resources, and share each others' experiences, would assist them in 
this effort. The findings are consistent with the earlier report of 
personal resources. 

In summary to question three: the total vfillingness to exert 
every effort in behalf of the student is impressive. The reading 
of the answers makes one conscious of the astuteness of these teachers 
of teaching adults to learn. 

An ancillary concern of this question v/as to test t::c ^'.:.':iz*::^.cy 
of the methodological approach and the teaching philosophy exhibited 
by the teachers. The fact that students are rated higher than content 
and the fact that the teachers believe in the students is consistent 
with the open and flexible approach to methodology exhibited by the 
teachers. Indeed, most teachers said they would ask the students 
v^t method they thought interesting rather than just changing 
methods . 

These findings are consistent with the findings in the earlier 
part of the report. 

Hypotheses 

Five hypotheses were designed to enable an analysis of potential 
associations between and among variables selected for study. If it 
could be ascertained that associations exist; and if the null 
hypotheses were rejected, furtlier hypotheses could be developed.' 
These new hypotheses would predict relationships. These then would 
pemit further study. This is in keeping with the fact that most 
research in this area has been conducted by business and industry, and 
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not in educational institutions with teachers. Ntuch more study is 
warroited. 

Hie Hypotheses were all rejected and it was concluded that many 
variables, though not all, were associated. There are, it is recognized 
several independent variables. And, it is recognized that the indepen- 
dence of sane variables may be a reason for the association of others. 
However, based on the results and with this limitation in mind, the 
findings for each Hypothesis are reported below. 

Hypothesis One 

Hypothesis One was rejected. ITiere are many significantly 
associated variables among those analyzed in the category of char- 
acteristics of teachers. The conclusion dra^sii was that selected 
variables related to characteristics of teachers are associated 
with attitudes toward teaching and are not independent. However, 
there were sane variables shown to be independent. 

Tliose variables v^iich jv*ere more often associated witli other 
variables were the follawing: length of time in part- time work, 
opinions perceived the same as other teachers, teaching experience, 
months and years in present position, length of time in same location, 
children. Otiier variables which were associated less often were 
training for any other occupation and bases of present work, i.e. part- 
time. 

Implications 

An interpretation of the independent and associated variables, 
as well as newly suggested hypotlieses based upon these data, ap|)ear 
in Chapter Four. The subsequent significance of the data analyses 
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for aN5mmistrators aiid supei*\"isors aro provided here. For a 
xiQstplote interpretation see Qiapter Four. 

The iinplications for administratcxs and supervisors fran these 
interpretations include the following: 

Teachers who have been on the job 2.3 years and 2.8 months may, 
on the average, exhibit more favorable attitudes to^vaz'd PSE teaching 
if similar conditions are met. 

Teachers may be viewed as barometers of public opinions toward 
school programs as their attitudes have been estimated to be similar 
to other groups external to the school under the same conditions* The 
same conditions v;ould especially include prior teaching experience, 
length of time in present location and age. 

Though* it was found that the majority of the teachers had exper- 
ience teaching in elementary school, it appears that tlie more signif- 
icant teaching experience of teachers, as related to positive attitudes 
toward teaching, is experience teaching in Junior High School. Teachers 
who have Junior Higli School teaching experience may exhibit more 
favorable attitudes toward their teaching responsibilities in ABE 
programs. The second significantly related teacliing experience is 
elOTientary school teaching. 

Teachers have, on the average, 1.5 children at home. The bases 
of their present teaching position is not dictated wholly by their 
children. The interest in teaching is directly related to prior 
teaching experience. 

The teachers haA^e a college education, prior teaching experience 
and view themselves as teachers whether they work part- tine, or full- 
time. They identified part-time as the way they preceivcd their role* 
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There were few variables associated with part-tiJue teaching which lessens 
the iJi^^act on the way teachers see their role, IVhatever way teachers 
view their role, they see themselves first as teachers and secondly 
in a specific category of enployment. 

Administrators might consider tliese conditions when recruiting 
and hiring persons to teach in the ABE programs. 

Hypothesis Two 

Hypothesis Two was rejected. It was found there are many sig- 
nificantly associated variables among those analyzed in regard to 
Hypothesis Two, Tlie conclusion was reached that selected variables 
related to supervisor behavior are associated with attitude toward 
teaching and are not independent. There were sane variables shov-m 
to be independent. 

Those variables which were more often associated with other 
variables were: concerns over teaching respcjnsibilities (as a 
group), supervisor clarity on work matters, supervisor as a source of 
information/assistance, pay for work. Earlier analyses have shown the 
attitudes of teachers to be most favorable about supervisor teaching 
and their work. It is possible to conclude that^ as indicated by the 
(literatures) , no one variable but many variables are supportive of 
favorable attitudes. 
Implications 

An interpretation pf the independent and associated variables 
as well as newly suggested hypotheses based upon these data analyses 
for administrators and supervisors are provided here* For a comi^lete 
interpretation see Chapter Four- 
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The iJi5)licatioas for administrators and siq}ervisors of ABE 
programs to\vard developing favorable attitudes of ABE teachers 
and general" job satisfaction, based upon these interpretations, 
are numerous but will be stated briefly. 

Teachers are sensitive to the manner in which their supervisors 
perfom. Providing an opportunity for the teachers to be involved 
in making suggestions for improvements in the program, and then 
giving credit for the suggestions have been found to produce more 
favorable attitudes of teachers toward teaching and toward their 
supervisors. 

There is a need to provide in-depth interpretations to teachers 
about their work assignments, respond to questions pron5)tly and . 
show no favoritism in working with teachers. The way supervisors 
respond to questions is associated with the perceived degree of 
helpfulness of information from supervisors. 

Teachers have reported the supervisors visit them while teaching 
an average of 21.8 times during the year. Visits can mean different 
things to different teachers; but on the \>^ole, it appears that 
teachers find the visits to be supportive of their efforts. This 
concept could be substantiated by the fact that the teachers believe 
supervisors need to becOTie more aware of their performance, answer 
questions and clarify work assignments. 

Teachers might be provided information by the supervisor more 
often. Since teachers view supervisors as their major source of 
information, there is a need for supervisors to be more aware of 

this and act accordingly. Since other teachers have been identified 

I 

as the next important source of information, some means might be 
developed to support sharing and discussion sessions by teachers. 
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There is also a direct relationship between clarity of supervisor 
instructions about work assignments and the teachers' attitudes toward 
teaching. 

The literature has provided evidence of similar associations de- 
scribed in these implications. There is a direct relationship between 
employee attitudes toward the ABE program and the Supervisor. 
The amount of productivity varies directly in relation to which the 
productive behavior is itself satisfactory. The more satisfied 
teachers are with their work, the more favorable their opinions will 
be toward their supervisors. The behavior of the supervisor may 
influence satisfaction with current pay, job status, and conpany. 
Enployees want an opportunity to ask questions, express their ideas, 
and in general, be involved in decision-making processes of the 
program. Supervisory practices and employee satisfaction do relate. 

If teachers are to develop and maintain favorable attitudes 
toward their teaching in ABE programs, then the supervisor's 
behavior could be considered as a determinate of this development 
and maintenance. 

Hypothesis Three 

Hypothesis Three was rejected. It was found there are many 
variables significantly associated with those related to pay, tenure, 
and promotion. The conclusion was reached that selected variables 
of pay, promotion, and tenure are associated wtth attitudes toward 
teaching and are not independent. There are some variables recognized 
to be independent due to lack of association. 
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Those variables vrfiich were associated more often than others 
with pay, promotion, and tenure variables ^s^ere in the area of teach iri^; 
responsibilities, sources of recruitment, and relationship to super- 
visor. It is interesting to note the lack of, or nominal lack of 
association witli those variables concerned with atp-ount of pay, 
advanconent, and tenure in present position and present location. 
Implications 

An interpretation of the independent and associated variables as 
well as newly suggested hypotheses based upon these data, appear in 
Qiapter Four^ The subsequent significance of the data analyses for 
administrators and supervisors are provided here. For a complete 
interpretation see Chapter Four. 

The inplications of these results would suggest that administrators 
of ABE programs might consider the follo;^ing practices toward 
building and retaining teachers with positive attitudes toivard ABE 
teaching. ^ 

Teachers in ABE programs perceive the pay viaich they consider fair 
to be comparable with other teaching positions both in ABE programs 
and elsewhere. Though $6.10 was on the average fair pay, most teach- 
ers believe $7.50 per hour would be more fair. An examination of the 
pay scale of other teaching jobs and sane alteration in the pay of 
ABE teachers might be warrented. 

Teachers have indicated tliat on the average they are not interested 
in promotion, however, many teachers have douonstrated an interest 
in promotion. This interest wuld be higher if some plan for pronation 
was made known to teachers. Since there is nn pssociation between 
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anticipated tenure and interest in promotion, and since teachers 
believe they will be teaching in three years at the same location, 

some plan for prcxnotion, recognition, or advancement miglit be 
developed. This practice can be legitimized because there is no 
association between current salary and anticipated tenure. Current 
salaries could be altered and longer tenure might result. 

The literature of this field has suggested that there is a 
relationship between the perceived role and role strengths of 
employees and the awareness of these by supervisors. Teachers 
have better opinions of ABE programs where they believe supervisors 
are aware and understand their teaching responsibilities. As the 
satisfaction of employees toward their roles increases, the length 
of anticipated tenure may increase proportionately. 

The expressed concerns of teachers while teaching have been 
reported to be with students, content and themselves as teachers 
ranked first, seccffid, and third respectively. Concerns for room, 
pay, boss, spouse, administrative details, and your children are 
ranked fourth through eighth, respectively. While the concern for 
room, boss, spouse, and children have been ranked lower by the 
teachers, these concerns are more often associated than the top 
three concerns. In fact, concern for the boss while teaching is a very 
dc»Tiinant concern and more often associated than concern over students. 
This finding suggests the predominant concern of teachers is, in 

• effect, the boss» This can be explained somewhat by the relationship 
of supervisors' opinions* of the teachers* opinions described in the 
interpretations of Hypothesis Two. However, a careful assessment of 
teachers* priorities vAxile teaching may identify new concerns. 
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Supervisor behavior is directly related to employee attitudes 
toward a canpany or program, and in turn, better satisfied enployees 
may be more favorably inclined toward their supervisors. Supervisors 
need to be aware of the teaching strengths of teachers, toward greater 
satisfaction of teachers in their roles, which may result in increased 
tenure. It could be said that longer tenure is directly influenced 
by the behavior of- supervisors. Since it has been found that the 
perceptions of teachers for "part-time" teaching is not the deter- 
minant for or against longer tenure, the role of teacher is more 
paramount. It is suggested that the role of the supervisor is to 
enhance the teaching role function which may result in greater employee 
satisfaction. 

Teachers who are brought into ABE teaching by non-personal means 
of recruitment may demonstrate less interest in salary change, promotion, 
longer tenure than those brought into the program through personal 
means of recruitment. It has been reported by tlie teacher's that the 
personal approach via the supervisor and other teachers has been 
the primary means of recruitment. The personal approach to recruit- 
ment has the result of interest in longer tenure but also appears to 
carry with it the interest in increased salaries and promotion. Teachers 
who are recruited personally by tlie supervisor or other teachers may 
remain in their ABE teaching positions for a longer period of time. 
Hypothesis Four 

Hypothesis Four was rejected. It was found that there are many 
significantly associated variables among those analyzed in regard to 
hypothesis four. The conclusion drawn was that selected variables 
related to teaching responsibilities training received and training 
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nocds are associated with attitudes toward teaching and arc not 
independent. Several variables are not associated and are independent. 

Those variables uhich were more often associated with other variables: 
organizing con tent for class, outside preparation, teaching responsibilities 
(as a group). It was noted that few variables are associated with train- 
ing needs and training received. ' 

Iinpli cat ions 

An interpretation of the independent and associated vari;ables 
as well as newly suggested hypotheses based upon these data, appear 
in Chapter Four. The subsequent significance of the data analyses 
for administrators and supervisors are provided here. For a com- 
plete interpretation, see Chapter Four. 

Tlie ijnplications for administrators and supervisors appear 
to* relate to their prior teaching experiences as well as training 
for other occupations. In several places it has been suggested 
that outside o£ classroom duties hold enjoyment for the teacliers 
and are related to the notion of part-time employment. Since there 
is an attraction by the teachers to the preparation for teaching 
more thanj*/ith teaching itself, it could be said that the part-time 
nature of teaching provides more interest due to the greater oppor- 
tinity to engage in the preparation process. In addition, prior 
teaching experience and training could have resulted in frustration 
due to lack of tiino to prepare for teacliing. This question could be 
raised: If teachers were full-time would they receive the sajne 

enjoyment from teaching? These teachers appear to liave made their 
perceived part 'time position into full-time jobs. 
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uie TcacJiexi* lack of ccncem o"/er pa)' for tc- aching wai^. 
noted earlier. Tnis lack of concern cou'^c- be irflucixed by uieir 
attitudes tow'ard working witJi students arid otlier teachers, The 
students, they believe, appreciate their efforts, ihi? rr^iriticn- 
ship seems natural, hov;ever, it appears that the teacher 3 have a 
greater willingness to engage in teaching responsibiJ ities of linv 
non-personal nature also becsuse of their interest in students they 
teach rather than teaching itself. Ti\c responsibilities v;hich 
they are more willing to engage in due to interest in students are 
the teachers' least preferred responsibilities as sho^v-n earlier 
in Part I of this report. It appears that a strengthening of student 
teacher relationshiDs would enliance teacher satisfaction and 
productivity, 

Teacliers believe other teachers share their workload , are 
enthusiastic and are a source of information. Support for teacher 
sharing sessions v^-ould enhance this relationship. Longer tenure 
has also been associated with support for this relationship. 
Conqem for themselves as teachers while teacliing is related to 
the enthusiasm of other teachers. 

Teachers who have the support of their families may respond more 
positively to working with students, the content, and enjoy teaching 
more. Specifically, spouse, boss, and other teachers arc primary 
support groups. 

Throughout tlie inter3:)retaticns, the priinar)' source of infor- 
mation has been the supervisor. Here again concern for boss relates 
to developing content and evaluating students. Supcr\asors assist 
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teachers to carry out these responsibilities. 

Teachers have indicated that the room in which they teach has 
an effect on the \<ay ,they teach and their enjoyment in teaching. 
More time is spent on preparing to teach one student than a large 
class. Teachers enjoy preparing for class, and this preparation is 
directly related to their enjoyment of teaching. 

Throughout these interpretations it has been noted that 
administrative concerns are of the least interest to the teachers. 
They would consider taking another job if these duties become 
burdensome. However, it has also been shovvn that the teacher will 
ccHitinue to teach a long time and be teaching in ABE in tliree years. 

Since most teachers have a university degree, the type of 
training for the ABE teaching position and continuing education 
programs need to be carefully planned. Though the teachers reported 
they liked the training they received and they need more training 
for their job, they did w^at they received themselves, on the job. 
They are congratulating themselves for what they received , but 
indicate they need more. There has been sufficient evidence 

■ 

throughout this study to suggest here that individualized entry and 
continuing job training programs be developed based on individual 
assessed needs of the teachers. 

Hypothesis Five 

Hypothesis Five was rejected. It was found that all but three 
of the twelve attitudinal measures are significantly related with 
one or more of the other measures at the .05 level of significance. 
The three measures not found related are: No. 7, ''I believe Til 
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^ continue to work in ABE programs for a long time/' No* 9, 'T^fy 
family supports the fact that I am teacliing/* and No* 10, 
don't believe all students appreciate my work/* These three 
statements have been found, ho\vwer, to be associated to other 
variables when analyzed using Chi-Square statistics. The conclus- 
ion drawn Avas that there are significant relationships between 
the tv^'elve items on the attitudinal measure. 
Implications 

An interpretation of the independent and associated variables 
as well as newly suggested hypotheses based upon these data appear in 
Chapter Four. The subsequent significance of the data analyses for 
administrators and supervisors are provided here. For a conplete 
interpretation see Chapter Four. 

Interpretations of the results of this hypothesis have been 
provided to assist ABE administrators and supervisors. Teachers may 
enjoy teaching more if they have the opportunity to develop their 
own resources, can demonstrate they have ideas about good teaching 
and can share these resources, can demonstrate they have ideas about 
good teaching and can share these resources and ideas with other 
teachers they believe are also enthusiastic about their jobs. However, 
the teachers may demonstrate negative attitudes toward their jobs if 
asked to take more in-depth training. In addition, however, the more 
they need ideas for their job, the less they appear to enjoy teaching. 
There is a need to assure that the teachers are well supplied with 
ideas and resources, and it may be best to allow the teachers to share 
these among themselves. 
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The teacliers have shov%ii an extreme diversity of opinion about 
the training offered by the State office. Tliey have suggested 
that such training could influence their tenure and attitude 
tcvard teaching. ITiis is due to the fact that the teachers believe 
they have ideas about their job and have entliusiastic teacher 
colleagues fran \\hom to gather ideas and develop resources on their 
own. The teachers have suggested that if asked to take more in-depth 
training, locally or statewide, the>' may take another job. Taking 
another job is positively related to needing ideas for teaching in 
the ABE program. It appears they do not wish to take another job 
however, because they have ideas about good teaching, have developed 
resources and are with enthusiastic colleagues. 

The fact they do perceive their colleagues to be enthusiastic, 
appears to have been a deterant to their fear of teacliing as well as 
the reason they would take training and acquire ideas for teaching 
roles. 

Having ideas to do their jobs also appears to have deterred the 
teachers from the fear of teaching. In addition, in search of ideas, 
they may take more training. There is a positive relationship between 
needing ideas and fear of job. 

Being afraid to teach is positively related to need for training 
and they may wish training so as not to be afraid to teach. On the 
other hand, the fact they have developed their o\sn resources have been 
another deterant from fear of teaching. Building or developing their 
own files of resources appears to be the bases for the request for more 
training and new ideas. 
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Throughout this discussion, it is assumed that the perceptions 
of the teachers toward their colleagues are correct. If these are 
correct, then there is evidence to suggest specific ways and means 
for developing and maintaining high positive attitudes of teachers 
in the ABE programs. 
Discussion . 

It is this researcher's belief that the variables selected 

for study in the Objectives and subsequently the report of actual 

findings have been very helpful toward understanding the ABE 

teachers in Nebraska. The findings show a new view of ABE teachers 

and should prove to be valuable infomation toward the development 

« 

of training programs for ABE teachers. 

The Hypotheses, on the other hand, liave again revealed the 
nebulous conditions for developing positive employee attitudes • 
There is not one variable associated with employee satisfaction 
of attitude, but a great conglomerate of variables. Predictive 
variables for recruitment, and long tenure are very hard to 
develop and must continue to be investigated* 

Due to the fact that the hypotheses were rejected, consideration 
was given to development of- hypotheses for further study as reported 
in Chapter Four. This is appropriate as this study proposed to 
ascertain if associations exist toward predicting outcomes and not 
intended to actiially predict outcomes. If the latter had been so, 
specific predictive hypotheses vould iiave been designed originally • 

It is possible now, however, to suggest continued study regard- 
ing the specific relationship between such variables as length of time 
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in part-time \vork and attitude toward pay, or training for any ether 
occupation and length of tenure in present location. The hypotheses 
suggesting cause and effect relationships, though hazardous to 
resolve, can now be investigated. 
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Chapter VI 
Ir.Tplications and Rcccnnrioriclaticr.s 

Introduction 

Tlircughout this report cons ide ration has been given to the 
analysis of ABE teachers' perception regarding their attitudes, 
interests and iriipressioas of tiie ABE program in Nebraska. iTiis 
was the intent of the researdi. Tlie teachers have responded 
candidly and produced imcli lielpfui infonaation. 

However, the iJJij:)lications of the teachers' .perception need 
to be examined \vith three additional perspectives. Tnc first 
additional perspective deals with the notion that teachers' 
perceptions are but cne of several sources of evaluation which 
nught be considered by the /JiH program administrators. Other 
sources used include tlie Administrators supervisors at the local 
and state level as veil as the students themselves. Tae second 
additional perspective deals witli the fact tliat nonics in support 
• of the prograr.i are generated from the State level where responsibility 
for fulfillment of Federal regulations is imperative. Tne third 
additional perspective deals v;ith the administration of teaching 
programs statewide and regionally. It is recognized that efficient 
use of personnel and resources niay require development and 
implementation of state and regional meetings. 

Jnipli cat ion s 

The teachers were found to possess many characteristics, 
skills, and attitudes about which there lias been some confusion until 
this time. It was found, for example, that the teachers have a 
great deal of e>a)erience and teachir^^ background. One hundred and 
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thirty-nine have bachelors and/or masters degrees and most have 
teaching certificates. All but 12 teachers have some university 
or college education. 

The average age is 55 yeai:s of age. There are 120 teachers 
who are married, 18 single, four divorced, and separated, and 
eight widowed. The assumed relationship hetK-een children at home 
and desire to be part-time teachers has not held true since there 
are only an average of 1.5 children per /VBE teacher. 

The teachers desire to be part-tijiie teachers, have an 
excellent attitude toward teaching, see teaching as a career, 
have a desire for promotion and advancement, and have suggested 
specific ways promotion and advancement strategies could be de- 
veloped. They spend four hours on the average preparing for class 
and believe the students, the content, and thans elves have highest 
priority for consideration in teaching, CXit of class 'preparation 
is very satisfying for the teachers. 

The teachers have 10,3 years full-time work experience and 
4,8 part-time work experience. They have three years on average 
of experience with ABE* In general, they believe supervisors 
are fair, use their (the teachers) opinions, answer their questions^ 
are the primary source of training and helpful work information, 
and do not show favoritism. 

In terms of coompensation, they believe the fairer pay for 
teaching based on experience and education should be receiving 
$7,50-8,50 an hour. There are great differences in teachers* 
salaries, and some adjustment in pay was suggested. 



.^4 

The re:.J:ers view ^.hc.inselves **pnz t- tijac'' and wish to rcn'tiuii 
so, like Lcaciii-^.g, but have expressed rerilly :>pac:ific ;>^>o they 
should be invo3ved in training. They have good reasons for teachrnj 
aivi they to st^y in teaching. 

They believe they need training assistance, but since each per.sou 
has such uifftront needs, the teachers believo Individualized 
approach to training is vital. They have soine global neods such 
as reading, TESL, and teaching special cultural groups wirh the 
VietnajTXJse being mentioned specifically. They would like ideas, 
inspiration, specific content help, but not any more assista'?ce 
with instructional design since they believe they know about it. 
The teachers believe they are well aware of teaching -learning methods 
and theory of learning, but they also indicated they would like more 
nnfonnation about how to work with different adults. 

They express concern about the value of large state meetings. 
They wculd like to be provided with* the opportunity to get training 
but it is their perception a combiriation of local and state-wide 
meetings would be helpful. They reported diverse opinions about 
the value of state meetings as new teacher training. They reported 
a preference for training which might be conducted at the local level 
or training in which time \<as alloted to share experiences with 
other teachers. 

The teachers are of the opinion that their opinions about 
teaching are very closely related to a host of other such public 
opinions in the community. This means that the literature is 
supportive on this issue. Where there are favorable internal or 
or en^joyee attitudes, excellent exteiTial public opinion will also 
generally be high. 
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In addition, there are many implications which have been ident- 
ified from the attanpt to ascertain associations of variables. 
The discussion in Chapter Four identifies the fact that there, are 
many variables associated with positive employee attitudes. There 
is not one but a conglomerate of reasons for favorable employee 
attitudes. 
Recommendations 

Based upon the fact that Objectives Six and Seven of this study 
seek Recommendations, they have been used as the basis for devel- 
opment of the Reconmendations. 
Objective Six 

The sixth Objective was to ''recommend prescriptive training 
needs for ABE teachers." 

Reconmendation One 

Based upon the analyses of the teachers' opinions of state 
training, their statement of needs and their competencies, it 
is recommended that consideration be given to modifying the present 
training formats to meet the needs of the teachers. 

The teachers perceive a need to provide training for beginning 
teachers in local areas. The needs to be filled through this 
training are considered by the teachers to be very individual. 
In addition to an individualized approach for beginning teachers, 
consideration could be given to having more continuing teacher 
training in local areas. The supervisor is perceived by tlic teachers 
to be the key person to identify with the teachers the needed training 
based on an individual teacher assessment. 
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The topics r'or^ training are ven/ irdividualizeu as weii* 
However, based on an assess^1ent of cmpclo;icieb> it Coii he 
concluded tliat teachers do not need further assistance in ^vorking 
witla adults or instructional design and method oiogy. R^itlior, 
there is the need to provide an opportunity for teadiers to assess 
their teaching resources, acquire additional ideas and resources 
for teaching, share tlieir personal experiences with other teachers 
and be provided assistance in assessing their personal teaching 
needs* In general, the teachers believe that they need to be 
given more credit for their background and experience and should 
be more involved in designing their o\vii training. 

Objective Seven 

The seventh Objective was to*Vecommend a structure for retention^ 
of teachers." 

RcconTmendation Two 

Based upon tlic analysis of tlie teachers* opinions of promotion, 
tenure, advancement, and pay, it is recoininended that a plan be 
developed for promotion and advancements . This plan is one in 
which recognition for quality teaching, concern for tenure in 
teaching and ciodit for innovation would be key factors according 
to teachers* This is somewhat different from the norraal promotion 
plan, but realistic, since there are so few positions for su])er- 
visors and directors. The teachers themselves have suggested innov- 
ative ideas in this regard* 

In addition, the. pay scale might be cx.iminod* Tlie great var- 
iance cf c";]-v^.'o : r?-o>'ominod to cieteT^vijie if fon)c consistency 
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should exist among teachers performing essentially the same functions 
throughout the state. Consideration might be given in compensation 
to the belief that the teachers hold that they are highly qualified, 
and view themselves as professionals. 

The teachers have indicated that they plan to spend, on the 
average^ three more years in the ABE program teaching. This, 
however, should not be viewed as an indication that they will 
stay in view of many positive and negative factors. 
Other Considerations 

Reccmnendation Three 

It is recommended that continued study be made of the assoc- 
iations found to exist bet\^'een the many variables under inquiry in 
this reasearch. This is due to the fact that since it has been 
ascertained that there are associations, predictive hypotheses may 
be studied. Some of these additional inquiries could be achieved 
through statistical analyses of airrent data while othersmight. be 
made through personal interviewing, visitations, and observations. 

In addition, it is suggested that the known independent 
variables be analyzed more closely for their effect on the assoc- 
iations found to exist. Limitations of time and resources could 
not permit further analyses here, however, it is recognized as an 
ijiportant consideration of this reasearch. 
Conclusion 

It appears that the literature on Adult Basic Education 
teachers and Adult Education teachers has been advanc(.d by this 
inquiry* Continued recognition should be given to those agencies 
and leaders who encourage research projects such as this one. 
TTiQ results, hopefully, will generate considerable interest and 
response' in the field of adult education. 
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OPINION SURVEY 
ADULT BASIC EDUCATION TEACHERS OF NEBRASKA 



Dear Participant; 

Adjlt Basic Education programs in Nebraska have increased rapidly over 
the last 10 years. With the increase in prograins, students and teachers, 
those v/ho direct the AB^ program statewide need to be kept aware of the 
opinions of all persons involved about ABE in Nebraska* Opinion surveys 
are one way to find out these views. Your opinions can assist us to improve 
the program where needed. We would appreciate your assistance in this 
regard. 

This survey asks for your opinion about teaching in the ABE programs 
in Nebraska and other general information. VJe would be most appreciative 
if you would take the time in the next week to fill it out and return 
the form in the enclosed envelope. All ansv/ers will remain anonymous. 
We request you do ncrfsign this form. Each form is numbered to facilitate 
return of the survey. We do this so that you can feel free to express 
your honest and sincere opinions. Please answer alj. questions in the 
survey. We request this be done Independently and not with other teachers. 

Please include information relating to ABE in all questions, 
unless specified otherwise. In the pilot study v/e found this survey 
takes only 30 minutes to complete. 

Please return by Friday, May 30, 1975. Use the enclosed envelope. 

Thank you in advance. 

Sincerely, 

Mary Jane Even, Ph.D. 
University of Nebraska 

Leonard Hill , Ph.D. 
^Di rector 

^Adult Basic and Community 
Education 
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OPINION SURVEY 
ABE Teachers in Nebraska 

Participant Mo. 
City 



Pari I. 

We would like some information about you personally: 
1. Your age: (check one) 

a. under 20 years ;;_ 

b. 20-24 years 

c. 25^29 years 

d. 30-34 years 

e. 35-39 years 

f. 40-44* years 

g. 45-49 years 

h. 50-54 years 

i. 55-59 years 

j. 60-64 years 

k. over 64 years 

2; Your educational background: (check the highest level attained) 

a. Less than 8th grade 

b. Completed 8th grade ^ 

c. Some night school 

d. Completed High School 

e. Voc, Tech. Community 

College 2 years 

f. Voc. Tech. Community 

College-some courses 

g. College/University 

1-2 years 

h. College/University 

3-4 years 

i. Masters degree 

j. Other: please specify any other courses or training 



3, Marital Status: (check one) 

a. Single 

b. Harpied 

c. Divorced 

d . Separated 

e. Widowed 
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4, Do you have any children? 

a. Yes 

b. No :(If ''no- go to Question ^7) 

5, Please indicate the number of your children in each of the 
following categories: 

a. Preschool 

Grade School 

c. High School 

d. Vocational School 

€• College or University 

f . Out of School 

g. Armed forces 

g. Married/own family 

Other schools 

j* Please specify 



6. How many of your children live with you at home now? Number 

7. Do you have dependents other than your ovm children HvIdg with yc\:r 

a. Yes ^If yes; b. Ko. of children ;c. No, of adults 

d. No 



8. How many total years of paid experience do you have including 
your teaching job for ABE and all other paid work? 

a. Years part-time work experience 

Years full-time work experience 

9. How many years and months have you worked in your present /^fJE 
teacher position? (Identify each academic year as one year). 

a.; Years ' 
b • rtonths 



10. Have you* worked in the sar,e location as an A5E teacher for all 
this time? 

a. Yes 

b. No : Please indicate where else you have worked as 

an ABE teacher, , 
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11 • Is your present work on a full-time, part-tirne, cxtra-tipc or 
t€n)porary basis as an ABE teacher? (check one) 

e. full-time ^ 

b . part-time 

c. extra-timo ^ 

d . temporary 

e. other (pleaso specifyT 
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\Z. Where did you receive trairrlr.g for yoor v/ork as an ABE teacher? 
(Check all that apply) 

a. Conm;nity colleqe 

b. State Department of 

Education workshops 

c. College or University 

d. On the job training 

e. Self taught 

f. Other (please specify) 

13. Please rank the irajor respcrsribi! ities of an ABE teacher Tfstsd helow 
according to hov/ rr.uch work effort yct< believe you put into doing 
them. (Rank 1 as niost v/crk and 8 as least v;ork.j 

a. Teaching small classes 

b. Teaching large classes " 

c. Teaching one student at a tine 

d. Preparing for teaching each day 

e. Organizing the content for a course 

f. Evaluating the students* v/ork 

g. Administrative details (tours, 

tests, etc.) 

h. Other (please specify) 



14. Plear^G give three brief rca:,QP,s yo:j I'l^.-e for v-orklng as an ABE teacher, 
a* 



b. 
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15. Have you received training for any other cccup^.t'Icn other than AB£ 
Teacher? 

a. * Yes If yes, v/hat 

b. Mo 



16, Have you received specific training for your pre.^ent A8E teacher 
position? 

0. Yes If yes, what kind? Check those that apply and 

specify others : 

On the job 

Workshop ^ ' 

Courses 

Other I^i5ti^^llt■?o^!s 

Mo Supervisors J 

Other (ploa^c s?:c";fy) 
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17* Have you any prior teaching experience? 

a- Yes If yes, check what kind and indicate years. 

Elementary School Number of years _ 

Junior High School Number of years _ 

Senior High School Number of years _ 

Adult Education Number of years _ 

w Other (please describe Number of years _ 

— below) 



li>. Previous experience you have had in wrking with adults. (Indlude all 
you believe appropriate.) 
Type of Experience Where What responsibilities 

did you have 



19. We would like to know if you believe your opinions of ABE teaching 
are shared by other persons and groups. (Check yes, maybe or no 
as it applies) "My opinlonsof ABE teaching are shared by:" 

Yes Maybe llo 

a. Other ABF teachers? • 

b. Local ABE Administrators? 

c. My boss/ supervisor? 

d. My spouse/boy/girl/friend? 

e. My friends? 

f. The citizens of th^ community 

where I teach? 

g. The students I teach? 

h. The local newspaper personnel 

Part IL We would like some opinions about your \iork as an ABE teacher: 

20. In comparison v/ith other local public school programs or comn^unity 
college programs, what do you think about the ABE program as a 
place in which to v/ork? (check one) 

Is it: i. Better? 

b. About the same" 

c. Not as good 
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21. Do you believe that your local ABE program administrate- keeps ABE 
teachers in mind when making decisions that will affect them? 

a. Yes 

b. No 



22. Do you believe that the State Director of ABE programs keeps ABE 
teachers in mind when making decisions that will affect them? 

a. No 



b. Yes 



23. From whcm do you receive the most helpful information to do your 
ABE teaching job? (check one) 

a. Your irmiediate supervisor 

b. The State Office 

c. Or both your supervisor and 

the State Office 

d. Other teachers 

e. Other (please specify) . . 

24. Hov/ often do you receive information which helps you do your 
ABE teaching job? 

a. Very often 

b. Frequently 

c. Not very often- 

25. When changes are made in your ABE teaching ways of work, are you 
told why? 

a . Yes 

b. No 



26. If you proposed an improvement, would your immediate ABE supervisor ' 
give you credit for it? 

a. Mo 

b. Yes 



27. Does your ABE supervisor show favoritism in dealing with tsachers? 

a . Yes 

b. No 



28. Do all the teachers in your ABE program carry their share of work? 

a. No 

b. Yes 
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29. Hhen you ask your immadiate ABE supervisor a question, does hi/J^^o: 

(check one) 

a. Give you an answer promptly 

Pass the buck 

c. Forget it 

30. Do you like to work v/ith the other teachers in the ADE program? 

(check one) 

a. All of them 

b. Most of them 

c. Some of them 

None of them 



?1. Do you like to v;ork with the students in the A3E program? (check one) 

a» All of them 

b. Most of them 

c. Some of them 

d. None of therr 



32, How do you obtain most of your information about what is going on 
in your local ABE program? (Check those that apoly and rank those 
checked [1 being the most] for their helpfulness). 



a. By the grapevine 

b. Publications 

c. Supervisor 

d. Other teachers 

e. In meetings 

f • Other (please specify) 



33&.7 Are you happy with the way your ABE supervisor works with you? 



33b. How often does your immediate ABE supervisor see you on the job in th 
classroom during the year? (Estimate the number of separate times • 
during the year) 



34. Do you believe there is an opportunity for advancement and promotion 
in your ABE Job? ^ 



Check 



Rank those checked 



a. Yes 

b. No 



No_ 
Yes 
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35. Would you li'ce to be promoted in your position as an ABE teacher? 
a. Yes 



b. Mo !f no, go to Question 37. 

36. What type of promotion do you believe you should have? 
(Please Specify) 



37. Does yoirAEE suoervisor make clear what needs to be done and how to 
do it? 



a. No 



b. Yes 



38. Do you believe your immediate ABE supervisor welcomes your ideas and 
suggestions? 

a. Yes 

b. No 



39. Are nsv/ employees properly trained for their jobs in your view? 

a. N o 

b. Yes 



40a. Do you feel that the pay for your job is fair compared with other 
teaching jobs? 

a. Yes 

b. No 



40b. Do you feel that the pay for your job is fair ccir.pdred with other 
jobs in the ABE program? 

a. Yes 

b. No 



41. What is your present pay by the hour in the ABE program? 

(write in) 

42. What is a fair pay for your total job as an ADE teacher? 

(check closest amount) 

a. $2.50 0 hr. 

b. $3.50 0 hr. 

c. $4.50 (3 hr. 

•d. $5.50 P hr. 

e. $6.50 0 hr. 

f. $7.50 0 hr. 

g. $8.50 Q hr. 

h. $9.50 0 hr. 
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Part III- We v/ould like to know how you feel about teaching in ABE prograa^s: 

43 How do':you vte'w yourself presently in tho ABE teaching profession? 
(check one that applies most* specif icall} ) 

a. Career teacher 

b. Full-time teacher 

c. Part-time teacher 

d. Temporary teacher 

e. Extra time • ' " " 

f. Only occasionally 

^ teacher 

g. A/ tie 

44, What brought you into the ABE program as a teacher: (ChjBck all those 
that apply) ' 

a. Recruitment 

b. Volunteer 

c. Answered an Ad 

d. A friend ^ 

The school 

supervi sor 

f. The State Director 

g. Other persons or things (please specify) 



45. Please rank these 9 items according to their importance to you 

when you think about teaching in the ABE program. (Rank 1— most 
important and 9— least important). 

a. The students 

b. The content ^ 

c. The room 

d. Yourself 

e. Administrative details , 

f. Your spouse 

g. Your children 

h. Your pay for your work , 

i. Your boss 



213 



ERiC I 



198 



Instructions for 46-57: 

Rate* on the scale from 3-1, your feelings about the statements listed 
below in regard to ABE programs. 

[Example: I hope all my students pass the test for G.E.D. jX}3 strong feeling! 



46. I enjoy teaching 

47. I like the training received to do 

my job from the Department of i 

Education. 

48. If there was another job open I 

would take it instead of teaching. , 

49. I believe ABE teachers have much 

enthusiasm for their work. . 

50. I have many ideas about good 

•teachi ng . 

5K I need some new ideas about how 

to do a better job* j 

52. I believe Til continue to teach in 

ABE programs for a long tin^e. J 

53» I really am afraid to teach. ^ ^ 

54. My family supports the fact lam^ 

teaching* ^ ' j 

55* I don*t believe all students 

appreciate my work. 

56* I try to build up a good file 

of resources to help me in my job. , , 

57* I believe I need more in-depth 

training to do my job better* L I 1 ^ 

58. Please comment on what kinds of training needs you have as sn AHE 
instructor. 



(Check one box per statement) 



3 

strong 
feelings 



2 1 

neutral weak 
feelings feelings 
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Do you anticipate being an ABE teacher in 3 years? (Check one.) 

Yes 

No 

Please comment on how long you expect to stay in this work and v.hy. 



Please estimate in hours the time you soend outside class in 
preparation for ABE teaching, (estimate per week) 
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Part IV. 

Below are three case studies of problems you may encounter in your 
classroom. Would you describe in your own words how you might handle 
each case study problem? Use the space below and back of page's. 



6U A new student arrives late to class during the 5th week of 
classes. He is 30 years old* an alien, hard to understand 
because of his lack of English. You are in the middle of a 
lengthy explanation. What viould you do? How would you act? 
What v/ould you say? Why? 
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62.. The tests for one section of the class in reading didn't arrive. 
You feel you must provide seme testing today because the students 
are-ready, but the tests aren't there. How would you handle this? 
Would you give a test? Would you wait? What are some alternatives? 
Describe what you would do and why. 
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The class appears bored with your teaching methods and so are you. 
Would you .change them? What are alternative ways of teaching 
your subject? Are their alternatives? Do you have a choice? 
Describe what kinds of things you would do to make your teaching 
less boring—if It ever gets to be. 
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Please list the strongest points (In your opinion) of your Adult Basic 
Education program.^ . . 



65. Please list the weakest points (in your opinion) of your Adult Basic 
Education program. 



66. What suggestions do you have for improving the prograa?^ 



219 



o 

ERIC 



STATE BOARD OF EDUCATION 

9t. iCRRY HARCITT. PitCSinKNT 

CROVCM STMCCT 
OMAHA* NCSMASKA ««I14 

WILLARD H. WALDO. VtCC-rRK«iOCNT 
DC WITT, HCSMASKA 4»S«t 

rRANK C. L.ANOIS 

UMCOLN.*HCtftAfKA SMOf 



WALTCR L. MbLLER 
tta WCST 9MO STMeCT 
WAVNC. NK«MASKA 



. 204 

^ialc of ^fbrasfea 
^eparhiiml of ^rlucafton 

M. ANNE CAMPfSELL 

C0MMtSS10H£R OF EOUCATtON 
. 23) SOU.TH lOTH STRCCT LINCOLN ^930$ 

March 14, 1975 



STATE BOARD OF EDUCATION 

DOROTHY CRCICH 

tCSO NOMVH CLM »T<%CCT 
HASTtNCS. KC«HAftKA'«»«Qt 



Mas. marcarct lockwooo 
t»oo aCNTAV aouLCVAno 

GCMINC NC«MASKA «»94l 

HAROLD O. PCTCrsON 
• tS SOUTH fly AVCNUe 
OMAHA, NCftMASKA 4CtO« 

Mrs. MARILYN FOWLCR 

tt04 ^LUM CMCCK LANS 
UCXINCTON. NCftflASKA •••SC 



MEMORANDUM 



ABE Program Supervisors 



FROM: Leon 




Hill,- Chief - Adult & Community Education 
Section 



rogram Evaluation 



The Federal rules and regulations, which are the 
controlling factor in Adult Basic Education Programs, 
mandate that we do an outside, third-party evaluation of 
the Adult Basic Education Program every few years. In 
order to make this more than just a compliance with .the 
law, we have asked the University of Nebraska to do an 
indepth study relating the characteristics and attitudes 
of our teachers to the general program. 

. 

With this in mind, your teachers will be receiving 
a questionnaire from Dr. Ma-^y Jane Even, We would like to 
ask you to encourage your teachers to complete the 
questionnaire as honestly as possible and return it to her. 
The results of this opinion survey will help us endeavor 
in our planning to make the ABE Program better during the 
next few years. Thank you for your cooperation. 



LRIl/bos 
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location of 151 Teachers in ABE Opinion Survey 



Number for 


Percentage of 


Each city 


Respondojts 


i-3 • 


Alliance 


2.001 


2-3 


Beatrice 


2.00 


3-6 


Bellevue 


4.00 


4-8 


Qiadron 


5.30 (05. Cozad— 0) 


6-4 


Fairbury 


2.60 


7-2 


Falls City 


1.30 


8-22 


Grand Island 


14.60 




Kearney 


.09 


10-1 


Lexington 


■70 


11-16 


Lincoln 


10.60 


12-10 


McCook 


6.60 


13-1 


Minden 


.70 


14-4 


Nebraska City 


2.60 


15-21 


Norfolk 


13.90 


16-7 


North Platte 


4.60 


17-2 


Qgallala 


1.30 


18-22 


Cknaha 


14.60 


19-12 


Scottsbluff 


7.90 


20-3 


York 


2.00 


21-4 


York-NCW 


2.60 
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I\\imber of Supervisors by City 
Absolute Frequency of Cities 



Alliance 3 

Beatrice 3 

Bellevue 6 

Chadrcii 8 

Cozad 0 

Fairbury 4 

Fall City 2 

Grand Island 22 

Kearney 0 

Lexington ,1 

Lincoln 16 

McCook 10 

Minden 1 

Nebraska City 4 

Norfolk 21 

North Platte 7 

Ogallala 2 

Omaha 22 

Scottsbluff 12 

York 3 



Nebraska Center for Women . . 4 
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TEACHER'S REIN'S FOR iVORKL\'G IN ABH 

Question 14: ABE Opiraon Survey: 

Enjoy "ivorking with adults \<ho want to learn. Adults appreciate 
the help you give them. No worry about discipline. 



To help people to have a more enjoyable life. To help myself 
keep with the latest developnents in education. To make some 
extra money. 



Desire to help psople. Enjoy teaching. Sal3r^^ 



I enjoy it. I like to see people better themselves. Education 
of any form is always interesting and beneficial. 



I enjoy very much working with these kinds of people, they are 
enthusiastic, also challenging. May go into this field eventually- - 
Special Education. Extra-earnings are my pocket money. 



I enjoy working vdth adults. Teaching is very fulfilling to me, 
on this level and I enjoy teaching. The money is needed. 



Help others gain knowledge. Help myself gain more knowledge, 
to get acquainted with people of different social status and learn 
their problans. 



Interesting in educational outcomes for adults. Enjoy teaching 
a variety of subjects. Rewarding to see those who really want to 
progress, grow, and learn. 



Enjoy working with adults in helping thecL to accomplish their goals. 
Like the idea of learning a few new things myself from otlier people. 
Really like the atRiosphere and attitudes of the students and 
instructors in the ABE classrocm. 



I would like to see other people better the^nselves by receiving 
more education. I am part Indian and therefore think that I can 
understand the Indian People. I don't like to see other people 
oppressed because of lack of education. 



Like working with educable retarded. Experience -helps me with 
my free time job. Money* 
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Because I get to iaiow more people fron different countries. I 
enjoy helping them to understand English. 



Enjoy teaching. Need for a teacher. Wonderful, appreciative 
group of people to be with* 



Results are so gratifying. Adults are so eager and grateful. 
The cooperation and enthusiasm of adults. 



Challengina. Worthwhile accomplishment. Need to help people. 



The work is extranely rewarding--! needed a change after teaching 
7 years in secondaiy education. The hours work out well with my 
home schedule. I am teaching because I agree very strongly with 
their innovative programmed individualization. 



Working witli adults is a satisfying e3q)erience. Most adults 
have a real desire to progress, and it's good to be a part of 
helping than attain goals. I've learned a great deal in preparing 
to teach. 



Satifaction of helping people who are earnestly seeking knowledge-- 
and betterment for themselves. I love to teachi The adult educ- 
ation coordinator ^'twisted by ann** to get me started I 



To help people who are willing to come back for an education. 
It provides more experience for me, viorking with people in 
education.. 



To help these adults obtain the education they now wish to receive 
To make the ABE program available in our community. 



Enjoy individual contact teaching one-to-one or small groxjps. 
Generally the people have a desire to achieve. Satisfaction in 
seeing .the class accomplish GGD individual test goals. 



I enjoy teaching. I enjoy adults. The job challenges me. 



A deep interest in this type of work. I feel the need to help 
others. I am equipped to teach and have been a successful teacher. 



225 



210 

I like the people who are my students- I am making a contribution 
to society in my own small way. It is part-time, and so allows me 
time for my small children and family responsibilities. 



To help people iiiq)rove their education. To have useful onployment 
in retirement. To receive supplemental income. 



I worked previously with adults, enjoyed it, and jumped at the 
chance to work in ABE. It is challenging and diversified, seldom 
stagnant, constantly changing and requires creativity. It is 
a teaching career which deals in relevancies, is more humane and 
lends itself to pragmatism. 



Find the eagerness of adults to learn stimulating. Keeps me 
studying and learning. Meet interesting people -other staff, state 
representat ive s . 



Having been accepted for the position when first opened up in 
our caimunity. Having been asked to work when present program 
opened up after an interval of no classes. The good it does to 
the individuals I work with and the feeling of reward after working 
with them. 



I believe in Adult Education. I am certified to teach. I 
needed a job. Part-time fit very well. 



It is a rewarding experience. I enjoy helping people to 
get a better education. I enjoy the work. 



HelDS the COTmunity through these individuals. Keeping myself 
updated with the use of -the material. The hours are convenient with 
tne rest of the family's schedule. 



I like to teach. I'm interested in helping others share in 
elevated standards. The sense of accomplishment M^en I see the self 
confidence and poise develop in the students with my help. 



I enjoy it. I believe there is a definite need. 
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Enjcfyraent. Interest in education at all levels* Extra pay. 



Enjoy working with adults. Keeps me an touch with education. 
It gives me part-time wotk and an q)portunity to earn money* ' 



The satisfaction of helping peopleimprove themselves or to 
reach a goal. Financial. 
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Experience of ABE Teachers 



Question 18: 

Type of Experience 

Nurse Aide 
Homemaker Aide 

Cafeteria 
Sales 

Asst. Principal 
ABE 

Religion 
Extension Club 

Given Sectionals 
Wrote Manuals and 
Guide 

Nutrition Aide 



Psych. Service 
Assistant 



Bible Class 
tt 



Clubs 

Professional Org. 
Church 

Adult Ed. Instr. 
Leadership 



Teacher-Church School 
Director 



Store vrork 
Store work 

Librarian 

Historical Society 
Business and Professional 



Where 

Colorado 
Colorado 

College 



Wheeler, Kearney 

Catholic School 

Nebraska 

Nebraska 
Nebraska 

Tchrs. Con. 

Migrant School 

Nebraska 

State Home 



Iowa 

Nebraska 

Hcmetown 
Local and State 
Hometown 

Nebraska 
Nebraska, Nevada 



yari< 
Texas 



various places 



Nebraska 
Iowa 

Nebraska 
Nebraska 



Responsibilities 
Nursing Care 

Waitress, Assist. Cook, serving 
Dishwasher 

Clerk, Cashier, Bookkeeper 
All Administrative duties 
Only teacher 

GVF Pres. and Service Chairperson 
President 

Total Acadanic speech 

Total Supervision, Head Tchr. 

I- 1 basis, teaching, budgeting, 
low-cost, recipes and menus. 



Teaching severely retarded children 
and adults. 

Leadership 



Officer Pres., Sec. 
Officer, Pres., Exec. Board 
Teacher 

Classroom instioiction 
Officer in organizations such as 
church, A.A.U.W. , Scouts, etc. 
Liaison personnel at convention 
organizing, dissaninating info. , 
being tactful 

Taught classes 

training adult workers with 

High School students 

Regular work in general store 
Regular work in general store 

Substitute 

President, Treasurer 
Program Chairperson, V,P. 
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Type of Experience Where 

Wanan*s Cliib Pres. Hometown 
Vacation Bible School " . 

Officer of teacher group County 

School teacher County 

Clerk Hometown 

Suggestions and infomation Vienna, Austria 
TeatJiers 

V.S. Amy 

General Contractor 

Organizing adult classes 
Tau^t fitness for adults 

Teaching 

Sipervisor-Student teachers 

Supervisor-Student Teacher 
Workshop instructor 

Christian Education 
Ccromittee and Chainnan 

GED classes 
ESL 

Principal 
U.M, Church 

Receptionist 
Switchboard 

International Students 
Club 

Host Family 
Emergency food § med. 
services 

Ed. Chairperson 
Conferencing 

Co-worker 

Office work 

Clerk typist/Sec. 



Reading councils 
WWII 

Kansas 

Nebraska 
ft 

State College 
California 
Univ. of Wyoming 

Public School 
2 cities in Nebr, 

Church 

Sr. High 
Sr. High 

Nebraska 
Nebraska 

Insurance 
College 

2 cities in Nebraska 

tff tv 



Nebraska 

Church circle 
School 

Factory 



European Exchange 
system 



Responsibilities 
Regular 

Teacher and overseer 
Secretary 

Rural area all areas 
Salesperson 

U.S. information 
speaking 

Division Headquarter-Records 
and Administration 

Office Manager 



Instructing teachers 

Supervision of student teachers of 

reading 

Supervision of classroom teaching 
Instruction in teaching science 

Directing Christian Educ. 
Pi*ogram and Training workers 



Director- Youth groups, Grades 
8 thru college 



Leadership § organize 
Participation as host family 



Program for circle 

Working with parents and students 



Supervised personnel sometimes 



Worked personally with German 
personnel sup., oi:gani2ing 
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Promotion Suggested by ABE Teachers 
Question 36: ''Type o£ Promotion" 

Teaching more than 5 hours/week 



I really don't know 



Salary increase 



Head Teacher 



I would like to see a coordinator for Adult programs in this area. 



If my work is satisfactory a person should be rewarded in some manner. 



Area curriculum helper to establish techniques and wavs of teaching. 



Regional or district" supervisor. 



Would love to work in the office as assistant business and personnel 
manager on a short iay basis - 9:30 to 2:30 (see suggestions for 
improvCTient) 



Mot really a promotion - Just being able to continue and improve as 
possible to help the people who need help. 



!'lore hours - sane to do extra work besides classroom. 



I would like to know more about the ABE promotions • I would like 
full-tijne work. 



I don't know enough about it to answer this. 



I would like to teach a larger group of career-oriented people in 
basic business English such as those who need more work before 
attending business school. 



I would like to teach ABE full-time. 



There is no pronoton opportunity in my present position. 
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I hope to becane a supervisor. 



Would like to go on to community college work - especially after 
high school ABE supervisor retires. 



Dm^t know of a pranotion. I just want about 10 hours per week. 



I'd like to get paid as a teacher but I'm only getting paid as a tutor. 



I would like to teach more hours. 



Plan to continue with regular teaching job don't feel I can do justice 
to both jobs. Working moi;e than one night a week. 



Head teacher when current head teacher moves out of town. 



ABE director at college level. 



More work in a larger program. 



Assistant supervisor. 



I don't know of much chance of advancement in our program except 
special tutoring for sore who may want and need it and getting some 
extra hours work in our afternoon program. 



Supervisor 



Teacher training, evaluation, motivations. Developing and directing 
workshops. Ordering and maintaining materials. Assisting the GED/ABE 
coordinator. 



Next step as ABE teacher, as seniority permits. 



A full-time job teaching. 
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As a counselor getting doivn to the students, 



Supeivisor, counselor 



There are only 3 • teacher, si4)ervisor,and recruiter-counselor • 



Like present job of teaching. 



Full -time or more hours. 



Teacher in special areas like Spanish, Adult Guided learning, counselling with 
non-English speakers. 



I'd like to look forward to full-time work as an ABE teacher* 



SOiieone should be made director of the Independent Learning Center as a full- 
time position rather than all part-time peopled It doesn't have to be me* • 



Another class -mere recruitment 



A little more pay - regular raises* 



The Learning Center should have a Director though it shouldn't 
necessarily be me I 
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Perceived Training Needs by ABE Tychers 
Question 58: TRAINING NEEDS • 

Testing and diagnosis of learning needs, planning units of study, evaluation. 



More Instruction in math methods perhaps* 



(Verall information about total SCC program. 



On. the job training* Experience is the best training, 
"} 

We have many foreign students and some more information on ESL would 
be very helpful, * 



Really don't know. Possibly on the job is best as our students are 
all so different one method would not work* 



More training in working with second language students. 



Most of my students are GED, but they are interested and need encouragement. 
I feel that they are important or they wouldn't come to class. They 
appreciate learning* 



Finding time to gather materials for 5 subject to apply to each individual 
student, according to their particular need. • 



Inspirational meeting such as the ones we have had this springs 



Since we have many learning English for the first time, I need to 
know more Spanish, 



My introduction was the famous "sink or swim" technique. New teacher's 
needs are kinds of help vrfiat do to with new students, vtfiat materials, etc. 



I"d like to learn how to make better use of materials and books that 
are available in our caiter. 



More ideas for integrating social, consumer, and academic concepts* 



Experience witli Me-xican people over 25 years and 5 years U,S* Aimy, 
Understanding people. New ways to reach them- -ideas I 
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I am a regular classroom teacher and am familiar with learning 
abilities and disabilities. Meet many parents each year and can 
relate to them and their situation. 



More of an Education in foreign languages. Some words need explaining 
in their own language. 



The ability to work with all nationalities and the ability to realize 
that all people don' t progress at the same speed. 



More effective methods for teaching mentally retarded. 



Need graduate credit to r^ew teaching certificate. Don*t Icnow what^s 
available. 



I think I should keep up with the latest techniques, ideas, philosophy 
of teaching. 



More in-service workshops. 



Workshop, 



I have encountered special training in behavior, attitudes and 
appreciation, plus the fact understanding. 



Better or in depth methods of teaching arithmetic . 



Specific approaches to teaching subject material. A need for teaching 
materials, especially on a level of adults. 



More training on different ethnic groups. 



Workshops dealing with motivational skills; workshops dealing with sound 
criticism of materials; workshops trading teaching experiences. 



I need further training in teaching reading to beginners. 



Refresher in ordering details of English grammar. 
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Anticipated Tenure of ABE Teachers 
Question 59: Do you anticipate being an ABE teacher in 3 years? 

As long as I am in this area. 



I would like to remain teaching ABE as I enjoy the work, but I feel 
I may not continue because of enrollment drop. I was hired as a second 
teacher because of large enrollment, but if the enrollment doesn't stay 
steady or increase I will no longer have a job. 



I like the fact that I teach people that want to learn and am happy 
that I am able to help them. As far as I can see, I intend to ranain 
with the program as long as I am able. 



I would like to teach adults as long as I can because I enjoy helping 
the students improve their lives. 



Indefinitely, because I enjoy it, find it very rewarding, and like 
earning extra money. 



I am not teaching today because I have two small boys and with teaching 
my elenentary class it was too much to. do. I didn't feel as if I had 
time enough to devote to ABE. 



As long as I get some understanding appreciation and keep a happy 
relationship with my students and supervisors . 



I would like to continue this work as long as my employers think I 
am helping the students as much as another person could. 



At least as long as I'm .teaming a regular classroom during the day. 



I would like to continue in the program as long as possible; I 
would like to keep in touch with some students' progress. 



I am moviag next month and have handed in my resignation, (No) 



Until I get a social work job, because that is where my interests lie - 
althougli I might try to do part-time teaching with ABE if I could 
get it in* (No) 



Indefinitely - to aid people in need of educational improvement. 
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As long as a position is available in the community. 

Probabl)'^ as long as Federal funding allc\vs or the program changes 
cr is swallowed up in other programs. I ^>^uld hope, however, to 
continue as teacher and/or administrator. 



Indefinite period. So long as health, location will permit* 



I hope to renain as long as the program is available and I am able 
to do a satisfactory job. It's a great job to be a part of. 



I am out, due to too few hours and conflict with evening work and 
hom life. ( No) 



I hope to continue teaching as long as there is a need for the classes. 



I like part-time work while the children ^re small. r*ll probably 
teach elonentary again in 8 or 10 years. 



As long as I can qualify and give my students definite assistance. 
It is very rewarding. 



As long as possible. 



For "the forseeable future because I liave enjoyed this work a lot this year 



I hope to stay in the program for some time for it keeps me in touch 
;/ith thft world of education and yet it is not full-time job. 



Depends on n\y needs and the reimbursement. 



It's a good job while I have pre-schoolers at home and until I can 
work fiill-time again. 



As long as there is a program because I enjoy it. 



I suppose 1*11 continue as long as there &re students, and as long 
as I'm asked to teach theni. 
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I enjoy it. 

I enjoys my work very mich and hope to stay with it as long as possible. 



I plan to stay indefinitely because I enjoy it so much. It's the most 
satisfying job i»ve ever had. 



As long as I am capable and can make a contribution to the students. 



Indefinitely or as long as I can adequately do the job. I like 
working with disadvantaged adults. 



I hope to stay in it as long as I have good health. 



I plan to stay indefinitely. I enjoy adults and the feeling from sup- 
eriors that I count. I also enjoy the part-tijne work - so I can do things 
at home as well as make good money while I'm working only a few hours away 
fron home. I also enjoy getting to know my students. 



Indefinitely I like my work. 



This is a part-time job in addition to my full-time position. I 
enjoy teaching, but will continue only so long as I feel I can give 
adequate time to preparation and teaching. This would only change 
because of time danands-of the full-time job. 



I like ray part- -time employment and hope to continue at present indefiiuLely. 



I don't know how long I will be in adult education. I am moving to a 

new location and will no longer be with this program after July, 1975. (No) 



As long as my students have a need for me and other new students want 
to learn. 



is long as its possible. "Its my thing I" 



Until I go back to elanentary teaching full-time. (No) 



I want to stay in as long as I can because it is an interesting 
thing to do. 
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Problem 1 

Question 61: A new student arrives late to class Uurimg tlie Sth week 
of classes. He is 30 years old, an alien, hard to understand because 
o£ his lack of English. You are in the middle of a lengthy explanation, 
Viiiat vould you do ? How would you act? What 'would you say? Wiy? 

"i would have iiiy other students work on something else .while I 
interviewed and tested the new student. I feel his need would be 
more iirmediate as far as being brought into the class are concerned*'* 



' rXsk hijn to wait a few minutes until we could talk because I 
vias busy at tlie 2ioraent." 



"Say hello - ask him to sit dovs-n - e3q)lain what we're doing; 
then continue with e:q>lanation. Afterwards get to the student." 



"I would not chastise. After class I would speak to the man 
in a concerned maimer as he may have encountered a problem in getting 
to school. Furthermore, our school doesn't operate in such a manner. 
Our student are* encouraged to be their own masters of time." 



"Would not apply to our classroom as v;e treat each person 
individually and don't h^ve classes. We give each one our individ- 
ual attention. " 



"We don't work in a classroon situation and as the above problem 
is one that we frequently encounter (aside from the classroon) , I 
then would excuse myself from the student with whom I was working 
(if I were the" only teacher available), speak to the new arrival, 
ascertain what he was interested in, register him and begin prelim- 
inary testing." 



"I would not stop my work but I wuld give him a welcome glance 
and if possible ?ee that he has materials on hand. T would not mention 
his late arrival - the next break and opportunity I would fill in with 
him what he missed and ask how he is getting along. As the evening 
or class progressed students i^ho are late sometime soon give their 
reasons for being late • I am just glad he came when he could. Usually 
they try to be more prcnpt next time. The most important thing that^-^^ 
he is not uncomfortable, and feels tJiat he is getting the most out \ 
of the class, and that he does not drop out. A teacher doesn't 
al;vays know problems of students and making a key issue out of tardi- 
ness such as student above described is annoying both to himself, the 
teacher, the otlier students. After all he is an adult." 
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••I would acbiowledge his presence, and ask him to be seated until 
I was in a position to talk with him. .Then I would listen to hijn and 
explain our rules to him in case they were not previously understood. 



••I would ask the student to be seated and welcome him. I would 
explain that I would continue the explanation and I could visit with 
him as soon as possible." 



'•If I wore involved in an explanation, I would welcaae him - 
casually and friendly then teminate the discussion as soon as possible . 
After the group of students with whom I was working had started to 
work I vould visit with him over a cup of coffee and not make an 
issue of his being late. . 



•Unless he solicited a ccranent from me, I would not mention his 
tardiness. If it were a problein I would help him with it, I would 
try to offer a solution." 



"Say nothing until later; then ask why and if anyway I would 
help. Absolutely no adverse critisism.*' 



"I would greet my student. Explain to him what we have done or 
talked about and encourage him to participate as we continue with the 
class I would find a chance to talk to him and tell him we missed him 
the first part of the class^ to try and make it on time.'^ 



••Excuse myself from involved students- -greet newcomer introduce 
myself and fellow students welcome him to class-- visit a bit-- 
erhaps show and explain (or have an aide) the language master and 
elp him use it. Perhaps have earlier and longer break to visit and 
involve new student with older students and indirectly get 
registration infomation.'^ 



'•I'd welcome him-- try to make him feel comfortable. I would 
.wqplain to him that I would make sure he would be made aware that 
anything he missed would be given him individually later. Then I'd 
te sure to keep my promise/' 



•'Welcome him-- stop what I was doing. 
Glad to have him. 
Introduce him to the class. 

Let him tell class who he is where he come fron. 

Get him registered. 

Give him some books to look at. 

After a little time, see if he can use any of the materials. 

Try to determine what he will need in level of materials. 

Put him with another student, to talk out what we do in class while 

working with others. 

Give him some extra time before class ends.** 
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"I would smile and usK m/ ^lass to pardon me for a few minutes 
while I try to be of help to the student. I would ask the class to 
read silently or continue working on the materials I was explaining. 
I would walk over, greet the new student, and ask if I could help in 
any way. If I couldn't understand him, I would seek his assistance 
of my class to see if anyone spoke his native language. I would try 
to make him feel as comfortable as possible.'' 

If I did not respond to the new student in a friendly manner and make 
him feel he could get the information or help he desired, he may not 
return and would become discouraged." 



"I would invite him to join us with the explanation that I would 
continue that the others may go on and tlien I would meet with him 
individually.** 



"I would briefly stop and introduce myself to him and, he to the 
class, provide him with a seat and a copy of what we are discussing. 
I^d explain that I am in the middle of a discussion and we'll talk 
mth him personally when I finish." 



"I would make him feel welcome, introduce him to the class and 
then send him to the nearest ESL class. If there isn't an ESL class 
in the school, I would have him sit down, introduce him to the 
students next to him, ask him to wait a few minutes for my help and 
continue on with my "lenghty explanation." After my other students 
are busy, I would find some vocabulary cards or pictures for him to 
work with. If you try to finish your "lengthy explanation" before 
setting him in, you will only .find your students' concentration on the 
new student standing behind you instead of on what you are saying, 
even if have to start all .over again." 



. "I would complete the explanation I was presently engaged in. 
Then I would speak quietly to the student. I would try and find out 
if there had been a problem causing his tardiness. Perhaps he had 
trouble telling time, understanding our class procedures or sane other 
problem. I would then try to explain that being on time will help 
him get some study time and help from me. If for sme reason he could 
not be in class at the starting time, I would try and make special 
arrsmgement * with him. I feel that a strict reprimand in this sit- 
uationmay negate the student from the program entirely." 



"I don't have lectures in my class so the example of lengthy 
explanation doesn't apply. I feel that each student is an adult and 
I must treat his actions as those of a responsife^te adult with freedom 
of choice. His being late was probably due to choi<f^'<pr circumstances. 
I would greet the student. It would be his choice if he cared to ex- 
plain. If I were helping an individual. I'd finish as quickly as possible 
so I could coinmunicate to student and obtain necessary infomation and 
goals about him. I'd act friendly, rarm, and informal. I like to set 
students at ease in a friendly, pleasant environment. 
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Problem 2 



Question 62: The tests for one section of the class in reading didn^t 
arrive. You feel you must provide seme testing today because the students 
are ready, but the tests aren't there. Hm yoxxld you handle this? 
Would you give a test? Would you wait? ' What are scene alternatives? 
Describe what ytM would do and why? 

I would give sane oral testing and review and then go on with something 
in another subject. 



V/ait. Testing would wait a fe\v' days in cur program. 



If I had another test available I would use it. If not, Td explain 
the problem to the students and go on with regular work. 



We individualize so much that this would only apply to selective 
students-not a group. In some cases a substitute test could be give 
if necessary. I would have had back-i^ material planned. We have 
enough variety of materials, etc., that the student would have 
something to study or do while at our learning center • 



I would try to determine from the knowledge of my class which persons 
are the most ready for the test. The remainder would be given further 
assistance and tested at a later time. 



Again we don't work in a classroom situation. Testing is not a 
of the day-to-day instruction and an adequate supply of tests that 
we do use is always available, I think that if I were in the situation 
described I would put off testing and go aa to another phase of work. 
I personnally feel that testing of adults should be carried out only 
vrfien absolutely necessary. 



I don't think I would stress the fact that we are having a test next 
time. Then I would not have to explain-- We could have a review hour 
self-reading experiences or spend time brushing vn on past work-- Maybe 
have a contest or fun time Sometimes letting them read on their own 
or re-taking past tests for checking. There wouldn't be anything to 
do but wait until the tests came. I don't think a teacher should show 
a deep concern to her students that the tests didn't arrive. If I am 
organized**- there should be something profitable to do and often times 
students like free time to go back and review. A teacher should not, 
or at least I don't like to let studnets know that I depend too rmach 
upon one plan or the tests. 



I would ask them to make selections from the cards in the SRA reading 
kit and read them and do the exercises. They could also work on rate 
bMlding. 
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I would give sm^ other test or questions tliat vould serve as a review. 
I would hope this would help prepare the student for the regular test. 



Let thcan tell, show, or write me a letter about what they would have 
oxpected a test to cover, I don't give many tests-- their work shows 
v;Iiat they can do. 



If possible give a review test-- a short test followed by discussion 
of any individual problem areas, yie find the EDL machine, reading 
to increase speed is well liked. We have available cross-word and 
other puzzle type lessons that appear more a game viiich could be 
substituted until tests arrived. 



I would explain this to the class so tliat they would^ be sure to 
understand. I would read an interesting selection to them and have 
them answer sane questions or give their ideas briefly on paper 
concerning what was read. We could raise a few interesting questions: 
Vihat could you do in a similiar circumstances, etc. "Hiis would prompt 
an interesting discussion and give some a chance to do some speaking 
in front of tlie class possibly or wherever they felt at ease. 



Let each person read an article -- and then in one hundred v/ords or less 
tell what it was all about. When enrol lees expect a test-- give them 
one. It could be a newspaper article or editorial with a reaction 
response. They like this, gives them a pro and con approach. Some- 
times they read out -loud a response, they have witten. 



Explain to 'the class the situation concerning the tests. No, I 
would not give the tests unless they were individual tests. I would 
v/ait until they arrived for the entire class. No one should feel 
left out. Alternatives: Review the class further in reading with 
oral and ^^itten skills (phonics). Assigned extra reading projects. 
(^.) Book reports, newspaper articles, poetr)" or class discussion. 
Give a short UTitten test (pre-test) . Give the class an extra lesson 
on taking a test. (Words and clues to look for in testing.) 



Your speaking of old fashion group tearMng which we do not do I In 
our class each individual is test(id when and if we feel its' necessary 
without them knowing it. For yoiar group problem. make up a fun 
idea.' Let them make and test each other on materials I had at hand. 
They \Nfouldn*t even be aware of my testing them. Most pupils and individ- 
uals hate tests. Me included! So they wouldn't be aware of the fact 
they were being tested. Then when the one section did arrive IM 
prepare than and proceed as a regular everyday deal. Tests don't have 
to be known and are more of a real test of their ability. Nerves can 
ruin the whole deal and if theydon't know it's a test its better for 
all cr^r.c'.ryjA. 
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FrobleM 3 " 

63. The class appears bored with your teeching methods and so arc you. 
Would you change them? What are alternative v/ays of teaching your 
subject? Are their alternatives? Do you have a choice? Describe 
what kinds of things you would do to make your teaching less boring— 
if It ever gets to be. 



"Tm continually changing and experimenting, trying to find out what my students 
want and need and designing the program accordingly. In the area of social 
studies my Indian students have requested materials and discussion on Indian 
history. A math unit on weights and measures has led to some excursions to 
the grocery store and some cooking lessons.'* 

■ i 

"rd^ask the students for suggestions to make class more interesting and use 
them if appropriate." 



"I certainly would change them. Change materials fjsed. Change approach. 
Do related outside activities*-field trips, etc. l^se their experiences as • 
learning lessons." 



Change the type of book being used. 
Z. Use a learning tape. 
3* Use flash cards. 

4. Suggest a break and practic^NyDnversation. 
.5. Select some fun reading (Reader's Digest series) 

6. Practice a specific skill—using the skill series. 

7. Use work-sheets. 
H. Drill spelling 

9. Switchfrom language to math or another area of Interest. 
10. Suggest a foreign food luncheon in a week or two. 
11 • Plan a tour or field trip." 



"If you can vary a program and suit your people's needs to your abilities, you 
have reached a possible solution. Me have a number of students who need to 
be treated as individuals and we suit my methods to as many persons as possible." 



"If student I am working with is getting bored I try to give her or him three or 
four alternatives and together we agree on one of them. Also most of our students 
need very basic things such as survival skills, shopping tips, etc. so we have 
lots of fun alternatives that are usually Interesting to them." 



"Yes I would change tactics and try to find something that would interest them 
more at that time. We have many alternatives in working with our students and 
do change to give them a variety of materials." 



"61ve*the students an opportunity to say what they need and what they v/ould like 
to do. Let them make - 'qgestions. Let them bring in some clippings or any 
news item. Let them present it for discussion. Have volunteer responses and 
then give them encouragement to continue to express themselves. Never have a 
bias attitude toward their feelings— regardless of how a teacher feels— a student 
has Ideas, too and we need ideas from everyone. 

Sometimes a coffee break or coke break is the time to relieve bcredome. Visit 
freely with the students." 243 
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"Yes, I would change methods if the class were bored. I would try to find 
their interests and needs - then try to meet them. When you do this, a class 
is not bored." 



"A change is absolutely necessary, otherwise students will soon drop out* 
L A spark of humor might help. 

2. Consult with fellow teachers how best to present a certain lesson. 

3. Point out relevancy of subject to students' needs. 

4* Use appropriate illustrations and practical applications. 
Ctrcunistances vary and should suggest a plan of action." 



"Maybe we would change to leading a book of fiction for the reading experience. 
Last year, we changed places of teaching. I made up some spelling tests and 
pictures of words. We practiced conversational English (with Spanish speaking 
people). And I would say some Lakota words to the Indian peoole - which they 
thought was very funny, or it made them very happy." 



"When things get a little boring, and believe me sometimes they do, I usually 
like to resort to some type of human interest story or have the student give 
an example of their own experience with whatever the subject matter is about* 
Students like talking about themselves and their experiences; I enjoy 
listening to the conversations, and •^ometimes the discussions get a little 
carried away 1 1" 



Yes, I would change my media, approach, even my smile until I could bring my 
class and myself back to ny target." 



"If the class is bored with their teacher's methods there should definitely 
be a change. With all the resources available to a teacher today, the problem 
Is very easily taken care of by utilizing these resources: the library, films, 
tapes with recordings, group discussions, overhead transparencies etc." 



"Yes, I certainly would change. I would think my materials need stimulations* 
1 would try to find pictures or props or films that would make the subject 
rnore interesting. If the matter was in social studies, I would try to find 
books in the library that would make it more interesting." 



"If I sense that my class is getting bored, I administer an interest inventory 
prepared by nyself on adult topics. The next class period I would start class 
based on the groups interest. For example, if I find interest is high on the 
topic of antiques, 1 would call around the town for members of the Antique 
Club and see what topics could be discussed either by myself or by someone who 
could come in. If it is reading that we are working on, I wo* ''i have sheets 
prepared on their level on the tooic of antiques. After a go presentation 
on stained glass, I would give them several short sheets orepared on antiques. 
Sometimes members of class have family heirlooms they are willing to share and 
they will bring them. If they do not know much about the item, we try to 
find out more about it. If the class is working on math, math oroblems are 
made up on the sale of antiques. (An aide must be available to assist in 
preparing materials.)" 
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"I make every effort to vary the activities in class so that we're not bored. 
I would keep searching for alternatives so long as I felt some were bored. 
Audio aides, visual aids, grouD Darticioation, educational games, a coke 
break, anything is worth a try." 



"Yes, very definitely, change those methods. Perhaps starting with a game 
related to the work at hand would help. Crossword nuzzles can be structured 
to fit most any subject. Scrabble is very good for vocabulary and spelling 
drill. Even the old-fashioned sDell-down can be used for math, vocabulary 
and of course, spelling. Allow the students to teach others when they are 
proficient in certain areas . 

Simple science experiments can be used to oromote science know how. The 
involvement of the students always is an attention getter. They learn the 
vocabulary of science more readily when forced to use the terms, in experiments. 
Flashcards can be fitted into any subject area. Get the students away from 
the stereotype chairs for activities. Even simole cooking projects can be 
used to promote fraction learnings. Measurements about the rooiji will help to 
teach area, perimeter and volume. Here again, it takes time for preparations 
to have the materials readily accessible to prevent these things from 
happening.? 1 



"I'd sure try to change my methods. I have three teen-agers in my class, 
along with 25 to 30 year olds, and then people in an age group between 55 and 
60. With this range, it is certain at times there will be boredom at some 
level. 0 

I would try to group them as to age and interests. After visiting with a 
group, we would try to arbitrate on things and ways of doing them. I go all 
out to please my class. I would find out what area they would like to have 
review in. Then I would get materail to their interests and get them to work 
individually, I have found older people like direct teaching, boardwork, 
explanation, etc. Younger people like to progress at their own rate." 



"Yes, I would change my teaching methods if the students were bored with 
them. In fact, I would try various teaching methods from the start to see 
which method worked best with the students. Then I would change if they were 
bored. There are various alternatives and I feel I would have a choice as to 
which ones I want and the ones which work best with the students. Some 
teaching methods which could be used to avoid boredom are: individual 
instruction, individual projects, programmed learning, visual aids, audio- 
visual aids, group discussion and grouo work, role Playing, guest speakers, 
lectures, tutoring by others in the class, films, and filmstrios." 



"Of course you have to change to fit the students. Lectures, individual helo, 
workbooks, worksheets, kits, boardwork, tapes, are ways to teach. Yes, you 
have a choice. I change methods frequently - teach what they dsk for." 



ERIC- 



"Yes, I would change the methods if the class seemed bored. Wp have enough 

supplemental material that we could find an alternative such a^; h.wina each 

read and then ansswer questions. I think oral oarticiDatior. i- v-,^ v iii^portant 

anu have heard many say they learn more when there is a cAws'. : i ^e i';^.ion. 

More audio-visuals could be used." o j r 
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^ ^ Strong Points of ABE Program 

Please list* the strongest points (in your opinion) of your Adult Basic 
Education program. 

Dedicated supervisor as well as concerned teachers 
Good materials and Supplies 
Good rjedia equipment 
Good location 



The rany various courses offered, the various locations of classes - making 
it nore convenient for students throughout the city to attend. The confidence 
Ply suoervisor shows in teaching decisions and willingness to obtain any 
matarial I need. The ABE's constant goal of trying to better its program. 



1 - excellent choice of materials and teaching aids 

2 - close personal contact betvyeen supervisor and teacher 

3 - free exchange of information betv/een teachers in the program 



Acceptance of individuals. Flexibility. Recognition of individuality. 
Variety of teachers and teaching methods. Wide choice of subject matter. 
Variety of study levels. Opportunity for peer relationships. Adult treatment 
of students. Freedom of choice for students. 



The administration sets guidelines and then the teacher is free to use her own 
methcds within those guidelines. Classes are kept small enough that teachers 
can give individualized instruction. The administration, especially the immediate 
supervisor, is willing to assist with suggestions concerning a specific problem. 



1. Strive toward high school equivalency 

2. Direct tov/ard job opportunity so they can advance into a productive job. 

3. Encourage goals toward which they should always be striving. 



*e have a good supply of materials and machines at our disposal. We have a 
fantastic secretary and aide who know a great deal about the materials. Our 
^jpervisor encourages us to watch for materials we think are good and to put 
•^hem on request. 



1 . Materials available. 

2. Teacher's concern with students. 



The opportunity for everyone to better themselves in whichever area they wish. 
Skills that will permit them to make nore money in a better job or be better 
in their job in some way. 



The students' ^.^z\:i 
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Good S interesting teachers- Lots of students 



It is as flexible as it ii possible to be which is necessary with an individualized 
program. There also is good rapport between teachers and students. All teachers 
seem genuinely interested in students. 



1. Gives adult opportunity to study for self-improvement 

2. Can obtain a high school certificate 

3. Helps them become eligible for better employment 

4. They can work with others who have the same goals 

5. Lets them know there are others who are interested in their progress 



Availability of applicable and interesting materials. Enrollment of interested 
and interesting students. 



Satisfaction to the students. Valuable friendships formed. 



Qualified personnel. Materials available. Time schedule (hours open) 
Excellent testing program. 



Unlimited supply of material 



The strongest points of ABE are the enthusiastic students. The students are there 
because they want to be there. 



Enthusiasm among the supervisors, instructors and students. Also, the eagerness 
of all to each other. 



!• Numerous instructional materials. 

2. Excellent help from supervisor and action volunteer 



Individualized teaching. Need for individual to be educated 



Individualization in both materials and speed. Freedom to come and go when 
suited to student^ 



Individual study help 



Interest and desire of most students to pass GED test and publicity given program* 



Good materials. Excellent secretary. Interested teachers. 
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Tr -t individualization of instruction is the strongest point of our education 
prDcjraiTi. Students corpete with themselves and they work at their own pace. 



Individualized instruction. Access to material. 



Specifically, speaking as an ABE instructor, I understand the students and I 
an; a good listener for v/hatever they have to say. Secondly, I accept the 
student (any student) from where he is and then v/e go from this. 



!ir{cjll size. Good rapport with students and between students. Flexibility 
of class techniques. 



1. Individualized study program everyone can advance at own rate. 

2. Personal contact - many just need someone to talk to and a boost in morale.* 



The freedom of the student to l«rr at his own pace. The openess of the class. 
The installation of the belief thuc the student is in the class because he 
wants to be. 



ihe locf^tion is a fine place. The program is a big advantage for people who 
want to learn English or for people who want to get their diplomas. 



I like to help them. 



*. »^e2i desire to reach and be of service to people. Money for supplies, etc. 



\h. have tried to make the program as individualized as possible since the 
students will learn v;hat they want to learn and when they are ready., regardless 
cf their ages. Naturally, this means we must know well the material on hand, 
have plenty of practice materials available and,above all, be pleasant and 
positive in everything a student does. 



Desire of students to learn. Families of most students encourage the students. 
Lack of strain in class. Students desire to learn more than what is in books 
given to them. 



Adults have a chance to get their education in a relaxed atmosphere with no pressures 



Supplying the program with qualified and dedicated teachers. Furnishing the 
teachers with supplies and equipment. 



Excellent teachers. Concern for the students. Open hours - morning, afternoon, 
evening - so students can fit education into their schedules. 
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Weak Points of ABE Program 

Please list the weakest points (in your oninion) of your Adult Basic 
Education program* 

165 

Coordination among learning centers. They aren*t - 
reaching the hard core population. TMR people in classes in same area 
as regular classes. Too much testing. Not individualized* No counseling. 
Students encouraged to take GEO becuase it doesn't cost, not because they 
feel confident. Materials (LitJ don't give student enough background. 
High percentage of failure in math in same centers. 



I have students who could benefit from shorter periods of class - and 
classes more often. I have a 'Vehab" student who should have daily 
classes. 



Hours going too fast. Getting new jobs too far away to drive back. 
Tve had students driving up to 50 miles one way back for class, bad weather 
interferes. Sometimes too often I get over confident or open my mouth at 
the wrong time. Working mothers with dependent children are a problem. 



Our local school gives very little support. I do not know that they 
even mention us along with their other adult classes such as sewing, 
knitting, wiring, accounting, painting, etc. I would certainly like 
suggestions which we could use 1n recruiting students besides newspapers 
or fliers. 



Our recruiting efforts which seem so feeble in this rural 
area where successful farmers and well -secured widows see little reason 
to expend their knowledge or get a high school diploma. 



I. think the training of the new teachers is a weakness. Even the teachers 
who have been teaching a while need a "revival" meeting now and then. 
The GEO teachers need to get together and work together as a 
group in exchanging ideas. 



Administrative framework. 



It's not convenient enough for the busy adults. It's also geared to 
low skilled persons. 



Some of the material isn't very practical. Haven't seen the regular test 
questions, but I like tests where the student can and should answer most 
of the questions correctly. 
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•>.e 0!ie ares that I feel weakest in is in my prepav^aticn to teacr, glO 
clasces. i began last fall with virtually nc idea of how to go sbout ic, 
.vrtcr a y<;ai *s oxpuricnce, I can see that we haVG dont many iching:: right, 
Kit I wish I had been better prepared! Perhaps !;orr,e workshopr: or brief 
-•V»n1ng *jcs5ions outlining, the GED prcgniiiis would bhlta''^' 

:r*ep^red me to help the students. 



Ir r'iz'-' oiscu^r- :0n or group activity 



-'or roHiTiMPi 'ntion between teachers 



;ck of aplicable msiterials for our foreign born stude.ntr . Ar^. iT^k 
f f«jv,-t oc.trr-ials for our foreign born. 



,cr,i5vancL i^. ESL te&ching v/ould be a great bcosi, -tirie ii: cf oi:Lencu 
.nd :riu': w.r.d error oculd be some what eliminated. 



- :r'-^.z-'^ ?:r(i held whei; their working hcurr, corrllict 
:\ iz:i.(: havG: Stnall children or responsibilities. Cannot always c.'/::rnd 

.vhan c.usses meet. 
1, ;cck yf transportction. 



?!ecpi:i3 Individuals interested and encouraging them to attend cp.';;^rar1y 
^^bftrrassinq ho let it be known they lack ability to read ajiJ \\fi:.o,. 



Irregularity of class attendance. The loose schedule attracts more students, 
J know, which is to their advantage and a reason enrollment. On class 
^^ight, I h.=ive all the materials ready for an individual only to -:!ve hi?n 
•kip clas*: that night. 



.iisioformation qiven students about securing a high sdico'l uipluma; hence 
•iic'j.ppoiritment - ii: is not that easy. 



''.'e nef^d a person ;n charge of 

• »iJ5:i:-t:nde.'rt lea^-ning centers. Much wasted time ir. 

coordinating information to part time staff. 

Sinch^ several teachers work with the se^me i^tudGnts v/e sometimes fail t.o 
understand the best methods for some students. This has been decreasing 
because by now we do have our systems of cormiunication working in a clearer way 
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One needs to appear unbiased about students & values in order to keep 
students interested. The right balance of comment and communication can 
be difficult to find with each individual. Helping student to see his ABE 
work as a total learning experience of personal growth & improvement, not 
merely studying to pass GED test. Bad attitude of one student can spread 
fast. 



We have to use a room which is used for high school science during the day 
and cannot make it suitable for our use. Odor is often bad. 



Although being in the " college has some definite advantages, I 
sometimes wonder if the location so far from "town" isn't a disadvantage. 
I also feel that the center would be more effective if one teacher were 
there every day (evenings would require one other teacher) to coordinate 
each student* s program, I found out that each teacher lost track of what was 
goino on because so much happened in between working hours. 



Our rooms could be improved. They are clean, furniture is adult sized, but 
I would like to have easy chairs, sofas, etc. that would make a more relaxed 
setting • 



Better methods of student recruitment and student recognition. Pay for ABE 
instructors and aides. 



The weakest point is that we don*t have enouah time to work with students 
on a one to one bases (with the current help). 



Recruitment 



Not being able to spend more time listening to beginning readers read . 



They have no special commitment. They have little invested except their time. 
They let get togethers interfere with class. They come to have a place to go. 
Some want friends and company. 



Not enough classes - I would handle more classes. sometimes classes are too large. 



WeVe expected to teach 10 pupils now instead of six. When you give each pupil 
help individually, you really can't do justice to more pupils. 
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1. More workshops or in-service meetings with local A3F instructors, 

2. Stronger recruiting program for students. 



An ongoing in-service training program on ;iew methotis and techf^ques 
(especially concerning the retarded) 



Materials that could be investigated thoroughly before buying, having 
availability of sources of materials. Learning disability instruction. 
Oriental culture and language instruction. Help with vory long tern\ r^tudents 



Offering day time classes and different hour:; 



Recruit more teachers- Classes meet mom often thai; once a week 



Increased opportunity to work more cloiiely v/ith each person because each 
one can use it. More communication on all levels to keep progressing in 
learning about teaching. 



Getting better working materials 



1. Move to high school or ^ ./..ational building 

2. Provide a place for projects 

3. Provide planning period with aides in attendance 



Would it be possible to have a person who is trained as a counselor to 
follow up on the drop-out and try to get them back into the program. 



The community needs to know what is going on at class and the class n3eds 
to know what is going on in the community to have u really effective class 



More workshops in the immediate area. Class should meet mors than once a week 



Some ways to get more agencies interested and involved in.our ABE program. 



Perhaps an aide cr substitute help when c"^^<; h?ts more «;tHdpnt«; than on^ 
teacher can handle. 



Providing more variety in materials. Getting more ages interes:ted. 



Good follow-up program. Check up program for drop outr, -flost 
of them just need more encouragement. 
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Trying to get more coordination with the high school to help and encourage 
their drop outs or failing students. Trying to get testing situations set 
up was frustrating. 



Divide centers and classes into 3 categories (foreign born, GED candidates 
and foreign born) It would be nice to have university courses designed 
for ABE teachers - either for credit for those who need it, or for audit. 
More communication between centers in our area and between other communities - 
some type of newsletter, either statewide or national. 



Long range plans for each student. Bring in more outside reference people- 



Because we handle so many GED students (successfully, I might add) it 
would be of extreme help to us to be designated as a GED testing center - 
to reduce the hassle we go through to get our students tested, 



Publicity for better recruiting 



I wish I had more contact with the supervisors. 



More visual aids 



K Helping remove the stigma of not having a high school diploma. 
2. Going to a generalized test whereby people will not necessarily be 

required to learn something they will rarely use, but can draw from 

their experiences and practical application. 



Better recruitment procedures. Wider development of adult programs other 
that GED 



Recruitment--There should an ad in the paper and 
an announcement on the radio in these languages: 

English, Spanish, Thai, German and French. We would eventually get more 
students that way. 



Perhaps a telephone call to each class member the day before class meets would 
ensure better attendance. If we could force goals upon them, perhaps they would 
be more regular in attendance. Each is an individual and his own desires come 
first. 



workshops 



Suc jqestions for improveme nts nf ABE Programs 
What suggestions <lo you have for Improving the program? 

i/OO 

More training for instructors 

Less testing • , . ,n 

More counseling (vocational & personal; 
kore adult materials 

More teaching techniques presented to teachers 
More classes offered more than once a week ^ 
(Teachers teach in their own homes on their own time) 

I've had too little experience to suggest much of anything. However, I would 
have appreciate d more concrete ideas on how to actually begin the class. 

I feel that 1 am such a novice at this and I haven *t had time to look into 
otherprograms— so I am not really capable of making many suggestions for im- 
provement, class is preparing for GED and every person is different. Any 
help I can get on inaterials or teaching methods would be mostwelcome^ 



More state wide in-service training for ABE teachers & administrators. Univrirsity 
instructors who really know about ABE could be of assistance in educating teachers 
of ABE. 



Good teachers' meetings 



Increased recruiting— Radio —TV— Door to doorl 



More "teacher-sharing" workshops 



Some standdrds of attendance required of students 



We need tv/o classes— one for GED students— one for ABE students. 



In-service training for ABE teachers 

More contact with ABE teachers in one district 



Familiarizing teachers with GED materials so they know what is expected of 
the pupils. 

More requirements so that the final reward would feel worked for and definitely 
earned. 



Continue to recruit new students and teachers 



Get more recruiting help 



More advertizing to community Irpciders 
More enthusiasm for program 
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